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Meet the Author of Step Up to Writing
My journey with Step Up to Writing started in a classroom filled 
with eighth graders anxious to head to high school and nervous 
about passing eighth-grade exams. The challenge of preparing 
students to reach proficient or advanced levels on district and state writing  
assessments forced me to rethink the way I taught writing.
I analyzed the skills that students needed to master and broke instruction into small steps. 
Then, I taught these one at a time using direct, explicit instruction as well as a workshop 
approach. Students participated in active, hands-on lessons after seeing demonstrations 
on how to organize information, create topic sentences and introductions, and support 
topics with facts, details, and elaboration.
Test scores validated the improvements I saw in the classroom. More importantly, 
students were on task and willing to write. They liked the clear, simple directions that 

saved them time, provided a structure, and encouraged them to 
share their ideas. 
Word spread first among my fellow language arts teachers, then to 
the rest of the school, and eventually outside the district. Thousands 
of teachers in and out of the United States now use Step Up to Writing 
strategies every day in K–12 classrooms. 
My hope is that Step Up to Writing 4th Edition will inspire even 
more teachers to make all lessons active and multisensory—
guaranteeing the academic success of students everywhere.

Step Up to Writing 4th Edition 
has been developed to prepare 
students to be proficient writers 
for the 21st century while 
maintaining the same explicit 
instruction and workshop 
approach that first engaged 
and improved the skills of my 
students over two decades ago.
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Welcome to Step Up to Writing!

Proven Instruction in Writing
• Explicit, systematic instruction in all aspects of writing
•  Multisensory strategies to address all levels of student writing ability from basic 

skills in sentence and paragraph writing to developing research reports
•  Emphasis on vocabulary acquisition and precise word choice
• Development of deep reading for analysis and reflection to support writing  
•  Rigorous formal assessments that focus on writing in response to texts similar to 

the new performance task standardized assessments

Focused on 21st Century Literacy Skills
•  In-depth practice for producing the three major  

text types—informative/explanatory, opinion, 
and narrative 

•  Exemplar texts that reflect  
grade-level, content-area topics

•  Strategies for cursive writing and 
keyboarding

•  Techniques for evaluating 
the usefulness of sources of 
information, online and in 
print

•  Instruction in the strategic 
use of technology for research, 
collaboration, and publishing

A Program for All Students
Step Up to Writing is for all students in 
grades 3–5 encompassing a wide range of 
abilities and learning styles. The program provides 
basic foundational strategies, such as how to write effective sentences and paragraphs, 
to more advanced strategies, such as how to write opinions based on reasons and facts. 
Differentiated, multisensory strategies can be used to develop students’ knowledge and 
abilities no matter what their levels of writing proficiency.  

Read
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Discuss 
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Revise
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Research-Based Instructional Design 

A Direct, Systematic Approach
Learning to write well is more important than it has ever been. Writing is the key means 
students have to demonstrate what they know about a subject in addition to what 
they may have thought, felt, or imagined about life’s experiences (National Governors 
Association Center for Best Practices & Council of Chief State School Officers, 2010). 
Writing depends on several processes that operate together (Hayes & Flower, 1980; 
Berninger, 1996; Berninger & Swanson, 1994). Each of the critical steps of writing must 
be taught directly (Gersten & Baker, 2001) and practiced repeatedly (Swanson, Hoskyn, 
& Lee, 1999) if students are to write coherently and fluently. Step Up to 
Writing provides a systematic approach that breaks writing skills into 
smaller steps. Each step is taught and practiced separately and then 
assembled and practiced together to reach the ultimate objective of 
composing a well-organized and engaging piece of writing.
Step Up to Writing incorporates the best practices of explicit and 
systematic instruction, collaborative learning, and scaffolded teaching 
that are associated with improved outcomes as identified in research 
(Gersten & Baker, 2001; Swanson, Hoskyn, & Lee, 1999; Vaughn, Gersten, & Chard, 2000; 
National Reading Panel, 2000). Skills in Step Up to Writing are sequenced, beginning with 
instruction and use of examples, then eliciting frequent verbal response from students. 
Modeling, guided practice, both short and extended interactive practice, and frequent 
feedback on student work ensure that students experience success in writing activities.

Best Practices in Collaborative Learning
Students are provided numerous opportunities to collaborate with their peers by working 
with partners or in small groups as they learn new skills. After working collaboratively 
with their peers, students are able and willing to analyze and evaluate their own work 
(Boscolo & Ascorti, 2004). This allows students to be actively involved in their learning 
and engaged in problem-solving. Consequently, they grow as writers as they plan, write, 
revise, and edit their work.

With Step Up to Writing 
strategies grades 3–5, students 
have frequent opportunities 
to work with partners or in 
small groups in reviewing each 
other’s writing.
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A Comprehensive Writing Program 

1: Writing to Improve 
Reading Comprehension

Skills in deep reading support 
the analysis and synthesis 

that underlie effective 
writing. 

2: Foundational Writing 
Skills

Understanding the writing 
process and producing 
effective sentences and 

paragraphs are basic skills.

3: Vocabulary Acquisition 
and Use

Writers need powerful 
vocabularies to write skillfully 

in the content areas.

4: Informative/Explanatory 
Writing

Writing to inform and explain 
establishes understanding of 
purpose, audience, and text 

structure.   

5: Opinion Writing

Stating an opinion and 
supporting it with reasons is 

a critical academic skill. 

6: Narrative Writing

Imaginary and nonfiction 
narratives convey a 

sequence of events in time 
and can inform as well as 

entertain. 

10: Writing in the Subject Areas

Strategies focus on subject-area assignments in history/social studies, science, math, and ELA.

7: Research Reports

Research report writing 
includes deep reading and 
synthesizing information  

from sources.

8: Speaking and Listening

Strategies for presentation, 
discussion, and collaboration 

can be taught with any  
text type. 

9: Writing for Assessments

Skills for understanding the 
scoring guides and writing 

for assessments can be 
taught with any text type.  

Assess student abilities when deciding in what order to teach text types.

Introduce writing by starting with the strategies in Sections 1, 2, and 3, and 
continue to incorporate them when teaching each text type. 

New Emphasis on Text Types and Research
Strategies within each section of the Teacher Edition are generally organized from basic 
to more advanced skills. The sections focused on the three text types—Sections 4, 5, and 
6—have been organized by steps in the writing process. For grade-level implementation 
plans, see the Step Up to Writing Assessment and Implementation Guide.
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A Comprehensive Writing Program (continued)

A Wide Range of Strategies and Tools
Step Up to Writing strategies grades 3–5 can be used to meet the grade-specific standards related to the Common 
Core State Standards in English Language Arts (CCSS ELA) Anchor Standards listed below for writing, speaking 
and listening, and language, as well as many of the standards for reading informational text and literature. 

Step Up to Writing Sections
CCSS ELA Anchor 

Standards Grades 3–5

 Writing to Improve Reading Comprehension
Step Up to Writing treats reading and writing as reciprocal skills: Writing helps students 
analyze reading; reading provides models of quality writing. Strategies in this section teach:

• Responding to texts, prompts, and questions
• Analyzing text and taking notes
• Summarizing text

Reading: 1–3, 5
Writing: 9

Foundational Writing Skills
Certain skills apply across all writing types. Students need foundational understanding 
of what makes effective writing, whether informative/explanatory, opinion, or narrative. 
Strategies in this section include:

• Understanding the writing process and the three types of writing
• Writing masterful sentences and creating perfect paragraphs
• Learning conventions of standard English

Writing: 4–6
Language: 1–3

Vocabulary Acquisition and Use
Vocabulary is an essential literacy skill that improves reading comprehension and allows 
students to clearly articulate ideas. Strategies in this section teach the use of:

• Vocabulary resources (e.g., dictionaries, glossaries)
• Context clues and word relationships
• Figurative language
• Vocabulary note cards and maps

Writing: 9
Language: 4–6

Informative/Explanatory Writing: Stating the Facts
Learning effective informative/explanatory writing is an essential writing skill. Strategies in 
this section teach:

• Using color coding, outlines, and frames to visualize organization
• Developing strong topic sentences and conclusions
• Using transitional words and phrases
• Including and organizing relevant and significant details

Writing: 2, 4–6

Opinion Writing: Supporting a Point of View
Effective opinion writing is a skill students need to employ throughout their academic 
careers. Strategies in this section teach:

• Stating an opinion and supporting it with reasons
• Understanding the differences between opinions and facts
• Focusing on the audience to tailor opinion writing

Writing: 1, 4–6

1

2

3

4

5



 

 Teacher Edition • Grades 3–5 F12

Step Up to Writing Sections
CCSS ELA Anchor 

Standards Grades 3–5

Narrative Writing: Telling a Story
Step Up to Writing addresses the three types of narratives: imaginative, nonfiction, and 
personal. Practice in this type of writing allows students to enhance their creativity and 
voice. Strategies in this section teach:

• The types of narratives
•  How to establish context and point of view and introduce a narrator or characters
• Narrative techniques (e.g., dialogue, description)
• Transitions and organization specific to narrative writing
• How to end a narrative 

Writing:  
3, 4–6

Research Reports
Research reports have characteristics of effective informative/explanatory and opinion 
writing, such as a solid topic sentence, logical organization and reasoning, and a strong 
conclusion. Strategies in this section teach:

• Generating a research question
• Assessing the usefulness of sources
• Using proper references, quotations, and citations
• Understanding the elements of reports and steps for writing research reports

Writing: 4–10

Speaking and Listening
Speaking and listening skills are vital in any academic setting. Presenting information or 
opinions clearly in a formal presentation or informal discussion is increasingly important. 
Strategies in this section teach:

•  How to organize and plan a presentation, including multimedia components
• Presentation and speaking techniques
• Collaboration and discussion skills

Speaking and 
Listening: 1–6 

Writing for Assessments
Writing for assessments is a fact of academic life. Strategies in this section teach:

•  Skills for writing short answers, extended responses, essays, and narratives
• Understanding and using scoring guides
• Writing for timed tests and computer-based assessments
• Recording and monitoring progress

Writing: 10

Writing in the Subject Areas
Step Up to Writing is designed to support subject-area writing. This section includes:

• Types of writing
•  Practice in specific writing assignments, such as writing science reports, biographical 

sketches, and book reports

Writing: 1–6, 10

6

7

8

9

10
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Three Types of Writing

Informative/ 
Explanatory

Opinion Narrative

Introduction

Body

Conclusion

Topic Sentence
Introduction

Body

Conclusion

Topic Sentence  
(that tells an opinion)

Beginning

Middle

End

Characters
Setting

•   Key/Star Ideas 
(big ideas)

•   Facts and Details
•   Transitions

•   Key/Star Ideas 
(reasons for 
opinion)

•  Facts and Details
•  Transitions

Plot
   •  Events
   •  Problem

Restatement
of Topic

Restatement
of Opinion

Solution

 No Secrets  No Secrets  Secrets

Tool E2-2a
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Name:  ____________________________________ Date:  ______________

Prompts for Three Types of Writing

Informative/Explanatory Opinion Narrative

Write a report telling 
about an Arctic animal. 
Describe where it lives, 
what it looks like, and 
what it eats.

Which Arctic animal 
has the most interesting 
adaptations to where it 
lives? Write a short essay 
with details to explain  
your choice.

Imagine you are living in 
the Arctic. Write a story 
about one day from  
sunrise to sunset. Explain 
why you are there, and 
what happens.

Based on Chapter 2 in 
your textbook, Geography 
of Northwestern States, 
write a short paragraph 
to name and describe 
three different landforms 
or bodies of water in our 
state, and why they  
are important.

What place in our state 
would you most like to 
visit? Write a paragraph 
describing the place, what 
you would do there, and 
the reasons why you want 
to go there.

Remember a time you 
went to a place you hadn’t 
been before. How did you 
get there? What happened? 
Tell a story about the trip 
and how it turned out.

In the poem “Fog,” Carl 
Sandburg compares fog to 
a cat. Write a paragraph 
explaining how the fog 
acts like a cat. Give 
evidence from the poem 
to support your answer. 

What book would you 
recommend to your 
classmates? Explain in 
your book report at least 
two reasons you think 
they should read it, and 
remember to use details 
from the text.

Retell a Native American 
legend that explains how 
the world came to be. To 
write your story, consider 
other stories you have 
heard, such as about 
thunder, fire, language, or 
why animals are the way 
they are.

Focused on 21st Century 
Literacy Skills
Step Up to Writing prepares students to be 
competent writers for the 21st century.  

With Step Up to Writing students can— 

Write in response to a wide range of text
• Read deeply
• Take notes
• Summarize
• Analyze text

Follow the  
writing process 

• Prewrite
• Plan
• Draft
• Revise
• Edit
•  Write final  

copy
• Proofread 
• Publish

Practice the three  
types of writing

•  Informative/ 
Explanatory

• Opinion
• Narrative

 
A Comprehensive Writing Program (continued)
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Using Two-Column Notes  
for Literature—Practice

Title = The Fox and the Goat

Elements of Literature Details

Character(s) – Fox

(the people or animals in a story) • Smart

• Finds a way out of well

• Lies

• To Goat

– Goat

• Foolish

• Believes Fox’s story

Setting(s) – The woods

(where and when a story – A well

takes place) • Deep

• Cold

– Day

• Warm

• Sunny

Problem

(difficulty that a character must

solve or overcome)

Tool E1-25c
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Four-Step Summary Paragraph

Step 1:  Write a summary topic sentence using the three-part IVF topic 
sentence (the burrito fold).

Identify the Item. Select a Verb. Finish Your Thought.

 
Step 2:  Copy the sentence so it looks like a real sentence. Fix spelling and 

capitalization mistakes.

Step 3:  Create a fact outline.

 –
 –  

 –
 –
 –
 –  

Step 4:  Use your fact outline to write the summary paragraph.

Tool E2-9a
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The Writing Process for  
Step Up to Writing

1. Prewrite

2. Plan

3. Draft

4. Revise

5. Edit

6. Write final copy

7. Proofread

8. Share and/or publish
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Planning with an Informal Outline ( , –, •)

Title = How Crocodiles and Alligators Are Different

Topic = Crocodiles and alligators are very different 
P Different 

shaped heads  
 –  Long and V-shaped in 
crocodiles 

 –  Shorter and U-shaped in 
alligators

P Behave differently        –  Crocodiles more likely  
to attack
•  Attack in self-defense  

or for food
•  Attack to protect  

their young
 –  Alligators do not usually 
attack

Conclusion = Differences show that they are different 
animals 

How Crocodiles and Alligators  
Are Different

Crocodiles and alligators look a lot alike, but 
these animals are also very different. First, the 
heads of alligators and crocodiles have different 
shapes. Crocodiles have long, V-shaped heads, 
but alligators’ heads are shorter and U-shaped. 
Alligators and crocodiles also behave differently. 
Crocodiles are more likely to attack people and 
other animals. Crocodiles will attack in self-
defense, to get food, or to protect their young. 
Alligators, however, do not usually attack people. 
The key differences between alligators and 
crocodiles show they are truly different animals.

Works Cited: “Are Alligators More Aggressive Than Crocodiles?” AnimalQuestions.org., n.d. Web. 10 Apr. 2014.

