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Application Exercises, and Shared Writing, you can make 
sure you have mastered the content of the chapters. (Note: 
The new digital version of Who Am I in the Lives of Chil-
dren? is available in REVEL, which has an accompanying 
app. Your instructor sets up the course in REVEL, shares an 
access code with you, and you gain access via your laptop, 
tablet or Pearson REVEL app.)

Another addition to both the text and the California 
Learning and Development System is the addition of video 
to enhance your understanding of important concepts. 
Links to video examples and video-based Application Exer-
cises are included in every chapter of your text in REVEL. 
As you explore the programs and initiatives that comprise 
the Learning and Development System you will also find 
video clips to support your thinking and learning. The 
Competencies Self-Assessment Toolkit has an especially 
helpful collection of videos to help you think about the 
ways you implement the competencies in your work with 
children and families.

The Early Childhood Education field is fortunate to 
have access to a constructivist text as respectful to children, 
families, and educators as Who Am I in the Lives of Children? 
The text is described as being “a warm, comprehensive, 
child-centered approach to early childhood education,” 
and I agree wholeheartedly. The California Learning and 
Development System is also child- and family-centered and 
supports the use of observation and reflection to meet the 
diverse needs of California's children and families. This text 
and the California system are companions in your learn-
ing. Together they will give you a wealth of knowledge and 
skills to become a capable and reflective educator of young 
children.

This supplement will enable you to see how national 
trends in early childhood education are being implemented 
in California. Early Childhood Education is a dynamic 
field. As the authors of Who Am I in the Lives of Children? 
explain, “. . . you have lots of learning challenges and joys 
ahead as you become an early childhood educator.” Enjoy 
the journey!

Sydney Fisher Larson, Professor Emeritus
College of the Redwoods Eureka, CA

Dear Reader,
You are enrolled in a course that introduces you to the un-
derlying theoretical principles of developmentally appro-
priate practices in early childhood care and education. Your 
textbook, Who Am I in the Lives of Children? An Introduction 
to Early Childhood Education, 11th ed., provides a rich over-
view of the field’s past and present. It provides you with a 
wealth of information about the early care and education 
field and how to be a reflective, effective teacher of young 
children.

Who Am I in the Lives of Children? addresses how cur-
rent trends and movements occurring nationally and inter-
nationally affect our field. This supplement provides you 
with additional information specific to California. Califor-
nia has a unique structure for

• teacher certification
• ensuring that its state-funded child care and develop-

ment programs are of the highest quality, and
• easing your progress through the higher education 

system

Since the last edition of this text, the authors have 
added information and resources that will make this 
course more meaningful to you as you explore a career 
working with young children. Also since that last update, 
the California Department of Education, Early Learning 
and Support Division has also continued developing and 
implementing new documents, tools, and resources to sup-
port high-quality services to children and families. We have 
included those available at press time.

Both your text book and the California Early Learn-
ing System emphasize the important of reflective practice. 
Throughout the text you have many opportunities to reflect 
on your knowledge, skills, and experiences. You will see 
this emphasis on reflection in the various California tools 
and initiatives as well.

In keeping with the emphasis on reflective practice, 
Who Am I in the Lives of Children? includes digital oppor-
tunities for you to assess your own understanding of the 
text content. By using A Quick Check, A Final Check, 

A Letter to Readers
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vi A Letter to Readers

• California Preschool Learning Foundation, Volume 1 
 cde.ca.gov/sp/cd/re/documents/preschoollf.pdf
• California Preschool Learning Foundation, Volume 2 
 cde.ca.gov/sp/cd/re/documents/psfoundationsvol2.pdf
• California Preschool Learning Foundation, Volume 3 
 cde.ca.gov/sp/cd/re/documents/preschoolfounda 

tionsvol3.pdf

Curriculum Framework
• California Infant/Toddler Curriculum Framework

cde.ca.gov/sp/cd/re/documents/itcurriculumframe 
work.pdf

• California Preschool Curriculum Framework, Volume 1
cde.ca.gov/sp/cd/re/documents/psframeworkkvol1.pdf

• California Preschool Curriculum Framework, Volume 2
cde.ca.gov/sp/cd/re/documents/psframeworkvol2 
.pdf

• California Preschool Curriculum Framework, Volume 3 
cde.ca.gov/sp/cd/re/documents/preschoolframe 
workvol3.pdf

Desired Results Assessment System
• DRDP System

https://www.desiredresults.us/about-desired-results
• DRDP Tutorials

https://www.desiredresults.us/drdp-tutorials
• Desired Results Developmental Profile for School-Age, 

Preschool, & Infant/Toddler

California’s Learning and Development System pro-
vides a comprehensive approach to ensuring California’s 
children have access to high-quality child care and devel-
opment services. According to State Superintendent of Pub-
lic Instruction, Tom Torlakson, “We know that investments 
in early learning pay off for our state, our society, and for 
California’s children.”

The Learning Foundations are at the core of California’s 
Learning and Development System and they will inform all 
other parts of the system including staff development, cur-
riculum frameworks, program and child assessment, and 
guidelines and resources. These initiatives will help you 
when you become a teacher to make a contribution to an 
excellent system of early care and education programs for 
the children of California.

The supplement will introduce you to the following 
California Department of Education/Early Education and 
Support Division Initiatives and Documents. Note: Websites 
do change and links break. If you encounter a broken link, simply 
search for the content using the website name and search words. 
Precede URLs with “http://www.”. Full addresses are shown for 
those that do not include http://www

Learning and Development 
Foundations
• California Infant/Toddler Learning and Development 

Foundations
 cde.ca.gov/sp/cd/re/documents/itfoundations2009.pdf

Note: Reprinted by permission from the California Department of Education, CDE Press, 1430 N Street, 
Sacramento, CA 95814.
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desiredresults.us/sites/default/files/docs/forms 
/DRDP-SA%282011%29%20Complete100311.pdf
cde.ca.gov/sp/cd/ci/documents/drdp2015preschool.pdf
cde.ca.gov/sp/cd/ci/documents/drdp2015infanttod 
dler.pdf

Professional Development
(Only programs with services for students/early childhood 
educators are included.)

• California Early Childhood Mentor Program
ecementor.org

• California Preschool Instructional Network
cpin.us

• Child Development Training Consortium
https://www.childdevelopment.org

• California Early Childhood Online
caearlychildhoodonline.org

• California School-Age Consortium
https://calsac.org

• Family Child Care at Its Best
humanservices.ucdavis.edu/ChildDev/Programs/
FamilyChildCare.aspx?unit=CHLDEV

• Program for Infant/Toddler Care
pitc.org/pub/pitc_docs/home.csp

• Child Development Permit Matrix
ctc.ca.gov/credentials/CREDS/child-dev-permits.html

• California Early Childhood Educator Competencies
cde.ca.gov/sp/cd/re/documents/ececompetencies 
2011.pdf

• CompSAT, Competencies-Based, Self-Assessment Toolkit
ececompsat.org/about.html

• California Community College Curriculum Alignment 
Project
https://www.childdevelopment.org/cs/cdtc/print 
/htdocs/services_cap.htm

• California Quality Rating and