“Crocodile and Alligator Differences.” Science Kids., n.d. Web. 10 Apr. 2014.
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Focus on task, purpose, and audience
• Point of view
• Formal style
• Precise words
• Figurative language

Write research reports
• Locate information
• Evaluate sources
• Understand text features
•  Learn to use graphics and 

multimedia
• Publish

Collaborate with others
• Tasks
• Roles
• Discussions
• Presentations
• Constructive feedback

Tool E3-20a
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Improving Sentences with Precise Words

Example 1
Our teacher hung two things on the board to help us with math.

Our teacher hung two charts on the board to help us with math.

Example 2
The news article explained all the things astronauts need before they go into space.

The news article explained all the skills astronauts need before they go into space.

 1. We saw things at the museum. ____________________________________________

 _____________________________________________________________________

 _____________________________________________________________________

 2. Volunteers do things to help the community. _________________________________

 _____________________________________________________________________

 _____________________________________________________________________

 3. Most plants have three things.  ____________________________________________

 _____________________________________________________________________

 _____________________________________________________________________

 4. The scientist discovered that the animals had many things. ______________________

 _____________________________________________________________________

 _____________________________________________________________________

 5. We read about things in social studies class.  _________________________________

 _____________________________________________________________________

 _____________________________________________________________________

Directions: Replace the word things with a better word in each sentence. Rewrite the sentence.

Tool E5-11a
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Tailoring Opinion Writing  
to the Audience

Opinion = Our class should go to the history museum

Audience 1: Classmates

I think our class would have a great time going to the History Museum for our  
year-end field trip. I have two main reasons for my opinion. The museum’s fun activities  
are reason number one. The museum guides dress in costumes. They show what life was like 
before electricity. They even let visitors help make ice cream the old-fashioned way. Then 
the helpers get to eat it! My second reason is that the museum is like a beautiful  
park. Imagine running around outside on a warm spring day. The old-time buildings are 
very interesting to explore, as well. Visitors also get to see traditional ways of farming. 
Those who want some exercise can play baseball with bats and gloves used in the old days. 
Those are just two reasons I think the History Museum would be a great way to end the 
school year.

Audience 2: Teachers and Parents

My opinion is that our class would learn a lot by going to the History Museum for 
our year-end field trip. I have two reasons in support of this idea. First, it won’t cost much 
to go there. The museum has special rates for school groups, and it is only 10 miles from 
school. That means renting a bus will not cost much, either. Second and most importantly, 
the museum is very educational. The guides are experts about life in the past. They explain 
and describe many hands-on activities that are both fun and informative. Knowing the 
history of our area is one of the state standards for our grade. This field trip would help us 
understand our history better. A field trip to the History Museum is definitely the best 
choice.

Tool E7-9a
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Assessing the Usefulness of Sources

Directions: For each source you plan to use in your research, ask yourself these questions.

Title of Source:  

Is the source about my topic?  q Yes q No

Do the titles, headings, or other parts of the text have key words 
that relate to my topic?  q Yes q No

Are there many facts and details about my topic?  q Yes q No

Circle one:
This source is: Useful OK Not useful

Title of Source:  

Is the source about my topic?  q Yes q No

Do the titles, headings, or other parts of the text have key words 
that relate to my topic?  q Yes q No

Are there many facts and details about my topic?  q Yes q No

Circle one:
This source is: Useful OK Not useful

Title of Source:  

Is the source about my topic?  q Yes q No

Do the titles, headings, or other parts of the text have key words 
that relate to my topic?  q Yes q No

Are there many facts and details about my topic?  q Yes q No

Circle one:
This source is: Useful OK Not useful

Tool E7-20a
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Using Technology to Publish and  
Present Your Research

Choose a presentation option that fits your topic, assignment, audience, and the materials you  
have available.

Make a Slide Show
•  Create a presentation that shows the 

main points of your research.
• You might want to add:

 – Animations
 – Video clips
 – Audio

Add Sound and Visuals
•  If you are giving a speech or presenting a poster, try 

using some of these to make it more interesting:
 – Video clips
 – Audio clips or music
 – Digital pictures

Share Report on a Class Blog or Website
•  With help from your teacher, type your report and  

upload it to a blog or website for others to see.

What materials do you need? 
Check the materials you want to use, and ask your teacher if they are available.
 ❑ Computer
 ❑ Program for making slide shows

 ❑ Access to a class website or blog
 ❑ Projector and screen

 ❑ Speakers

Create a List of Websites
•  Make a list of interesting websites 

that students can visit to learn about 
your research topic.
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Planning Your Presentation: Example
Topic = Mount Everest 

How 
will you 

connect both 
sides?

1. Point to Mount  

 Everest on map 

2. Slide show of   

 expedition photos 

3. Image of Junko Tabei

4. Poster of   

 equipment list 

 

 
What do you know?

Tallest mountain on Earth (about   

29,000 feet) 

 

Less oxygen at top 

 

By Nepal and Tibet (countries) 

 

Very hard to climb (need equipment) 

 

Below freezing temperatures 

 

Climbers: Edmund Hillary and Tenzing 

Norgay, Junko Tabei, Sherpas 

 

Animals that live there  

 
What do you want 

your audience to know?

Facts about Mount Everest  

  

Who Sherpas are and what they do 

 

Famous expeditions  

 

First woman to reach the top: Junko Tabei 

from Japan 

 

Equipment needed to climb 

 

 

 

 

Tool E8-20b
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Good Listening Skills

 1.  Pick a good place   
to sit. 

Sit where you can easily see and hear the presenter. 

 2. Be ready to listen. Sit up straight. Be ready to take notes.

 3.  Repeat important 
ideas.

When you hear an important idea, repeat it in your 
head. 

 4. Take notes. Record important ideas using words, phrases, or 
sketches.

 5.  Organize what  
you hear.

Listen for the big ideas and the details.

 6.  Have a good attitude. Be excited about learning new information, and think 
of yourself as a good listener. Be polite to  
the presenter.

 7.  Listen for transitions. Listen for transition words that connect important 
ideas or that signal that the presenter is switching to  
a new idea.

 8. Think of questions. Think about or write down questions you want  
to ask the presenter. 

 9. Summarize. At the end of the presentation, summarize the most 
important information that you learned.

 10.  Plan to use what you 
have heard.

Think about how you can use the information  
you learned.



 

F15 Teacher Edition • Grades 3–5

 
What Can Step Up to Writing Students Achieve?

Significant Growth in Skill and Confidence
Confidence in their writing ability
Students come to school with a wide range of writing abilities. Whether students write 
at the below basic, basic, proficient, or advanced levels, Step Up to Writing’s step-by-step 
approach gives all students the means to write well-organized and engaging texts.

Expanded awareness of techniques for reading deeply 
Reading well and responding to text in writing takes practice. Step Up to Writing students 
learn hands-on techniques for marking text, taking notes, summarizing, and making 
inferences and analyzing text.

Skillful use of the English language
Expressive and fluent use of language grows as students learn how to apply the 
conventions of standard English and develop the craft and style of using word choice and 
syntax to customize their writing to different audiences for different purposes.

Engagement and collaboration with peers 
Partner and group work are an integral part of Step Up to Writing instruction. Additional 
strategies teach students how to provide constructive feedback to others and how to 
collaborate on group projects. 

Presentation and speaking and listening skills
Step Up to Writing students can be prepared for impromptu as well as formal 
presentations, and they learn methods for participating in discussions  
effectively and confidently.  
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Strategic use of technology for research and publishing
Step Up to Writing gives students tools for developing keyboarding ability, assessing online 
resources for research, and incorporating graphics and multimedia into writing and 
presentations.  

Preparation for assessment writing
Assessments are a fact of academic life. Step Up to Writing strategies prepare students to 
take performance- and computer-based assessments by providing practice with evaluating 
prompts, budgeting time, and identifying different types of assessment questions.

Tool E1-6a
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Agree/Disagree Responses

I agree/I disagree This is important/ 
This is unimportant

I believe this/ 
I don’t believe this

I like/I dislike This is right/ 
This is wrong

This makes sense/ 
This does not make sense

 
Agree/Disagree Response Starters

I agree/disagree with the author’s/character’s idea because  

  .

I like/dislike this idea because  

  .

Part of the text is important/unimportant. For example,  

  .

This is right/wrong because  

  .

I believe/don’t believe             because  

  .

Parts of the text make sense/do not make sense, such as  

  .

Tool E4-12a
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Turning a Writing Prompt into a  
Topic Sentence

Step 1: Read the prompt carefully.

Step 2:  Look for key words. If you can write on the prompt, circle and 
underline the key words. If not, write the key words on your own 
paper or in your planning area.

• Circle the topic.

•  Circle the strongest verb 
that guides the writing.

•  Underline words that show 
the type of text to write.

•  Underline words that show  
what to write about.

Step 3:  Use the key words from the prompt to help you write the topic 
sentence. You may not need all of the words that you underlined.

Example Prompt 
If a visitor came to your school, and you were to show him or her around, where 
would you go? Write a short essay explaining three important places in your 
school, and why you would show them to the visitor.

Topic Sentence 
 Three important places every visitor should see at our school are the office, 
Mr. Jasper’s room, and the gym. 

My Topic Sentence 
  
  
  
  
 

Tool E8-16a
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Style: Formal and Informal Speech

Style is the way a speaker uses words, phrases, and sentences. 

Formal and Informal Style
The choices you make create a style, which can be formal or informal. Choose a style that 
best fits the situation. That means thinking about your task and audience.

Formal Style Informal Style

When do I use this 
style?

For presenting at school and 
other serious situations

For speaking to friends and 
family, or in small-group 
discussions

What words do 
I choose?

Precise words, content-area 
vocabulary

Friendly, common words; may 
include slang

What kind of 
sentences can 
I use?

• Only complete sentences
•  Longer, more complex 

sentences

•  Complete or incomplete 
sentences

• Shorter, simpler sentences

What point of view 
can I use?

Often, third person:
she, he, they, it, her, hers, him,  
his, their, theirs, its

Often, first person: 
I, me, my, we, us, our

Directions: Read about each situation. Think about the task and audience. Decide whether 
formal or informal style fits best, and circle your choice.

1.  You will present your social studies report to your class. Formal     Informal
2.  You are going to tell your principal about your field trip  

this morning.
Formal     Informal

3.  You are going to tell a friend about your field trip this morning. Formal     Informal
4.   Formal     Informal

5.   Formal     Informal

Tool E9-9b
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Tips for Writing Assessments

Tip #1: Budget your time.  
Decide how much time you will spend on each part of the test. Then watch the clock as 
you work.

Total Time Available:  

Task Time

R
ea

d
in

g Read the texts.

Answer questions.

W
ri

ti
ng

Read and analyze the prompt.

Plan your writing.

Draft your response.

Revise and edit your writing.

Total
(The number in the Total box  

should match the number on the  
Total Time Available line.)

Tip #2: Read carefully. 
Be sure to read directions, questions, and writing prompts.

Tip #3: Check your work. 
Make sure you have answered all questions. Leave time to revise and edit your writing.

Tip #4: Write in complete sentences. 
Use complete sentences, even for short-response questions.

Tool E7-11b
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Bibliography Note Cards

Book (print)

Magazine or Newspaper Article (print)                

Website  

Source #1

Source #2

Source #3

Author (last name, first name): West, David
Title of Book: Utahraptor and Other Dinosaurs and 
Reptiles from the Lower Cretaceous
City: New York
Publisher: Gareth Stevens
Year of Publication: 2012
Medium of Publication: Print      

Author (last name, first name): Lessem, Don
Title of Article: “Dino Days” 
Title of Magazine or Newspaper: Highlights
Date of Publication (day month year): Oct. 2008
Page Number(s): p. 24
Medium of Publication: Print      
     

Author (last name, first name): Levitt, Carolyn
Title of Web Page: “Utahraptor Ostrommaysorum”
Title of Website: Natural History Museum of Utah
Publisher: Natural History Museum of Utah
Date of Publication: 2012
Medium of Publication: Web
Date Accessed (day month year): 26 May 2014.
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Home Wind

Wind is moving air. Wind happens because the sun 
heats Earth’s surface unevenly. For instance, places 
near the equator receive direct rays from the sun. That 
means they are warmer than places near the North or 
South Pole. Warm air weighs less than cold air, so it 
rises. When warm air rises, cooler air takes its place. 
This movement of air causes wind.

Video: Wonders of the Wind

Do You Want to Be a 
Meteorologist?

Meteorologists predict 
the weather. They tell 
you whether the next 
day will be bright and 
sunny or rainy and cold. 
Learn more about what 
meteorologists do and 
how to become one. 
Become a Meteorologist 

Wind Experiment of 
the Day: Make Your 
Own Pinwheel

Temperature

Clouds

Rain

Snow

Wind

Lightning

Thunderstorms

Tornadoes

Hurricanes

Glossary

 About Weather 4 Kids Contact Us Weather Photos Weather Experiments

Website Features
Web address (also called a URL)

Menu

Video

Links
Timestamp bar

Name of website

Search bar

Link
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Assessments to  
Track Student Growth
Assessment provides the data needed to 
make informed instructional decisions 
in order to meet student needs. The Step 
Up to Writing assessment plan provides 
Baseline and Summative Assessments 
for each grade level and for each type of 
writing (informative/explanatory, opinion, 
and narrative). 
The Baseline and Summative Assessments 
are designed as performance task 
assessments similar to standardized 
assessments. The assessments have students: 
1) read selections of  text on the same topic 
from different sources, 2) answer five multiple-choice comprehension 
questions, and 3) write a short essay based on a prompt.
The writing portion of the assessments are graded using the Step Up to 
Writing scoring guides. These scoring guides employ student-friendly 
language so that students can also use them in the assessment of their 
own work.
A Digital Data Tracker is provided to make it easy to monitor student growth.  
The Digital Data Tracker, assessments, and scoring guides are available at  
www.stepuptowriting.com.  

Flexible Implementation
There are many ways to implement Step Up to Writing. Teachers can 
select strategies from any listed in the Teacher Edition table of contents 
(pages F1–F7) or by referring to the chart of core strategies in each 
section introduction.
When selecting strategies, it is recommended to begin instruction of 
Step Up to Writing with Sections 1, 2, and 3 if students need to gain 
familiarity with program terminology and processes, or if they need more foundational 
skills. Then students are ready to learn the three types of writing. See the introductions 
for Sections 4, 5, and 6 for suggested scaffolded strategy sequences for the three types 
of writing.
The Step Up to Writing Assessment and Implementation Guide also describes how 
to implement a sequence of instruction to meet standards for writing, speaking and 
listening, and language, as well as many standards for reading informational text and 
reading literature. Differentiation suggestions are also provided.

 
How Does Step Up to Writing Support Teachers?

For more information 
about the assessments and 
implementation plans, see the 
Step Up to Writing Assessment 
and Implementation Guide.
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Step Up to Writing—Grade 3

Informative/Explanatory Writing Baseline Assessment
Name: 

 Grade:  Class:  Date: 

Directions: 1. Plan in the space provided below.  2. Write your response on the pages that follow.Checklist: Use this checklist to do your best writing.☐ Do you have a topic sentence?
☐  Did you connect ideas with transitions? ☐  Did you include details? 
☐  Did you use precise words and different kinds of sentences?

☐  Does your conclusion tie up your writing? ☐  Did you review your writing? 
☐  Have you answered the prompt? ☐  Have you fixed errors in capitalization, punctuation, grammar, and spelling?

Planning Space: Use the following space to plan your writing.

Prompt: Write a short essay explaining why mushrooms are a good crop for farmers to 
grow. Use details from at least two sources and your own ideas to support your answer.

3
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Step Up to Writing—Grade 3

Informative/Explanatory Writing Baseline Assessment
Name: 

 Grade:  Class:  Date: Questions

Directions: Refer back to the sources on page 2. Fill in the correct bubble to answer the questions. 1. Based on source #1, which statement is true?
A Mushrooms are plants.
B Mushrooms need plenty of sun.C Mushrooms are not grown for money.D  Mushrooms can be grown in different ways.

 2. Which detail from source #1 best supports the correct answer above?A  Spores spread like seeds.
B  A mushroom needs little or no sunlight.
C  Farmers can grow them indoors or outdoors.
D  A mushroom makes millions of tiny spores.

 3.  Based on source #2, which word below is not a part of a mushroom? 
A stem
B ring
C volva
D leaves

 4. Which detail from source #3 best shows why mushrooms are healthy to eat?A  One mushroom can cover over three miles.
B  The potassium in mushrooms helps our bodies.
C  Mushrooms are the second favorite pizza topping.
D  The largest living thing is a mushroom.

 5. In source #4, what is the most likely reason the author calls Pennsylvania the “‘mushroom capital’ of the U.S.”? A  Pennsylvania grows a lot of mushrooms.
B  Pennsylvania is the capital of the U.S.C  Mushrooms grow only in Pennsylvania.
D  Pennsylvania’s capital is called Mushroom.

2
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Step Up to Writing—Grade 3

Informative/Explanatory Writing 

Baseline Assessment

Name: 
 Grade:  Class:  Date: 

Source #1

What Is a Mushroom?

A mushroom may look like a plant, but it 

isn’t. Think fungus. As a fungus, a mushroom 

needs little or no sunlight.

Mushroom farming is big business. 

Farmers can grow them indoors or outdoors. 

Sometimes they plant them in tree logs or 

straw because mushrooms live on dead plants. 

A mushroom makes millions of tiny spores 

under its cap. These spread like seeds to make 

many more mushrooms. 

Source #2

Parts of a Mushroom

scales
cap (pileus)

ring (annulus)

cup (volva)

stem (stape)

gills (lamellae)

Source #3

Adapted from “Mind-Boggling Facts 

About Mushrooms”
Courtesy of: U.S. Department of Agriculture

•   Mushrooms contain potassium. Potassium is 

a mineral that helps our hearts, muscles, and 

nerves work better.

•   Mushrooms are the second favorite topping 

on pizza in the U.S.

•   The largest living thing ever found is a 

honey mushroom. It covers about three-

and-a-half miles of land in the Blue 

Mountains of eastern Oregon. And it’s still 

growing!

Source #4

Adapted from “Attack . . . of the Killer 

Fungus!”
by Amy Spillman

Courtesy of: U.S. Department of Agriculture

In the strange, dark world of the mushroom 

farmer, green is bad and sunshine doesn’t 

matter.
Back in the 1990s, farmers in 

Pennsylvania—the “mushroom capital” of the 

U.S.—were under attack. A green mold was 

covering their mushrooms. Some farmers lost 

between 30 and 100 percent of their crop to 

this mold.
Scientists studied the problem. They 

discovered that the killer mold was a new type 

of mold. Today, farmers use chemicals to try 

to kill the mold. When they succeed, it’s good 

for the mushroom business and even better for 

pizza!
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A Plan for Teachers
The Step Up to Writing program is filled with strategies, assessment materials, and data 
tracking tools to help teachers provide instruction to meet the needs of students. The 
Step Up to Writing Assessment and Implementation Guide provides an assessment and 
implementation plan that teachers can use to ensure that they are helping students 
achieve their goals.  

Assessing Beginning Skill Levels with Baseline Assessments
•  Use the Step Up to Writing Assessment and Implementation Guide for instructions 

on how to administer the Baseline Assessments and use the data to plan instruction 
appropriate to students’ needs and abilities.

Responsive Teaching
•  Monitor students’ progress using the data tracking and progress monitoring 

tools described in the guide to pinpoint areas of strength and concern and adapt 
instruction.

•  See the guide for suggestions on selecting appropriate strategies and making use of 
the Differentiation suggestions that appear throughout the program. 

Assessing Skill Mastery with Summative Assessments
•  Use the Step Up to Writing Assessment and Implementation Guide for instructions 

on how to administer the Summative Assessments and use the data to plan  
ongoing instruction.

Summative
Assessment

Baseline 
Assessment

Responsive 
Teaching

Use data to plan 
instruction

Use data to plan 
instruction

Analyze  
Data

Adapt
Instruction

Monitor 
Progress
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How Does Step Up to Writing Support Teachers? (continued)

Step Up to Writing Classroom Materials

Posters 
•  Colorful, informative 

classroom posters
•  Quick references to 

support writing skills

Posters

Handy Pages

 SECTION

SECTION
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2
Perfect Paragraphs

Plan your perfect paragraph with an informal outline.  Make sure to support each key/star idea with details!

Title = Arches National Park 
Topic = What to see and do at Arches National ParkP  Amazing rocks  – 2,000 stone arches – Tall stone towers

 – Balanced rocksP  Exploring  – Trails
• Short
• Full-day
• Guided

 – Visitors’ center
• Plants
• AnimalsConclusion = Natural wonder to visit and enjoy 

Arches National ParkYou will find a lot to see and do at Arches National Park. People come from all over the world to see the park’s amazing rocks. Over 2,000 natural sandstone arches give the park its name. These visitors see tall stone towers and huge balanced rocks. Visitors can also explore the park. All kinds of hikers can enjoy the trails. Some trails are short nature walks and others are full-day adventures. Rangers also give guided hikes. People often stop at the visitors' center to learn even more about the park. The displays at the visitors' center provide information about the plants and animals that live in the park. Arches National Park in Utah is a natural wonder to visit and enjoy. 
Look at the paragraph. Find each part of the outline in the paragraph.   

The E’s are 
elaboration, 
such as 
examples and 
explanations .

E’s: Examples 
and 
Explanations .

Tells what 
the paragraph 
will be about . 
Writers can 
always draft a 
title and change 
it later . 

Subject of the 
paragraph . This 
will become a 
topic sentence .

Key/star ideas 
are big ideas that 
support the topic .

Connects to the 
topic sentence 
and ends 
paragraph in an 
interesting way .

Topic Sentence

Key/Star Idea

Key/Star Idea

Conclusion

 SECTION 2SECTION
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Foundational Writing Skills

The Writing Process for Step Up to Writing
Your writing assignments will go more smoothly if you follow 

the writing process. 

1. Prewrite

2. Plan

3. Draft

4. Revise

5. Edit

6. Write final copy

7. Proofread

8. Share and/or publish

Brainstorm, discuss, or research the topic .

 Organize your thoughts and ideas—such as 
in an outline or a set of sketches . 

Write one draft . 

 Add, delete, or rearrange text to improve 
organization or wording . 

 Polish by fixing CUPS errors: capitalization, 
usage, punctuation, and spelling .

 Create a final, clean copy . Type or use your 
best handwriting . 

 Correct minor errors, such as typos . Make 
corrections as needed .

 Share your writing with family, friends, 
classmates, or your community

Task, Audience, and Purpose: What? Why? Who?
Writers must ask themselves three important questions.

•  Task: What am I writing or what is the assignment?  
Am I writing a paragraph with information,  
an essay expressing an opinion, a research  
report, or a story?

•  Audience: To whom and for whom am I  
writing? Are they my classmates, adults,  
or younger children? What do I want  
them to know, understand, or enjoy?

•  Purpose: Why am I writing? Am I writing to explain,  
convince, or entertain?

 
SECTION 1

4 Handy Pages • Grades 3–5

Writing to Improve Reading

Active Readers Summarize

Writing a summary helps you understand and remember what you 

read. Use these four steps to write a summary paragraph.

Step 1: Write a three-part topic sentence using the IVF method.

Step 2:  Copy your sentence to look like a regular sentence and fix  

any errors.

Step 3:  Create a fact outline. Make a short outline or list of  

important facts to include.

• Lives in poor village

• Father tells her about Old Man of the Moon

•  Goes to find Old Man of the Moon to ask  

for help

• Meets a dragon who can’t fly

• Lets Old Man help dragon with rock on head

• Gets rock—a pearl

• Makes village rich

Step 4:  Use your fact outline to write the summary paragraph.

In Where the 

Mountain Meets  

the Moon, a girl  

named Minli

learns
that caring for others 

brings good luck. 
V 

Select a Verb .

F 

Finish Your Thought .

I 

Identify the Item .

In Where the Mountain Meets the Moon, a girl named Minli 

learns that caring for others brings good luck. 

Circle three verbs that you will try to use the  

next time you write a summary. 

Verbs for Summaries

compares

describes

explains

gives

learns

lists
presents

provides

shows

tells

Step Up to Writing Teacher Edition 
• Strategies

 − Objectives
 − Step-by-step instruction
 − Differentiation
 − Craft and Style tips

  Reminds teachers when  
to refer students to  
Handy Pages.

  Indicates strategies that have  
professional development 
videos that can be viewed 
before teaching them.

Handy Pages
• Student-friendly, consumable reference
•  Useful reference for teachers to reinforce 

instruction
•  Support for the writing process and the  

three text types
•  Also supports subject-area writing,  

reading comprehension, and research  
and presentation skills

Step Up to Writing 
Teacher Edition

4th Edition

Maureen Auman

Teacher Edition 
Grades 3–5

Informative/Explanatory • Opinion • Narrative
Production • Research • Range of Writing

Reading • Speaking and Listening • Language

Teacher Edition

Grades 3–5 Poster 3 

© 2015 Voyager Sopris Learning, Inc. All rights reserved.

Elements

Informative/Explanatory Paragraph

Organization  

and Planning

Organization is the key.

Use Traffic Light colors to plan a paragraph.

Introduction 

(green) + (blue)

Topic sentences are the heart.

Use green to remember that the  

topic sentence tells readers what  

you are going to explain.

Key/Star Ideas and  

Transitions (yellow)

Transitions are the glue for  

the key/star ideas.

Use yellow to remind yourself to  

slow down and make smooth, clear  

transitions when you introduce a  

new key/star idea.

Elaboration 

(red)

Examples and explanation  

are the meat.

Use red to remind yourself to stop  

and explain. Examples and explanation  

support your key/star ideas.

Conclusion 

(green)

Conclusions tie it all together with  

a ribbon.

Use green again. Remember to go back to  

your topic. A good conclusion reminds  

readers of the purpose of your paragraph.
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Title of Article: “Dino Days” 
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Date of Publication (day month year): Oct. 2008
Page Number(s): p. 24
Medium of Publication: Print      
     

Author (last name, � rst name): Levi� , Carolyn
Title of Web Page: “Utahraptor Ostrommaysorum”
Title of Website: Natural History Museum of Utah
Publisher: Natural History Museum of Utah
Date of Publication: 2012
Medium of Publication: Web
Date Accessed (day month year): 26 May 2014

Title of Article: “Dinosaur”
Title of Encyclopedia: The World Book Encyclopedia 
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Year of Publication: 2012
Medium of Publication: Print 
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City: New York
Publisher: Gareth Stevens
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Medium of Publication: Print      

Book
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Magazine or Newspaper Article (print)
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Medium of Publication: Print 
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Step Up to Writing Assessment and 
Implementation Guide

•  Directions for using the Formal Assessments
• Progress-monitoring suggestions
• Grade-specific, year-long unit plans

All the assessments, answer keys, scoring guides (rubrics), 
and data-tracking tools are available online at  
www.stepuptowriting.com.

Assessment and Implementation Guide

4th Edition

Assessment and  
Implementation Guide

Maureen Auman

Grades 3–5

Online Teacher Resources
Online components are available at www.stepuptowriting.com.  
A login to access the materials is included with the Classroom Set. 

•  Tools (printable, student-facing materials) 
•  Baseline and Summative Assessments for 

each grade level with a Digital Data Tracker 
to analyze assessment data

• Writing prompts
• Professional development videos
•  Scoring guides (rubrics to evaluate 

student writing)
•  Correlations to standards including 

CCSS ELA, TEKS, and other state 
standards

•  Tools Directory, which shows all 
program Tools

Professional Development Videos
Digital Data Tracker

CLASS AVERAGE

Inferential 

Questions 

Correct 

(questions 

4,5) 

Direct 

Questions 

Correct 

(questions 

1,2,3)

Inferential 

Questions 

Correct 

(questions 

4,5) 

NARRATIVE

BASELINE ASSESSMENT 
Reading Section

SUMMATIVE ASSESSMENT 
Reading Section

TOTAL 

(out of 5)  

TOTAL 

(out of 5)  

TOTAL 

(out of 5)  

Direct 

Questions 

Correct 

(questions 

1,2,3)

Inferential 

Questions 

Correct 

(questions 

4,5) 

OPINION

Direct 

Questions 

Correct 

(questions 

1,2,3)

Step Up to Writing : READING DATA TRACKER (optional)

Direct 

Questions 

Correct 

(questions 

1,2,3)

Inferential 

Questions 

Correct 

(questions 

4,5) 

Direct 

Questions 

Correct 

(questions 

1,2,3)STUDENT NAME

BASELINE ASSESSMENT
 Reading Section

SUMMATIVE ASSESSMENT
 Reading Section

TOTAL 

(out of 5)  

INFORMATIVE/EXPLANATORY

BASELINE ASSESSMENT 
Reading Section

SUMMATIVE ASSESSMENT 
Reading Section

TOTAL 

(out of 5)  

Direct 

Questions 

Correct 

(questions 

1,2,3)

Inferential 

Questions 

Correct 

(questions 

4,5) 

TOTAL 

(out of 5)  

Inferential 

Questions 

Correct 

(questions 

4,5) 

3 3 3 3 12

CLASS AVERAGE 3.0 3.0 3.0 3.0 12.0

% % %
0 0 0 0%
0 0 1 100%
0 0 0 0%
0 0 0 0%
0 0 0 0%

0 0 1
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# Students No Credit (0-2) # Students No Credit (0-2) # Students No Credit (0-2)

# Students Basic (7-11) # Students Basic (7-11) # Students Basic (7-11)
# Students Below Basic (3-6) # Students Below Basic (3-6) # Students Below Basic (3-6)

Number of students tested: Number of students tested: Number of students tested:

# Students Advanced (15-16) # Students Advanced (15-16) # Students Advanced (15-16)
# Students Proficient (12-14) # Students Proficient (12-14) # Students Proficient (12-14)

CLASS STATS: Baseline Assessment CLASS STATS: Progress Monitoring (Optional) CLASS STATS: Summative Assessment

Organization 

(0-4)

Ideas/ 

Content (0-4) 

Language/ 

Style (0-4)

Neat + CUPS 

(0-4)

TOTAL 

SCORE

Organization 

(0-4)

Step Up to Writing : OPINION WRITING DATA TRACKER

STUDENT NAME

BASELINE ASSESSMENT: Opinion PROGRESS MONITORING ASSIGNMENT (OPTIONAL) 
This data can be collected from any in-class writing activity or other informal assessment

SUMMATIVE ASSESSMENT: Opinion

Organization 

(0-4)

Ideas/ 

Content (0-4) 

Language/ 

Style (0-4)

Neat + CUPS 

(0-4)

TOTAL 

SCORE     

Ideas/ 

Content (0-4) 

Language/ 

Style (0-4)

Neat + CUPS 

(0-4)

TOTAL 

SCORE

S

Org. Content Lang. CUPS TOTAL Org. Content Lang. CUPS TOTAL

4 3 2 4 13 4 4 4 4 16

2 3 2 3 10 3 3 3 4 13

3 3 3 3 12

3.0 3.0 2.3 3.3 11.7 3.5 3.5 3.5 4.0 14.5Average

Step Up to Writing : Student Progress Report

 Jane Island
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A Guide for Using Step Up to Writing  
in the Classroom

 SECTION
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SECTION 4

Before Class 
 1.  Make display copies and student copies of Tool E2-41a and Tool E2-41b.
 2. Have green, yellow, and red (pink) highlighters available.

Note: This strategy can serve as a brief review if students have already learned 
the colors and elements of an informative/explanatory paragraph using strategy  
E2-41 Color-Coding the Elements of an Informative/Explanatory Paragraph.

During Class
 3.  Draw a simple traffic signal with three circles. 

• Ask students to name the color of each light and explain what 
it tells traffic to do. (Sample response: green = go; yellow = slow 
down/caution; red = stop)

• As students respond, color each light. 
• Tell students that they will use these same colors to help them 

write a strong informative/explanatory paragraph. Remind 
students that an informative/explanatory paragraph gives 
information about a topic. (For more instruction on  
informative/explanatory writing, see strategy E2-1 Introducing Three Types 
of Writing.)

 4.  Have students color the Traffic Light colors to help them see the parts of an 
informative/explanatory paragraph. Display and distribute Tool E2-41a. As you 
introduce each “light,” have students color it in.

• Green means go. Write a topic sentence that introduces the topic of the 
paragraph, or what the paragraph is going to explain.

• Yellow means slow down. Slow down and introduce a key/star idea (big idea) 
by using a transition word or phrase.

• Red means stop. Stop to elaborate by providing an example or explanation that 
supports the key/star idea.

• Green for the conclusion means to go back and remind readers of the topic.

   Color-Coding the Elements of an  
Informative/Explanatory Paragraph 

E4-1

Objective CCSS ELA

Students identify the elements of an  
informative/explanatory paragraph and learn to 
associate each with a Traffic Light color. 

RI 3.2, 3.3; W 3.2, 3.4

RI 4.2, 4.3, 4.8; W 4.2, 4.4

RI 5.8; W 5.2, 5.4

Tool E2-41a

Tool E2-41a

©2015 Voyager Sopris Learning, Inc. All rights reserved.
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Name:  ____________________________________ Date:  ______________

GO!  green Go!
Write a topic sentence.

SLOW  
DOWN!  yellow 

Slow down!
Introduce a key/star (big idea) by  
using a transition word or phrase.

STOP!  red 
Stop!

Elaborate by providing an example or 
explanation. This is also called supporting 

your key/star idea.

GO  
BACK!  green Go back!

Remind readers of your topic sentence. 

Bats use sound to fly in the dark. First, the bat makes a sound through its mouth or 
nose. These calls are very high-pitched. The sound waves rush out and bounce off objects. 
Then, the bat listens to the sounds that bounce back. Those echoes tell the bat where the 
sides of the cave are. The echoes also help the bat find juicy bugs to eat. Using sound in this 
way, bats have no trouble flying at night.

Work Cited: “Echolocation and How It Works.” bats4kids.org., n.d. Web. 7 Apr. 2014. 

Traffic Light Colors for  
Informative/Explanatory Paragraphs 

Tool E2-41b

Tool E2-41b
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Elements of an  
Informative/Explanatory Paragraph

Organization  
and Planning

Organization is the key.
Use Traffic Light colors to plan a paragraph.

Introduction 
(green) + (blue)

Topic sentences are the heart.
Use green to remember that the topic sentence 
tells readers what you are going to explain.

Key/Star Ideas and  
Transitions (yellow)

Transitions are the glue for the
key/star ideas.
Use yellow to remind yourself to slow down 
and make smooth, clear transitions when you 
introduce a new key/star idea.

Elaboration 
(red)

Examples and explanation are the meat.
Use red to remind yourself to stop and explain. 
Examples and explanation support your  
key/star ideas.

Conclusion 
(green)

Conclusions tie it all together with a 
ribbon.
Use green again. Remember to go back to your 
topic. A good conclusion reminds readers of 
the purpose of your paragraph.

The strategy 
Objective states 
the expected 
student outcomes.

Strategies with a video icon have 
professional development videos 
showing how to teach the strategy.

The Handy Pages icon indicates whether the 
strategy has an accompanying Handy Page. 
Encourage students to review the associated Handy 
Page as you teach them the strategy.

The Before Class 
instruction indicates 
which Tools need to be 
downloaded from  
www.stepuptowriting.com 
before the lesson, as well 
as any other materials or 
necessary preparation.

Each Tool necessary for teaching the strategy appears as a 
thumbnail image. Color coding is also shown on the tools in the  
Step Up to Writing Teacher Edition for easy visual reference.

Each strategy  
lists which of  
the standards  
it supports.

Step Up to Writing Strategies
After assessing student skills and planning instruction, select the strategies that meet 
student needs. For help selecting strategies, see the section introductions, the Step Up to 
Writing Assessment and Implementation Guide, and/or the Table of Contents. 

The During Class section 
provides step-by-step 
instruction to help teachers 
model a skill, guide students 
as they practice, and then 
release them to independent 
practice. Dark blue strategy 
references indicate where to 
find more information about 
particular topics. 
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 SECTION Informative/Explanatory Writing: Stating the Facts

286 Teacher Edition • Grades 3–5

Planning, Organization, and Structure
4
 5.  Model color-coding the paragraph on Tool E2-41a. Highlight the  

sentences as indicated on the annotation of the Tool:
• The first and last sentences are green (topic sentence and 

conclusion). 
• Sentences beginning First and Then (key/star ideas with linking 

words) are yellow.
• All other sentences (explanations and examples—the E’s) are red.

 6.  Guide students to color-code the paragraph on their copy of the Tool. 
Reinforce and review each part of the paragraph and give students the 
opportunity to ask questions. Point out that strong paragraphs may 
have more than one red and yellow because writers often have more 
than one big idea and more than one example.

 7.  Display and distribute Tool E2-41b. Reinforce that a strong informative/explanatory 
paragraph should include all these elements. Direct students to color the symbols 
on the Tool as you discuss the following:

• Organization is the key. Planning before writing is key to a writer’s success. 
All professional writers plan. The Traffic Light colors are “the key” to organize 
and plan an informative/explanatory paragraph. The colors can help remind 
writers of the important parts. 

• Topic sentences are the heart. Color the heart green. The topic sentence is 
“the heart” of the paragraph. Green is a reminder that a topic sentence tells 
what a writer is going to explain. (See strategy E2-44 Topic Sentences for more 
in-depth instruction on topic sentences.)

• Transitions are the glue for the key/star ideas. Color the glue yellow. Yellow 
is a reminder to slow down and make smooth, clear transitions when starting 
a new key/star idea. Transitions are the glue that connect all the ideas in the 
paragraph. (See strategy E2-49 Definition and Function of Transitions for in-depth 
instruction on transitions.) 

Note: Although yellow is for slowing down and making transitions, students should use 
yellow to mark the entire sentence with the transition and the key/star idea, even if it 
includes a bit of elaboration.

Example: The first type of animal is a reptile, which includes snakes and lizards.

• Examples and explanation are the meat. Color the meat red. Examples and 
explanation (the E’s) are “the meat” of the paragraph. They give details and 
elaboration about the key/star ideas. Red reminds writers to stop and explain 
each key/star idea by including examples or elaboration. (See strategy  
E2-51 Learning about Elaboration for more instruction on the different types  
of elaboration.)

Craft and Style:
What Is a Key/Star Idea?

The key/star ideas are big ideas 
that support the topic. Key/star 
ideas may be facts, reasons, or 
details. In informative/explanatory 
writing, key/star ideas are most 
often facts. Reasons and details 
are more used in opinion writing.

key/star idea elaboration

Craft and Style boxes 
provide tips and examples to 
help explain how students 
may apply craft and create  
a particular style appropriate 
to the task, purpose, and 
audience.
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SECTION 4
• Conclusions tie it all together with a ribbon. Color the package green. The 

ribbon on the package is a reminder that the conclusion is “tied” to the topic 
sentence. Green reminds writers to go back to the topic sentence and make a 
meaningful connection to it—not just copy it. (See strategy E2-52 Connecting 
the Conclusion to the Topic Sentence for instruction on writing conclusions.)

 8. Guide students to identify elements of the paragraph on Tool E2-41a. 
• Direct students to identify which parts of the paragraph correspond to each 

symbol. Ask them to explain how the colors relate to the symbols, and how the 
symbols relate to one another. 

Differentiation: Color-Coding the Elements of Informative/Explanatory Paragraphs

If students have difficulty identifying the elements of the example informative/explanatory paragraph, take 
an example text and cut it into individual sentence strips so that students can group and organize the 
ideas in a more interactive way.  

Before Class
 1.  Make a display copy of Tool E2-41b. 
 2.  Make display copies and student copies of Tool E4-2a and Tool E4-2b.
 3. Have green, yellow, and red (pink) highlighters available.
 4.  Prepare a content-area topic or prompt for which students can plan and outline 

an informative/explanatory paragraph.

During Class
 5.  Tell students that planning is the key to success with informative/explanatory 

writing. Writers must plan their writing and organize their ideas before they 
begin writing.

 6.  Display Tool E2-41b and review all the elements and colors that should be included 
in an informative/explanatory paragraph.

   Planning a Paragraph with an Informal Outline  E4-2

Objective CCSS ELA

Students create an informal outline to 
organize ideas and information for an 
informative/explanatory paragraph.

RI 3.2, 3.3; W 3.2a–b, 3.4, 3.5

RI 4.2, 4.3, 4.8; W 4.2a–b, 4.4, 4.5

RI 5.8; W 5.2a–b, 5.4, 5.5

Tool E2-41b

Tool E2-41b
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Elements of an  
Informative/Explanatory Paragraph

Organization  
and Planning

Organization is the key.
Use Traffic Light colors to plan a paragraph.

Introduction 
(green) + (blue)

Topic sentences are the heart.
Use green to remember that the topic sentence 
tells readers what you are going to explain.

Key/Star Ideas and  
Transitions (yellow)

Transitions are the glue for the
key/star ideas.
Use yellow to remind yourself to slow down 
and make smooth, clear transitions when you 
introduce a new key/star idea.

Elaboration 
(red)

Examples and explanation are the meat.
Use red to remind yourself to stop and explain. 
Examples and explanation support your  
key/star ideas.

Conclusion 
(green)

Conclusions tie it all together with a 
ribbon.
Use green again. Remember to go back to your 
topic. A good conclusion reminds readers of 
the purpose of your paragraph.

Each strategy includes 
point-of-use Differentiation. 
These offer suggestions on 
how to support struggling 
students or challenge those 
who excel.
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A Guide for Using Step Up to Writing  
in the Classroom (continued)

Step Up to Writing Tools
Use the Step Up to Writing Tools regularly, both as directed in the Step Up to Writing 
Teacher Edition and whenever helpful during writing assignments in any subject area. 
Regular practice ensures students master writing skills and are ready for the next level 
of instruction. Tools take a variety of forms.

Tool E4-7b
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Title =  
Introduction =  
 

 

Introduction Conclusion

 

Title =  
Introduction =  
 

 

Introduction Conclusion

Title =  
Introduction =  
 

 

Introduction Conclusion

P P

Name:  ������������������������������������ Date:  ��������������

P P P

Name:  ������������������������������������ Date:  ��������������

P P P P

✄

✄

Blocking Out an Essay  
or Report: Practice

Tools E4-2a and E4-7b

Tool E4-2a
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Planning an Informative/Explanatory 
Paragraph: Informal Outline

Title =  ���������������������������������������������������������

Topic = 

   –  
   •  
   •  
  –  
   •  
   •  
   –  
   •  
   •  
  –  
   •  
   •  
 

Conclusion =  �����������������������������������������������������������
�������������������������������������������������������������������������

Graphic Organizers

Tool E5-8a 

Tool E5-8a
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❑ Step 1: Title
Write a draft title.

❑ Step 2: Topic Sentence and Opinion
Think about the assignment, and write a draft of your topic sentence that states your opinion.

❑ Step 3: Introduction 
Add a plan sentence using your key/star ideas, which are the reasons supporting your opinion. 
This tells your readers what to expect.  
Remember that the introduction = topic sentence with opinion + plan sentence. 

❑ Step 4: Blocking Out
Block out what you want to cover in each paragraph.

❑ Step 5: Informal Outline
Create an informal outline. This outline is based on your plan and how you have blocked out 
the essay or report.

❑ Step 6: Transitions
Choose transitions or linking words and phrases that might be used to introduce and connect 
your key/star ideas (reasons). Add these to the informal outline.

❑ Step 7: Conclusion
Jot down ideas for your conclusion. Your conclusion should restate your opinion.

❑ Step 8: Draft
Write the first draft.

❑ Step 9: Revise
Revise your first draft. Look for ways to improve content, sentence variety, and vocabulary. 
Make sure your key/star ideas (reasons) are organized in a way that makes sense.

❑ Step 10: Edit
Edit your essay or report with CUPS. Repeat Steps 8, 9, and 10 as needed.

❑ Step 11: Final Copy
Create a final copy of your essay or report.

❑ Step 12: Proofread and Share
Proofread and prepare to share!

12 Steps for Writing an Opinion  
Essay or Report

Step-by-Step Instructions

Tools E2-1b, c, d

Tool E2-1d
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Name:  ____________________________________ Date:  ______________

Imaginative Narrative
Why Bees Do the Waggle Dance

Once upon a time, honeybees stayed busy, but they were pretty confused. They flew in all directions searching for flowers. A worker bee might find a good garden full of blossoms, but she had no way to tell the others where to find them.
Then along came Polly. She was a happy bee. She worked hard.  She also liked to laugh and tell jokes. “What did the boss bee say to the naughty bee?” Polly asked. “Bee-hive yourself !”  The other bees tried not  to laugh. Polly also liked to dance with her friends. She wiggled and waggled when she returned from the field. The queen noticed something about Polly and her friends. They always came back with the most nectar and pollen.

The boss bee did not like Polly’s behavior. “Knock it off!” she buzzed one day. Polly hung her antennae and stopped dancing. After that, she and her friends did not find as many flowers. 
One day the queen called Polly to her chamber. “When you dance, you’re telling the other bees where to find flowers, aren’t you?” Polly nodded. “Show me,” the queen said. Polly danced one direction. Then she danced in a figure-eight. “That tells them what direction and how far the best blossoms are,” the queen said. The queen turned to the boss bee. “Have Polly teach this dance to all the bees in the hive!”And that is why honeybees do the waggle dance.

Tool E2-1c
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Name:  ____________________________________ Date:  ______________
Opinion

Save the Honeybees!Honeybees are important to our survival, and we must find out why 

these important insects are disappearing.First of all, we need honeybees because they play a big role in our 
food supply. Yes, they make delicious honey. But they also carry pollen to 

the flowers of fruits, vegetables, and nuts. The flowers of most plants need 

pollen to turn into many of the foods we eat. Now honeybees need our help. A mysterious illness is wiping out 
beehives. Scientists call it Colony Collapse Disorder (CCD). When a 
hive suffers CCD, worker bees fly off and do not return. Beehives cannot 

survive without their workers. So, we must find out why these important insects are disappearing. 
Some scientists think a disease might be responsible. Also, the pesticides 

farmers spread on plants may be to blame. Pesticides poison harmful 
insects that eat crops. These poisons may be harming bees, too.Clearly, we must find out why honeybees are disappearing. We  

need scientists to do more research. When honeybees are all gone it will 

be too late.

Works Cited: Associated Press. “Declining honeybees a ‘threat’ to food supply.” NBCNEWS.com. NBC News Digital, 2 May 2007. Web. 24 

Apr. 2014.
“Pesticide Issues in the Works: Honeybee Colony Collapse Disorder.” epa.gov. United States Environmental Protection Agency, 15 May 2012. 

Web. 24 Apr. 2014.  “Vanishing Bees.” NRDC.org. National Resources Defense Council, n.d. Web. 24 Apr. 2014.

Tool E2-1b
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Informative/Explanatory

Life Cycle of Bees

All honey bees go through the same life cycle. The four stages are egg, 
larva, pupa, and adult. 

In the first stage, every bee starts as an egg. The egg is laid by the hive’s 
only queen. She will lay as many as 2,000 eggs a day. She puts each one in 
a tiny wax space called a cell. The egg begins to change there.

In the second stage, the egg hatches into a larva. This happens on the 
third day. A bee larva looks like a small, white worm with a hungry mouth. 
Worker bees stuff the mouth with honey and other special foods. The larva 
grows quickly. It sheds its skin five times. Once a larva reaches full size, 
worker bees close up the cell with wax.

In the third stage, the larva changes into a pupa. This takes place about 
the ninth day. The pupa spins a cocoon around itself. Inside the cocoon it 
changes from white to the colors of an adult bee. Its body and legs become 
fully formed. Its wings develop last of all.

Becoming an adult bee is the fourth and final stage. The bee chews its 
way out of the cell. It stretches its wings. Now it is ready to get busy as a 
bee. In total, it takes 16 to 24 days to grow from egg to adult.

Bees may have different jobs in the hive, but they all grow up  
the same way.

Work Cited: Blackiston, Howland. “Understanding the Role of the Worker Bee in a Hive.” Beekeeping for Dummies. 2nd ed. Indianapolis: 
Wiley, 2009. N. pag. For Dummies. Web. 24 Apr. 2014. 

Exemplars

Scoring Guides and Checklists
Tool E2-17a
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Parts of Speech

Part of 
Speech

Job Example Words Example Sentences

Noun Names a person, place, 
thing, or idea

Martina teacher
Chicago field
stone  lunch
boredom friendship

The lion lives on the plains 
of Africa.

Pronoun Takes the place of a 
noun or nouns

he she
it  they
us him

It hunts many kinds of prey.

Verb Shows an action or a 
state of being

work learn
go play 
march think 
visit  paint
am is

Lions live in a pride. The 
pride is a group that raises 
cubs and hunts.

Adjective Tells more about a 
noun or pronoun, such 
as which one, what kind, 
or how many 

hungry mad 
young purple 
broken  strong
tiny exciting
several  eleven

A male lion has a thick, 
shaggy mane.

Adverb Tells more about a verb, 
adjective, or another 
adverb, such as how, 
when, where, how much 
or how often 

loudly kindly  
later yesterday 
inside upstairs
completely very

Lions in a pride usually 
defend their territory 
fiercely.

Conjunction Connects words or 
groups of words

and but or Both male and female lions 
roar.

Preposition Relates one word to 
another word or words 
in a sentence; often tells 
where or when

in under
on after
by over

After a hunt, the female 
lions share food with the rest 
of the pride.

Interjection Expresses strong 
emotion or feeling

Hey! Oh no! 
Ouch!  Hooray!

Wow! I didn’t know that!

Tool E2-17a

Information

Tool E4-36a
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Topic/Prompt =  ______________________________________________________________________________________

No Credit (0) Below Basic (1) Basic (2) Proficient (3) Advanced (4) Score

O
rg

an
iz

at
io

n

  Introduction is missing 
 
 
 
  Transitions are missing or 
don’t make sense 
 

  There is no conclusion, or 
it is not about the topic 

  Images or formatting are 
missing or off-topic**

  Introduction of topic is 
unclear or incomplete 
 

  Some transitions are used, 
but they don’t connect ideas 
 

  Conclusion is not about the 
topic or is not a paragraph 

  Images or formatting are not 
related or confusing**

  Introduction of topic is 
clear and fits part of task or 
purpose 

  Transitions connect most 
body paragraphs and ideas; 
some missing or repeated 

  Conclusion paragraph 
restates the topic 

  Images or formatting relate 
to topic**

  Introduction of topic has a 
plan and clearly fits the task 
and purpose 

  Transitions connect body 
paragraphs and ideas in an 
order that mostly follow a 
plan
  Conclusion paragraph 
connects back to the topic 

  Images or formatting inform 
readers**

  Introduction has a plan and 
presents topic in an interesting 
way that clearly fits the task and 
purpose; may include a lead
  Different transitions are used to 
connect body paragraphs and ideas 
in an order that follows a plan 
 
  Strong conclusion paragraph 
connects back to the topic in an 
interesting way
  Images or formatting interest and 
inform readers**

Id
ea

s/
C

o
nt

en
t

   Ideas are missing, unclear, 
or off-topic
   Details and facts (the E’s) 
are missing, not correct, or 
repeated 

   Reader will not learn 
anything about the topic

  The ideas don’t fit the topic 

  Body paragraphs may have 
few details and facts (the 
E’s), or they are incorrect or 
don’t fit the topic
  Reader may be confused 
or will not have correct 
information about the topic 

  Some ideas fit the topic 

  Body paragraphs have some 
details and facts (the E’s) 
about the topic 

  Reader has some 
information but needs more 
to understand the topic 

   The ideas fit the topic and 
task or answer the prompt
   Each body paragraph 
includes important details 
and facts (the E’s) 

   Reader will understand the 
topic

  The ideas fit the topic and task and 
answer the prompt completely
  Each body paragraph has many 
interesting and important details 
and facts (the E’s) 
 
  Reader will understand the topic 
in detail

La
ng

ua
ge

/S
ty

le   Sentences are not 
complete; do not make 
sense 
   Many words are repeated 
or not used correctly 

   No clear style

  Many sentences are not 
complete, making it difficult 
for reader to follow
  Some words are repeated or 
not used correctly 

  Style does not fit the task

  Sentences are mostly 
complete, but with little 
variety
  Words are used correctly 
and fit the topic 

  Style fits task

  Sentences are complete and 
have some variety 

  Includes some action verbs, 
precise words, or content 
vocabulary
  Style is formal and fits the 
task

  Sentences are a variety of simple, 
compound, and complex 

  Many action verbs, precise 
words, content vocabulary, and 
descriptions are used 
  Style is formal and fits the task 
well

N
ea

t 
+

 C
U

P
S

*   Because of mistakes in 
CUPS, the reader can’t 
understand the writing 
  Doesn’t look like 
paragraphs
  Not neat, can’t be read

  Many mistakes in CUPS 
make it hard for reader to 
understand writing
  Attempts to write in 
paragraph format
  Not neat, hard to read

  Several mistakes in 
CUPS, but the reader can   
understand writing
  Clear effort to write in 
paragraph format  
  Mostly neat, can be read

  A few mistakes in CUPS 
that don’t stop the reader 
from understanding writing
  Writes neat, indented 
paragraphs
  Neat and easy to read

   Very few or no mistakes in CUPS 
 
 
   Clearly writes in essay/report 
format
   Very neat and easy to read

*Neat = Neatness  Conventions, or CUPS: C = Capitalization U = Usage P = Punctuation S = Spelling Total Score (16 possible)

**Not all topics, prompts, or tasks require images or formatting.

Informative/Explanatory Essay and  
Report Scoring Guide   

Tool E2-12a

Tool E2-12a
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Quick Revision Checklist

Organization

	 ❑ Organization fits the assignment and topic.
	 ❑ Sentences and paragraphs are logically ordered.
	 ❑ Writing uses transitions.
	 ❑  The writing has a clear introduction, body, and conclusion.

Ideas/Content

	 ❑ Ideas are interesting, accurate, and appropriate.
	 ❑ Ideas are clear.
	 ❑ Ideas are developed with good details.

Language/Style

	 ❑ Sentences are different lengths. 
	 ❑ Sentences start with different kinds of words.
	 ❑  Sentences use different structures: simple, compound, and 

complex.
	 ❑  Language includes appropriate and precise vocabulary, 

strong verbs, and descriptive adjectives.

Tool E5-5b
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Elements of Opinion  
Essays and Reports

Organization  
and Planning

Organized information is “blocked out” 
then written in an informal outline.

Introduction 
(green) + (blue)

The introduction includes a topic 
sentence with your opinion, a plan, and 
sometimes a lead (the Blues).

Key/Star Ideas and  
Transitions (yellow)

Transitions connect ideas. Transition 
topic sentences introduce a new key/star 
idea (a reason for your opinion) in each 
body paragraph.

Elaboration 
(red)

Examples, explanation, and elaboration 
support the key/star ideas (reasons).

Conclusion 
(green)

A concluding paragraph helps to restate 
your opinion in a convincing way.

Tool E5-5b
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Using Paper Folds
Many Step Up to Writing strategies are multisensory and direct teachers and students to 
use folded paper to help clarify a step or process. The folds divide paper into sections for 
organization and may be adapted to any type and size of paper. The following illustrations 
show examples of each type of fold.

Hamburger fold

Accordion Fold

Hot Dog Fold Burrito Fold

Two-Column Fold
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Schoolwide Implementation

Setting High Standards
Using Step Up to Writing throughout the school will improve writing and test scores 
as well as comprehension in all subject areas. Students become proficient writers more 
quickly because of concept reinforcement and additional skills practice. Schoolwide 
implementation helps teachers:

•  Teach and reinforce writing and literacy skills in all subject areas and grade levels 
by establishing a common language for talking about and teaching writing

•  Establish common high standards for assessing writing and other academic skills

Support for Subject-Area Writing
Step Up to Writing encourages writing in the subject 
areas by including exemplars written about subject-
specific topics in history/social studies, science, math, 
and ELA. Exemplar texts are included in the sections 
devoted to the main three writing types—Sections 4, 5, 
and 6—as well as Section 10. Section 
10 provides teachers with specific 
strategies to teach subject-area writing 
assignments such as science reports, 
book reports, explanations of math 
problems, and biographical sketches. 
The strategies in this section help 
students apply the structures and 
writing tips learned in other sections  
to subject-specific assignments.
ELA teachers who want to focus on 
literary analysis skills may also refer 
to the Section 1 exemplar texts, which 
emphasize response to literature.

Step Up to Writing includes 
grade-level exemplar texts in 
content-area topics, including 
history/social studies, science,  
math, and ELA. 

Teachers using Step-up to Writing find tremendous value in using a writing 
process that is designed with different learning styles in mind. The scaffolding 
embedded in each lesson ensures that students will not only put their thoughts in 
writing in an organized manner, but present it in a way that engages the reader.

Tonia Thompson 
Assistant Superintendent for Curriculum, Instruction and Accountability
Binghamton City School District

Tool E10-4b

Tool E10-4b
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Writing to Explain Math:  
Step-by-Step Example

Directions: Explain the steps you used to solve a word problem. Writing each step in a 
different box will help you “see” each step of the process before you write a paragraph.

Question = How many more cans do the kids need to collect to reach their goal of 500 cans? 

Show your work for each step. Explain what you did in complete sentences.

Step 1: Write all the facts you know 
from the question.
 Goal  = 500 cans
 Katie = 38 cans
 Alysha = 43 cans
 Jason = 27 cans
 Rajiv = 61 cans

Explain 

First, I listed all of the facts I knew about how many  

cans the kids want to collect and how many each kid  

has collected so far.  

Step 2: Solve
 38
 43
 27
 +  61
 169

Explain 

Next, I added 38, 43, 27, and 61 because I needed  

to know how many cans the kids have collected all  

together. They have a total of 169 cans.  

Step 3: Solve
 500
 –  169
  331

Explain 

Finally, I subtracted 169 from 500. I did this to find  

out how many cans the kids have left to collect. Their  

goal is 500 cans, but they only collected 169 so far. 

Step 4: Solve Explain 

Step 5: Final answer
 331

Explain 

The kids need to collect 331 more cans to reach their  

goal of 500 cans. 

Tool E10-5b

Tool E10-5b
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Science Report: Example

Introduction
We have been learning in class about how information travels back and forth between the 

brain and other parts of our body. For example, if we see a car coming toward us, our eyes send 
a message to our brain. Then our brain sends a message to our legs and feet so they can make 
us jump out of the way. The car is the stimulus. A stimulus is a change in the environment that 
our body reacts to. The time it takes from when our eyes see the car to when our legs jump 
out of the way is called the reaction time. The purpose of this experiment is to test if people 
can improve their reaction times. My hypothesis is that people can improve their reaction 
times with practice.

Materials 

• Metric ruler • Pen

• Paper • Four volunteers

Method

Step 1 First, I held the ruler so that my thumb and index finger were at the end of the 
ruler with the highest number (30 cm). 

Step 2 Then I stretched out my arm, keeping the ruler pointed toward the floor.

Step 3 Next, I had my volunteers place their thumb and index  
finger at the bottom of the ruler next to the lowest number.  
I made sure their fingers were open so they were not  
touching the ruler. 

Step 4 I told them that when I dropped the ruler, they should close their fingers and 
catch it as fast as possible. Then I dropped the ruler without any warning.

Step 5 I dropped the ruler three times for each volunteer.

Step 6 Each time, I looked at where the volunteer caught the ruler and wrote down the 
number right above their thumb. 

Step 7 Finally, I recorded the number for each drop in a chart so I could see if the 
numbers were going up or down.
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Step Up to Writing and Other Literacy Initiatives
Step Up to Writing complements core literacy programs and other writing curricula,  
such as 6+1 Trait® Writing or writer’s workshop.

Step Up to Writing: The “How To” Behind 6+1 Trait® Writing
Step Up to Writing grades 3–5 aligns with the 6+1 Trait® Writing model, preparing 
students for the 6+1 Trait® Writing assessments. Step Up to Writing strategies provide 
the detailed instructions, or “how to,” that help students progress in the traits: idea 
development, organization, voice, word choice, sentence fluency, and conventions.  
It also helps students with the “plus one” presentation, whether print, digital, oral,  
or a combination.

Step Up to Writing: The “What” Inside Writer’s Workshop
Step Up to Writing grades 3–5 is organized around the writing process, in keeping with 
the structure of the writer’s workshop. Step Up to Writing strategies provide the “what,” 
or the direct instruction, as well as time of practice, for discrete skills within each step of 
the writing process. Step Up to Writing provides practice in the basic steps of the writing 
process in Section 2, and provides specialized practice by writing type in Sections  
4, 5, and 6.
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INTRODUCTION SECTION 2 Foundational Writing Skills

2

The Importance of Foundational 
Writing Skills 
Sentences serve as an important foundation for all types of 
writing—informative/explanatory, opinion, and narrative. 
Only with well-crafted, logically organized sentences can
students produce effective paragraphs. 

In addition to sentence and paragraph writing, there are 
other critical foundational elements of writing. Students 
need to understand the three types of writing and their 
distinguishing characteristics, the steps of the writing 
process, the traits of effective writing, the use of standard  
English grammar and conventions, and how to produce  
and publish writing using technology.

Teaching Foundational Writing Skills
Practice in foundational writing skills can be incorporated into every writing assignment. 
However, students do not need to write a complete composition to practice or strengthen 
skills. Focusing on a single step or skill, such as brainstorming, recognizing parts of speech, 
creating sentence variety, or elaborating in a paragraph, gives students concentrated practice 
with skills that they can then more easily apply to longer writing assignments. When teaching 
foundational writing skills:

• Provide adequate models of all steps of the writing processes, including planning and 
organizing ideas and developing topic sentences.  

• Tell students what good writers do, and show students what good writing is. 
• Model using technology, and foster students’ use of technology to produce writing.

Ongoing Practice in 
Foundational Skills

Step Up to Writing students grow as 
writers when practice in foundational 
writing skills is incorporated into every 
writing assignment.
Strategies in Section 2 can be used 
with strategies in Sections 4, 5, and 6 
to ensure that students follow the steps 
of the writing process and apply solid 
sentence and paragraph writing skills to 
every type of writing.  
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Differentiation
See the Differentiatio  box in each strategy for suggestions on modifying instruction to 
support students with diverse needs, readiness levels, and/or learning styles. 

Progress Monitoring and Formal Assessment
•  See the Progress Monitoring subsection for Section 2 (page 215) for strategies and 

Tools that support neat paper rules, writing effective sentences and topic sentences,
and understanding parts of speech.  

•  See the Step Up to Writing Assessment and Implementation Guide for materials to 
conduct baseline and summative assessments to help evaluate student proficiency with
informative/explanatory, opinion, and narrative writing. 

Developing Effective Sentences
The following list provides a possible scaffolded sequence for teaching sentence master  
Strategies should be selected and taught in an order that best serves students’ needs and abilities.  

Scaffolded Strategy Sequence Sentence Writing Focus

E2-29  Parts of a Sentence
E2-30  Complete Sentences

Correct Sentences

E2-31  Kinds of Sentences Kinds of Sentences

E2-34  Sentence Structures
E2-36  Sentence Variety

Sentence Structures 
and Variety

E2-33  Better Sentences
E2-38  Writing Perfect Sentences
E2-39  Using Commas Correctly

Improving Sentences

Moving from Sentences to Paragraphs
The following list provides a possible scaffolded sequence for teaching paragraph writin  

Scaffolded Strategy Sequence Paragraph Writing Focus

E2-43  Planning Paragraphs with Informal Outlines Planning 

E2-44  Topic Sentences Topic Sentences

E2-46  Accordion Paragraphs
E2-48  Stretch, Don’t Stack, Your Paragraph

Building Paragraphs

E2-49  Definition and Function of Transitions
E2-50  Using Transition Words for Different Purposes 

Transitions 

E2-51  Learning about Elaboration 
E2-53  Improving Paragraphs with the ABC Activity

Improving Paragraphs
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SECTION 2
Meeting the Common Core State Standards
Every strategy in Step Up to Writing aligns with specific Common
Core State Standards for English Language Arts (CCSS ELA) in 
grades 3–5. The CCSS ELA box at the beginning of each strategy 
lists the reading, writing, speaking and listening, and language 
standards that the strategy supports. Strategies in Section 2 center 
on the following College and Career Readiness Anchor Standards 
for Writing and Language:

Anchor Standards for Writing:

Production and Distribution of Writing
4   Produce clear and coherent writing in which the development, organization, 

and style are appropriate to task, purpose, and audience.

5   Develop and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach.

6   Use technology, including the Internet, to produce and publish writing and 
to interact and collaborate with others.

Anchor Standards for Language:

Conventions of Standard English
1   Demonstrate command of the conventions of standard English grammar 

and usage when writing or speaking.  
2   Demonstrate command of the conventions of standard English 

capitalization, punctuation, and spelling when writing. 
Knowledge of Language

3   Apply knowledge of language to understand how language functions in 
different contexts, to make effective choices for meaning or style, and t
comprehend more fully when reading or listening.

For alignment of the CCSS ELA to specific Step Up to Writing strategies, see  
www.stepuptowriting.com.

Foundational Writing Skills in the Subject Areas
Use Section 2 strategies to develop foundational writing skills that promote clear thinking 
and clear communication in different subject areas  Section 10: Writing in the Subject Areas 
provides strategies for various kinds of subject-area writing.

CCSS ELA Key

RL = Reading Literature
RI = Reading Informational Text
W = Writing

S/L = Speaking and Listening
L = Language
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E2-34 Sentence Structures . . . . . . . . . . . . . . . . . . . . 169
E2-35 Combining Kinds of Sentences with 
 Sentence Structures . . . . . . . . . . . . . . . . . . . . 171
E2-36 Sentence Variety  . . . . . . . . . . . . . . . . . . . . . . 173
E2-37 Making Sentences Shorter or Longer . . . . . 176
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E2-39 Using Commas Correctly . . . . . . . . . . . . . . . 180
E2-40 Making Subjects and Verbs Agree  . . . . . . . 181

Perfect Paragraphs

E2-41 Color-Coding the Elements of an 
 Informative/Explanatory Paragraph . . . . . . 184
E2-42 Using Colored Paper Strips to Plan  
 a Paragraph . . . . . . . . . . . . . . . . . . . . . . . . . . . 186
E2-43 Planning Paragraphs with Informal 
 Outlines . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 189
E2-44 Topic Sentences . . . . . . . . . . . . . . . . . . . . . . . 191
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E2-46 Accordion Paragraphs. . . . . . . . . . . . . . . . . . 196
E2-47 Accordion Race  . . . . . . . . . . . . . . . . . . . . . . . 198
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E2-49 Definition and Function of Transition  . . . 202
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 Purposes  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 204
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Choose the strategies that best meet the needs of your students.
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SECTION 2

Progress Monitoring
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For Step Up to Writing Teacher Resources, see 
www.stepuptowriting.com.
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Introduction to Writing
2

Before Class
 1. Make a display copy and student copies of Tool E2-2a.

During Class
 2.  Remind students of the value of following instructions.  

• Ask students to raise their hands if they ever failed to follow instructions and 
had a problem as a result. (Sample response: I had trouble with a recipe for 
chocolate chip cookies.) Allow brief sharing. 

• Point out that these examples show the importance of reading instructions.
• Explain that as writers, students will often be given instructions or directions

for writing. These need to be read and followed carefully.
 3.  Define the term prompt: A prompt gives directions for a writing assignment or 

task. The prompt may give a general idea, or it may tell writers exactly what the  
are expected to do. Prompts usually contain specfic words to tell students what the  
should write, such as an informative/explanatory report or an imaginative narrative.

 4. Model examining a writing prompt. Display and distribute Tool E2-2a. 
• Read aloud the first informative/explanatory prompt with students
• Explain that writers focus on finding important clue words that tell them what

to write. 
• Think aloud as you model finding and underlining the clue word that tell

what format the writing should have (report). 

Note: Prompts have additional clue words that help students identify the task, 
audience, and purpose. See strategy E2-3 Analyzing a Prompt.

• Ask students to remind you of the features of this type of writing. (Sample 
response: introduction, body, conclusion)

 5.  Explain to students that specific clue words give hints about which of the three
types of writing is required:

• Informative/explanatory or opinion: paragraph, report, or essay
• Opinion: words such as better or best, more or most, should, like, or favorite 
• Narrative: story or retell

   Prompts for Three Types of WritingE2-2

Objective CCSS ELA

Students examine prompts for 
informative/explanatory, opinion, 
and narrative writing and identify the 
requirements of the writing tasks. 

W 3.4; S/L 3.1; L 3.6

W 4.4; S/L 4.1; L 4.6

W 5.4; S/L 5.1; L 5.6

Tool E2-2a

Tool E2-2a
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Name:  ____________________________________ Date:  ______________

Prompts for Three Types of Writing

Informative/Explanatory Opinion Narrative

Write a report telling 
about an Arctic animal. 
Describe where it lives, 
what it looks like, and 
what it eats.

Which Arctic animal 
has the most interesting 
adaptations to where it 
lives? Write a short essay 
with details to explain  
your choice.

Imagine you are living in 
the Arctic. Write a story 
about one day from  
sunrise to sunset. Explain 
why you are there, and 
what happens.

Based on Chapter 2 in 
your textbook, Geography 
of Northwestern States, 
write a short paragraph 
to name and describe 
three different landforms 
or bodies of water in our 
state, and why they  
are important.

What place in our state 
would you most like to 
visit? Write a paragraph 
describing the place, what 
you would do there, and 
the reasons why you want 
to go there.

Remember a time you 
went to a place you hadn’t 
been before. How did you 
get there? What happened? 
Tell a story about the trip 
and how it turned out.

In the poem “Fog,” Carl 
Sandburg compares fog to 
a cat. Write a paragraph 
explaining how the fog 
acts like a cat. Give 
evidence from the poem 
to support your answer. 

What book would you 
recommend to your 
classmates? Explain in 
your book report at least 
two reasons you think 
they should read it, and 
remember to use details 
from the text.

Retell a Native American 
legend that explains how 
the world came to be. To 
write your story, consider 
other stories you have 
heard, such as about 
thunder, fire, language, or 
why animals are the way 
they are.
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SECTION 2
 6. Guide students to examine the first opinion prompt on Tool E2-2a. 

• Work with students to find and mark the clue word that tells what format, and
therefore what type of writing, the prompt asks for (essay).

• Ask students to remind you of the features of opinion writing. (Sample 
responses: introduction with opinion, reasons, facts and details, conclusion)

 7. Guide students to examine the first narrative prompt on Tool E2-2a. 
• Work with students to find and mark the clue word that tells what format, and

therefore what type of writing, the prompt asks for (story).
• Ask students to remind you of the features of narrative writing. (Sample 

responses: beginning, middle, end)
 8. Guide students to understand the importance of finding clue words

• Ask students if they noticed what was similar about the topic for all the 
prompts in the first row. (Sample response: It’s all about the Arctic.) 

• Tell them that this shows why they must look closely for all clue words that 
tell them what format or type of writing to use; they would not want to write 
an imaginative narrative about the Arctic when the prompt requires an 
informative/explanatory paragraph.

 9.  Have students work independently or in partners to find and mark the remaining
prompts on Tool E2-2a. When done, discuss as a class.

• Informative/Explanatory 
 −  Second row: short paragraph 
 −  Third row: paragraph

• Opinion 
 −  Second row: paragraph
 − Third row: report, two reasons

• Narrative
 − Second row: story
 − Third row: story

 10.  Remind students that they should examine all prompts in this way. When they are 
not allowed to mark on the prompt itself, they can record the clue words on paper 
or in the planning space of assessments.
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Introduction to Writing
2
Differentiation: Prompts for Three Types of Writing

If students need support in understanding the three writing types, use strategy E2-1 Introducing Three 
Types of Writing.
If students need practice in analyzing prompts, use writing prompts from course materials, past tests, 
test prep materials, or Step Up to Writing prompts (available at www.stepuptowriting.com).
If students readily interpret writing prompts, have students write their own prompts, and exchange with 
a partner to mark and identify the writing type.

Before Class 
 1. Make a display copy and student copies of Tool E2-3a.

During Class
 2.  Demonstrate the importance of knowing the audience.

• Ask students to name some topics they are interested in. Select 
a topic from among these, and write it on the board.

• Ask students to share what they might say about this topic to a friend. Then
ask students to share what they might say if instead they were talking with 
a grandparent or an older adult. Point out the differences in how they might 
speak to each audience.

• Sum up by explaining that what we say or write depends on who is listening 
or reading. It’s important for writers to think about who their readers are. 

 3.  Write TAP in large letters. Explain that TAP will help students write to their 
readers. It stands for three important pieces of information in a writing prompt:

• T = Topic: The topic is what subject, idea, or event you will write about.
• A = Audience: The audience is the person or persons who will be reading your 

writing. This will affect your decisions about what to writ
• P = Purpose: The purpose is the reason why you are writing, such as to 

explain or give information (informative/explanatory), to state an opinion and 
give reasons for it, or to tell a story about real or imagined events (narrative). 

   Analyzing a PromptE2-3

Objective CCSS ELA

Students analyze writing prompts to 
identify the topic, audience, and purpose 
(TAP) for their writing tasks.

W 3.4; S/L 3.1; L 3.6

W 4.4; S/L 4.1; L 4.6

W 5.4; S/L 5.1; L 5.6

Tool E2-3a

Tool E2-3a
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TAP the Prompt

Prompt: Describe the United States flag to someone from another country. Explain why our 
flag is red, white, and blue.   

T = Topic

A = Audience

P = Purpose

 Prompt: Write a paragraph convincing your class to participate in a service project to benefit 
your community. Give reasons that support your ideas. 

T = Topic

A = Audience

P = Purpose

 Prompt: Imagine you are in a school a hundred years in the future, and tomorrow is “Show and 
Tell” day. What will you bring? Write a story about sharing your show-and-tell item with your 
teacher and classmates.

T = Topic

A = Audience

P = Purpose
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The Importance of  
Informative/Explanatory Writing 
Informative/explanatory writing conveys information 
and explains ideas. In effective writing of this type, a
writer examines a subject and strives to increase readers’ 
knowledge and understanding of that subject. 

Informative/explanatory writing can have a variety of 
forms and genres, including familiar academic writing 
such as summaries, science or history reports, essays, and 
literature analyses, and it includes technical writing that 
describes how to do or make something, such as how to 
solve a math problem or how to build a pulley and lever.  
All informative/explanatory writing requires factual  
information, including specific examples

Teaching Informative/Explanatory Writing
Because informative/explanatory writing requires students to combine their background 
knowledge with being able to locate and evaluate information in text, this text type may be 
more difficult for students in grades 3–5. When teaching informative/explanatory writin

• Show students how to identify, categorize, and sort main ideas and details. 
• Emphasize the importance of each step in the writing process.
• Encourage the use of precise language to explain topics.
• Show students how to include formatting and graphics in their writing. 

Writing to  
Inform and Explain

Step Up to Writing students 
benefit from Section 4 strategies 
that focus on how to write 
successful and engaging informative/
explanatory paragraphs, essays, and 
reports. 
The National Assessment of Educational 
Progress (NAEP) recommends that by 
4th grade, in order to attain college and 
career readiness, 65 percent of student 
writing should be for the purpose of 
explaining or persuading (National 
Assessment Governing Board, 2007).
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Differentiation
See the Differentiatio  box in each strategy for suggestions on modifying 
instruction to support students with diverse needs, readiness levels, and/or 
learning styles.

Craft and Style
Use the Craft and Styl  tips and examples to show student writers how 
they can apply craft and create a particular style that is appropriate to the
task, purpose, and audience. With these tips, writers can express themselves 
in grammatically correct ways while achieving a unique style suitable for a 
specific writing genre or type of text.

Progress Monitoring and Formal Assessment
•  See the Progress Monitoring subsection for Section 4 (page 366) for 

strategies and Tools that guide the evaluation of informative/explanatory writing skills. 
Teachers should review this subsection as they plan instruction and assessment.

•  See the Step Up to Writing Assessment and Implementation Guide for materials to 
conduct baseline and summative assessments to help evaluate student proficiency with
informative/explanatory writing skills. 

Introducing Informative/Explanatory Writing
Begin informative/explanatory writing instruction with strategies that give an overview of 
the essential elements of informative/explanatory writing. The following strategies lay the
groundwork for further instruction in writing informative/explanatory paragraphs, essays, 
and reports. See the Step Up to Writing Assessment and Implementation Guide for unit and 
lesson plans designed to meet rigorous standards for writing, language, and speaking and 
listening for grades 3–5.  

Step Up to Writing Strategies 
Informative/Explanatory 

Writing Focus

E4-1   Color-Coding the Elements of an Informative/Explanatory 
Writing Paragraph

E4-4  Accordion Paragraphs
E4-6  Elements of Informative/Explanatory Essays and Reports

Elements of  
Informative/Explanatory Writing

Craft and Style:
Task, Purpose, and 
Audience: What,  

Why, How
Writers must ask themselves 
three important questions: What 
am I writing, or what is the task 
or assignment? Why am I writing? 
To convey information, express an 
opinion, or tell a story? To whom 
am I writing? Does my audience 
include my classmates, adults, or 
younger students? 
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SECTION 4
Moving from Paragraphs to Essays and Reports
Begin informative/explanatory writing instruction at the paragraph level. Also use strategies 
in Section 2: Foundational Writing Skills as needed to reinforce skills and concepts 
that underlie paragraphs (e.g., sentence writing, the writing process, and basic paragraph 
development). The following list provides a possible scaffolded sequence for teachin
paragraph writing. Strategies should be selected and taught in an order that best serves 
students’ needs and abilities. 

Scaffolded Strategy Sequence Paragraph Writing Focus

E4-2  Planning a Paragraph with an Informal Outline Planning with Informal Outline

E4-11  Defining a Topic Sentence Topic Sentence

E4-21  Using a Variety of Transitions Transitions

E4-18  Paragraph Elaboration—The E’s/the Reds
E4-19  Increasing Elaboration

Elaboration

E4-25  Conclusions for Informative/Explanatory Writing Conclusion

E4-31  Revising Informative/Explanatory Writing
E4-34  Editing Informative/Explanatory Writing 

Editing and Revising 

Once students have gained the ability to write effective informative/explanatory paragraphs
independently, provide instruction for writing essays and reports.  

Scaffolded Strategy Sequence Essay/Report Writing Focus

E4-8  Informal Outlines for Essays and Reports
E4-9  Stretch, Don’t Stack: Essays and Reports

Planning with Informal Outline

E4-13  Topic Sentence Variety Topic Sentence/Thesis Statement

E4-23  Transition Topic Sentences in Essays and Reports Transitions

E4-20  Comparing Paragraph and Report Elaboration Elaboration

E4-31  Revising Informative/Explanatory Writing
E4-34  Editing Informative/Explanatory Writing 

Editing and Revising 
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Meeting the Common Core State Standards
Every strategy in Step Up to Writing aligns with specific Common
Core State Standards for English Language Arts (CCSS ELA) in 
grades 3–5. The CCSS ELA box at the beginning of each strategy 
lists the reading, writing, speaking and listening, and language 
standards that the strategy supports. Strategies in Section 4 center 
on the following College and Career Readiness Anchor Standards 
for Writing:

Anchor Standards for Writing:

Text Types and Purposes
2   Write informative/explanatory texts to examine and convey complex ideas 

and information clearly and accurately through the effective selection,
organization, and analysis of content.

Production and Distribution of Writing
4   Produce clear and coherent writing in which the development, organization, 

and style are appropriate to the task, purpose, and audience. 
5   Develop and strengthen writing as needed by planning, revising, editing, 

rewriting, or trying a new approach.
6   Use technology, including the Internet, to produce and publish writing and 

to interact and collaborate with others.
For alignment of the CCSS ELA to specific Step Up to Writing strategies, see  
www.stepuptowriting.com.

Informative/Explanatory Writing in the Subject Areas
Use Section 4 strategies to develop informative/explanatory writing skills that foster the clear 
thinking and communication necessary to demonstrate mastery of subject-area topics. See 
Section 10: Writing in the Subject Areas for strategies related to specific subject-area writing
assignments. 

CCSS ELA Key

RL = Reading Literature
RI = Reading Informational Text
W = Writing

S/L = Speaking and Listening
L = Language
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For Step Up to Writing Teacher Resources, see 
www.stepuptowriting.com.

Choose the strategies that best meet the needs of your students.
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SECTION 4
• Conclusions tie it all together with a ribbon. Color the package green. The

ribbon on the package is a reminder that the conclusion is “tied” to the topic 
sentence. Green reminds writers to go back to the topic sentence and make a 
meaningful connection to it—not just copy it. (See strategy E2-52 Connecting 
the Conclusion to the Topic Sentence for instruction on writing conclusions.)

 8. Guide students to identify elements of the paragraph on Tool E2-41a. 
• Direct students to identify which parts of the paragraph correspond to each 

symbol. Ask them to explain how the colors relate to the symbols, and how the 
symbols relate to one another. 

Differentiation: Color-Coding the Elements of Informative/Explanatory Paragraphs

If students have difficulty identifying the elements of the example informative/explanatory paragraph, take 
an example text and cut it into individual sentence strips so that students can group and organize the 
ideas in a more interactive way.  

Before Class
 1.  Make a display copy of Tool E2-41b. 
 2.  Make display copies and student copies of Tool E4-2a and Tool E4-2b.
 3. Have green, yellow, and red (pink) highlighters available.
 4.  Prepare a content-area topic or prompt for which students can plan and outline 

an informative/explanatory paragraph.

During Class
 5.  Tell students that planning is the key to success with informative/explanatory 

writing. Writers must plan their writing and organize their ideas before they 
begin writing.

 6.  Display Tool E2-41b and review all the elements and colors that should be included 
in an informative/explanatory paragraph.

   Planning a Paragraph with an Informal Outline  E4-2

Objective CCSS ELA

Students create an informal outline to 
organize ideas and information for an 
informative/explanatory paragraph.

RI 3.2, 3.3; W 3.2a–b, 3.4, 3.5

RI 4.2, 4.3, 4.8; W 4.2a–b, 4.4, 4.5

RI 5.8; W 5.2a–b, 5.4, 5.5

Tool E2-41b

Tool E2-41b

©2015 Voyager Sopris Learning, Inc. All rights reserved.
Permission is granted to reproduce this page for Step Up to Writing classroom use.  Tool E2-41b Foundational Writing Skills 
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Name:  ____________________________________ Date:  ______________

Elements of an  
Informative/Explanatory Paragraph

Organization  
and Planning

Organization is the key.
Use Traffic Light colors to plan a paragraph.

Introduction 
(green) + (blue)

Topic sentences are the heart.
Use green to remember that the topic sentence 
tells readers what you are going to explain.

Key/Star Ideas and  
Transitions (yellow)

Transitions are the glue for the
key/star ideas.
Use yellow to remind yourself to slow down 
and make smooth, clear transitions when you 
introduce a new key/star idea.

Elaboration 
(red)

Examples and explanation are the meat.
Use red to remind yourself to stop and explain. 
Examples and explanation support your  
key/star ideas.

Conclusion 
(green)

Conclusions tie it all together with a 
ribbon.
Use green again. Remember to go back to your 
topic. A good conclusion reminds readers of 
the purpose of your paragraph.
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Planning, Organization, and Structure
4
 7.  Display and distribute Tool E4-2a. Explain the parts of the informal  

outline:
• Point out the lines for the title and topic. In these spaces, writers 

indicate what the writing is going to be about.
• Note that key/star ideas are the big ideas that support the topic. 

They are listed on the left (next to the stars
• Explain that elaboration (the E’s), or supporting information, 

is listed on the right (by the dashes and dots). The E’s (events,
explanations, experiences, exact information, examples, 
effective quotations) help readers understand the key/star ideas.
(For more about elaboration, see strategy E2-51 Learning about 
Elaboration.)

• Point out the lines for the conclusion. In this space, students 
write a phrase or sentence as a reminder to wrap up the  
writing and connect back to the topic.

 8.  Display and distribute Tool E4-2b. Model color-coding the  
example outline on the left of the Tool

• Highlight the topic in green, and have students color 
their copies. Explain that when the writer writes a topic 
sentence, it should explain what the entire paragraph 
will be about.

• Highlight the key/star ideas on the left in yellow
• Highlight the dashes and dots in red that show 

elaboration (the E’s).
• Highlight the conclusion green.

 9.  Model color-coding the first part of the example paragraph on the
right of Tool E4-2b. 

• Point out how the topic in the outline became the topic sentence 
in the paragraph. Have students highlight the sentence green. 

• Point out the connection between the first key/star idea in the
outline and the corresponding sentence in the paragraph. Have 
students highlight the sentence in yellow.

 10.  Have partners work together to finish color-coding the paragraph
on Tool E4-2b. Then have students check their work as you model the
correct color coding on your display copy.

 11.  Have students use Tool E4-2a to create an informal outline for the 
content-area topic or prompt you have chosen.  

• Guide students to fill in the topic you have selected on their informal outlines
• Have students generate a title. Guide them as needed.

Tool E4-2a

Tool E4-2a
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Planning an Informative/Explanatory 
Paragraph: Informal Outline
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Planning with an Informal Outline ( , –, •)

Title = How Crocodiles and Alligators Are Different

Topic = Crocodiles and alligators are very different 
P Different 

shaped heads  
 –  Long and V-shaped in 
crocodiles 

 –  Shorter and U-shaped in 
alligators

P Behave differently        –  Crocodiles more likely  
to attack
•  Attack in self-defense  

or for food
•  Attack to protect  

their young
 –  Alligators do not usually 
attack

Conclusion = Differences show that they are different 
animals 

How Crocodiles and Alligators  
Are Different

Crocodiles and alligators look a lot alike, but 
these animals are also very different. First, the 
heads of alligators and crocodiles have different 
shapes. Crocodiles have long, V-shaped heads, 
but alligators’ heads are shorter and U-shaped. 
Alligators and crocodiles also behave differently. 
Crocodiles are more likely to attack people and 
other animals. Crocodiles will attack in self-
defense, to get food, or to protect their young. 
Alligators, however, do not usually attack people. 
The key differences between alligators and 
crocodiles show they are truly different animals.

Works Cited: “Are Alligators More Aggressive Than Crocodiles?” AnimalQuestions.org., n.d. Web. 10 Apr. 2014.

“Crocodile and Alligator Differences.” Science Kids., n.d. Web. 10 Apr. 2014.

Craft and Style:
Task, Purpose, and 
Audience: What,  

Why, How 
Writers must ask themselves 
three important questions. What 
am I writing or what is the task 
or the assignment? Why am I 
writing? To convey information, 
express an opinion, or tell a story? 
To whom am I writing? Does my 
audience include my classmates, 
adults, or younger students? 
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SECTION 4
• Remind students that they should use words or phrases for the key/star ideas 

and elaboration on their outlines. They do not need to write in complete
sentences. 

• Remind students that they can add additional key/star ideas and additional 
elaboration by drawing in more stars, dashes, and dots, as needed.

Differentiation: Informal Outlines

If students have difficulty organizing their ideas with informal outlines, use strategy E2-11 Prewriting: 
The Organization Game or strategy E2-47 Accordion Race.
If students readily color-code and create informal outlines, provide opportunities to generate longer 
outlines with more than two key/star ideas.
If students are at a point where they can begin planning transitions for their paragraphs, have them write 
the transition word below the key/star idea on the informal outline. See strategy E4-21 Using a Variety 
of Transitions.

Before Class
 1.  Make display copies and student copies of Tool E4-3a and Tool E4-3b.
 2.  Select a content-area topic for which students can create an informal 

outline. The topic should be appropriate for an informative/explanatory paragraph  

During Class
 3.  Tell students that planning writing with an informal outline is a useful way to 

organize ideas before they write an informative/explanatory paragraph. (See 
strategy E4-2 Planning a Paragraph with an Informal Outline for specific instruction.

 4.  Display and distribute Tool E4-3a and Tool E4-3b. Examine informal outlines of 
various lengths. 

• Read each of the informal outlines.

   Informal Outlines of Various Lengths for an 
Informative/Explanatory Paragraph 

E4-3

Objective CCSS ELA

Students create informal outlines of different 
lengths to organize ideas for paragraphs.

W 3.2a–b, 3.4, 3.5

W 4.2a–b, 4.4, 4.5

W 5.2a–b, 5.4, 5.5

Tool E4-3a

Tool E4-3a

©2015 Voyager Sopris Learning, Inc. All rights reserved.
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Title = Important Resources on Earth 
Topic = Resources on Earth 

P

P

Above the 

ground

Below the 

ground

 – Sun

 – Trees and plants

 – Oil

 – Coal

Conclusion = Many types of resources on Earth 

Title = Important Resources on Earth 
Topic = Resources on Earth 

P

P

Above the 
ground

Below the 

ground

 – Sun

• Used for solar power

 – Trees and plants

• Wood to build houses

 – Air

• People need it to breathe

 – Oil

• Used in cars

 – Coal

• Power for houses and factories

Conclusion = People need resources to make many things. 

Outlines of Different Lengths
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Step Up to Writing in the  
Subject Areas 
Writing in the subject areas is a win-win for both writing 
skills and subject-area learning. Using Step Up to Writing 
in science, math, social studies, and history, for example, 
will improve writing proficiency, test scores, and als  
comprehension of subject-area texts. Writing across 
the curriculum has been shown to produce significan  
improvement in students’ writing abilities (van Allen, 1991) 
and helps “students connect the dots in their knowledge” 
(The National Commission on Writing, 2003)  

Writing promotes learning and critical thinking in all 
contexts. Today, there is an increased emphasis on writing 
as a shared responsibility across all disciplines within 
a school. Schools must ensure that students read high-
quality texts, synthesize information, and convey their 
understanding through informative/explanatory, opinion,  
and narrative writing in all subject areas as well as in language arts.

Teaching Writing in the Subject Areas
As more demanding curriculum standards call for higher expectations for all students, teachers 
must reinforce higher-level thinking and communication skills across all subject areas.  

Step Up to Writing strategies help teachers support students’ understanding of subject-area texts. 
When teaching writing in the subject areas:

• Begin with strategies from Section 1: Writing to Improve Reading Comprehension, 
which focus on responding to texts, including summarizing and note taking. These
skills improve comprehension, which in turn improves writing. 

An Integrated Approach to 
Literacy Development

Step Up to Writing has always 
emphasized the importance of 
connecting writing to reading, speaking 
and listening, and language across the 
curriculum and naturally supports 
the goal of interweaving all of these 
processes of communication into an 
integrated schoolwide model of literacy.
In addition, Step Up to Writing strategies 
are designed to be used for a variety of 
subject-area assignments. Strategies in 
Section 10 provide a focus on particular 
forms of writing students produce in 
ELA and other subject-area classes. 
Strategies are also included to promote 
personal writing.
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Differentiation
See the Differentiatio  box in each strategy for suggestions on modifying instruction to 
support students with diverse needs, readiness levels, and/or learning styles.    

Progress Monitoring and Formal Assessment
Step Up to Writing offers several important resources for assessment

• Th  Progress Monitoring subsections in each section of this Teacher Edition include 
strategies and Tools for teachers to use in evaluating student work.

• The Step Up to Writing Assessment and Implementation Guide includes materials to 
conduct baseline and summative assessments to determine student proficiency in
informative/explanatory, opinion, and narrative writing.  

• A comprehensive list of prompts for different text types and subject areas, available at
www.stepuptowriting.com, also can be used for progress monitoring purposes.

Types of Writing: Text Structure
Text structure strategies can be used for brainstorming ideas for informative/explanatory or 
opinion writing.

Step Up to Writing Strategies Text Structure Focus

E10-1  Enumeration Categorization

E10-2  Compare/Contrast Compare and Contrast

E10-3  Cause/Effect and Problem/Solution Cause/Effect and Problem/Solution 

Specific Writing Assignments
Use these strategies along with informative/explanatory, opinion, and narrative writing 
strategies to support student writing and comprehension in the subject areas.       

Step Up to Writing Strategies Writing Assignment Focus

E10-4  Writing in Math Math

E10-5  Writing Science Reports Science

E10-6  Interviewing Social Studies

E10-7  Writing Biographical/Autobiographical Sketches ELA/History/Social Studies

E10-8  Writing to Persuade ELA/History/Social Studies

E10-9  Writing a News Article Social Studies

E10-10  Writing a Book Report ELA/Science/History/Social Studies

E10-11  Responding to Literature ELA
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Meeting the Common Core State Standards
Every strategy in Step Up to Writing aligns with specific Common Cor  
State Standards for English Language Arts (CCSS ELA) in grades 3–5. 
The CCSS ELA box at the beginning of each strategy lists the reading, 
writing, speaking and listening, and language standards that the 
strategy supports. Strategies in Section 10 center on the following 
College and Career Readiness Anchor Standards for Writing:

Anchor Standards for Writing:

Text Types and Purposes
1   Write arguments to support claims in an analysis of substantive topics or 

texts using valid reasoning and relevant and sufficient evidence
2   Write informative/explanatory texts to examine and convey complex ideas 

and information clearly and accurately through the effective selection,
organization, and analysis of content.

3   Write narratives to develop real or imagined experiences or events using 
effective technique, well-chosen details, and well-structured event sequences

Production and Distribution of Writing
4   Produce clear and coherent writing in which the development, organization, 

and style are appropriate to the task, purpose, and audience.
5   Develop and strengthen writing as needed by planning, revising, editing, 

rewriting, or trying a new approach.
6   Use technology, including the Internet, to produce and publish writing and 

to interact and collaborate with others.
Range of Writing

10   Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two) for a 
range of tasks, purposes, and audiences.

For alignment of the CCSS ELA to specific Step Up to Writing strategies, see  
www.stepuptowriting.com.

Step Up to Writing Strategies Writing Assignment Focus

E10-13  Writing Formal Letters ELA/Science/Social Studies

E10-15  Writing Poetry ELA

E10-16  Writing a Skit ELA/Science/History/Social Studies

CCSS ELA Key

RL = Reading Literature
RI = Reading Informational Text
W = Writing

S/L = Speaking and Listening
L = Language
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For Step Up to Writing Teacher Resources, see 
www.stepuptowriting.com.

Choose the strategies that best meet the needs of your students.
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 10.  Model developing an informal outline from the graphic organizer. Display  
Tool E2-43b. Write the topic at the top. Create a working title.  
Then, working from the graphic organizer the class developed, write  
the first key/star idea.

 11.  With student input, add the next key/star idea and then the facts and details for 
both key/star ideas to Tool E2-43b.

 12.  Have students work independently to plan compare/contrast writing for the 
second topic you selected. Distribute either Tool E1-34b (the Venn diagram)  
or Tool E1-34c (the chart) and Tool E2-43b.

• If appropriate, have textbooks and other classroom resources available for 
reference and research.

 13.  If applicable, show students how the compare/contrast structure can be used for 
opinion writing. For example, a writer might explain why he or she believes one 
person, idea, or event is better or more important than another.

Differentiation: Comparing and Contrasting

If students have difficulty with the differing structures of the graphic organizers, focus on just one format: 
either the Venn diagram (Tool E10-2a, its accompanying informal outline on the left half of Tool E10-2c, 
and Tool E1-34b) or the chart (Tool E10-2b, its accompanying informal outline on the right half of  
Tool E10-2c, and Tool E1-34c).

Before Class
 1.  Review the Tools to determine the most appropriate content and 

pacing for students. These text structures can be taught over the
course of more than one lesson or grade level if needed. Make 
display copies and student copies of the Tools you choose: 

• Cause/Effect Tools E10-3a, E10-3b, E10-3c, and E1-34a)
• Problem/Solution (Tools E10-3d, E10-3e, and E1-34d)

   Cause/Effect and Problem/Solution E10-3

Objective CCSS ELA

Students use graphic 
organizers and outlines to plan 
and organize cause/effect and 
problem/solution writing. 

W 3.1a–b, 3.2a–b, 3.4, 3.5, 3.10; S/L 3.1; L 3.6

W 4.1a–b, 4.2a–b, 4.4, 4.5, 4.10; S/L 4.1; L 4.6

W 5.1a–b, 5.2a–b, 5.4, 5.5, 5.10; S/L 5.1; L 5.6

Tool E10-3a

Tool E10-3a

©2015 Voyager Sopris Learning, Inc. All rights reserved.
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Name:  ____________________________________ Date:  ______________

Cause/Effect: Example

Topic = Blinking 

Summarize or Describe the Effect(s)

Explain the Cause(s)

Dust, smoke, dirt  

bother eyes

Eyes hurt or sting

Eyes water

Blink, squint, or close eyes 
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 2.  Make a display copy and student copies of Tool E2-43b. You will  

use this Tool regardless of the other Tools you choose. 
 3.  Select two writing assignments or topics that lend themselves either 

to cause/effect or problem/solution

During Class
 Cause/Effect Tools E10-3a, E10-3b, E10-3c, and E1-34a)

•  Explain that one type of informative/explanatory writing shows 
a cause and an effect. Cause/effect writing explains how on
action leads to, or causes, another one. The first event is th
cause. What happens as a result is the effec . 

•  Tell students that a good way to plan cause/effect writing is with
a graphic organizer. Display and distribute Tool E10-3a. 

 − Have volunteers read the topic, the information inside the 
arrow (the cause), and the information on the lines to the 
right (the effects)

 − Discuss how the cause on the left leads to the effects on th
right. Point out that a single cause can have several effects

 − Note that the information is not written in complete 
sentences. Explain that this graphic organizer is a 
brainstorming tool to use for planning. 

•  Show students how the writer used the cause/effect graphic
organizer to develop an informal outline. Display and distribute  
Tool E10-3b.

 − Display Tool E10-3b beside Tool E10-3a and compare the 
outline to the cause/effect graphic organizer. Point out that
the cause is the topic that will become the topic sentence and  
the effects are the key/star ideas

 − Have volunteers read the details and discuss how they help 
the reader better understand the topic. 

•  Share some verbs to use in cause/effect writing. Display and
distribute Tool E10-3c.

 − Read the verbs and the example sentences with students.
 − Have students brainstorm additional cause/effect sentences
using the verbs.

 − Tell students to keep their copies of Tool E10-3c to refer to 
when they write. 

Tool E10-3b

Tool E10-3b
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Name:  ____________________________________ Date:  ______________

Informal Outline for Cause/Effect:  
Example

Title = How Blinking Helps Protect Our Eyes 

Topic = What happens when dust, smoke, or dirt bother our eyes

(Key/Star 
Idea)

   Eyes hurt or 
sting

 –  Sign that injury has or might occur 
to eye

(Explain)

(Key/Star 
Idea)

   Eyes water  –  Pain sends signal to eyes to make 
tears

 – Tears flush out dust

(Explain)

(Explain)

(Key/Star 
Idea)

   Blink, squint, 
or close 
eyes

 –  Blink to help move dust away from 
surface of eye

•  Dust moves to corner of eye, where 
tears more likely to wash it away

 –  Closing eyes helps to protect against 
more dust

(Explain)

(Explain)

Conclusion = Blinking keeps eyes safe 

Tool E10-3c

Tool E10-3c
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Verbs

begin
cause

change
create

develop
form
grow

happen

make
move

produce
result

Example Sentences

The rain caused the race to start late.

The volcano erupting made the ground shake.

The extreme heat changed the ice into a puddle of water.

Verbs for Cause/Effect

Tool E1-34a

Tool E1-34a
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 Text Structure: Cause/Effect

Summarize or Describe the Effect(s)

Explain the Cause(s)

Topic =  _________________________________________________________________
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• Model planning a cause/effect paragraph. Display Tool E1-34a. 
 − Introduce the first topic you selected for cause/effect an
write it on the line. Write the cause in the arrow on the left
and one of its effects on the lines to the right

 −  If there is more than one effect, ask volunteers to brainstorm  
other effects. As necessary, use textbooks or other classroom
resources to confirm or add to the information

• Develop an informal outline from the graphic organizer as a 
class. Display Tool E2-43b. 

 − Write the topic at the top. Create a working title. 
 − Have students help place the cause(s) in the left column and
write the effects in the right column

 − Work as a class to add details. 
•  Have students work independently to complete a cause/effect

graphic organizer and develop an informal outline. 
 − Distribute Tool E1-34a and Tool E2-43b. 
 − Present the second topic you selected. Discuss it briefly
 − Remind students to complete the graphic organizer before 
they develop their informal outlines.

 − Have textbooks and other classroom resources available for  
reference.

Problem/Solution (Tools E10-3d, E10-3e, and E1-34d)
• Explain that sometimes a writer can write a paragraph in 

order to explain a problem and possible solutions. The writer
first explains the problem in a topic sentence, then explains 
solutions that can help solve the problem. 

 − Explain that there are two ways to write about a problem and 
a solution. The writer can present a problem and then offe
their own solutions for how to fix it. Or the writer can explain
a problem and explain different ways that someone else has
tried to solve it.

•  Examine a graphic organizer for planning problem/solution 
writing. Display and distribute Tool E10-3d.

 − Have volunteers read the topic, the information inside the 
first box (the problem), and the information inside the
second box (the solution).

Tool E2-43b

Tool E2-43b
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Name:  ____________________________________ Date:  ______________

Plan a Paragraph with an 

Informal Outline ( , –, •)
Title =  _______________________________________________________

Topic =

(Key/Star Idea)   __________  – ____________________

• ___________________

• ___________________

 – ____________________

• ___________________

• ___________________

(Explain)

(Explain)

(Key/Star Idea)   __________  – ____________________

• ___________________

• ___________________

 – ____________________

• ___________________

• ___________________

(Explain)

(Explain)

 
Conclusion = _________________________________________________  

Tool E10-3d

Tool E10-3d
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Topic = Math Club 

Problem/Solution: Example

Problem

School might cancel Math Club

Solution

Hand out cool flyers

Make a funny video to play  
during an assembly

Organize a math quiz game  
with prizes 

Tool E10-3e

Tool E10-3e
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Informal Outline for Problem/Solution: 
Example

Title = Making Math Club Better 

Topic = School might cancel Math Club 

(Key/Star 
Idea)

  Solution: Hand 
out cool flyers

 –  Include pictures from fun Math Club 
field trips

 –  Show last year’s Math Club  
winning the state championship 

(Explain)

(Explain)

(Key/Star 
Idea)

  Solution: Make 
funny video for 
assembly

 –  Tell math jokes to show math is fun (Explain)

(Key/Star 
Idea)

  Solution: 
Organize math 
quiz game

 –  Get students excited about math 
 – Give prizes to winners

(Explain

(Explain)

Conclusion = Many ways to get students to join Math Club 



 SECTION

 Teacher Edition • Grades 3–5 727

SECTION 10
• Show how the problem/solution graphic organizer can be used to  

develop an informal outline. Display and distribute Tool E10-3e.
 − Show how the problem has been changed into the topic that  
will become the topic sentence, and each possible solution 
has been turned into a key/star idea below that. Read the 
details for each key/star idea. 

•  Display Tool E1-34d and Tool E2-43b. Introduce the first  
problem/solution topic you selected. Guide the class to fill out
the graphic organizer and then develop an informal outline for 
the topic.

•  Have students work independently to complete the graphic 
organizer and develop an informal outline for the second 
problem/solution topic you selected. Distribute Tool E1-34d and 
Tool E2-43b. 

 − Present the second topic you selected. Discuss it briefly
 − Remind students to complete the graphic organizer before they develop 
their informal outlines.

 − Have textbooks and other classroom resources available for reference.

Differentiation: Planning a Multi-Paragraph Essay or Report

If students quickly grasp how to explain a cause/effect or problem/solution in a simple paragraph, have 
them work on planning and writing multi-paragraph essays or reports with these structures. Use strategy 
E4-8 Informal Outlines for Essays and Reports or strategy E5-7 Informal Outlines for Opinion 
Essays and Reports.

Tool E1-34d

Tool E1-34d
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Problem

Topic =  _________________________________________________________________

Solution

 Text Structure: Problem/Solution
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Step Up to Writing offers educators explicit, systematic instruction for every 
aspect of writing. This flexible, strategy-based program has been completely  
revised and updated to meet the writing standards students need to be college  
and career ready. 

Step Up to Writing provides students with rigorous and repeated practice in: 
•  Foundational writing skills, including crafting effective sentences and 

paragraphs and skillful use of standard English
•  The writing process—prewrite, plan, draft, revise, edit, write final copy, 

proofread, and share/publish 
•  Informative/explanatory, opinion, and narrative writing
• Research skills to build and present knowledge
•  Strategic use of technology to locate information and publish work
•  Collaborative writing skills
• Vocabulary, grammar, and conventions

All new formal assessments challenge students to write in response to  
grade-level-appropriate texts and provide instructors with meaningful data that 
can help guide instruction. The easy-to-use data tracking and analysis tools save 
teachers time as they quickly identify areas of strength and weakness for individual  
students and entire classes. 

4th Edition
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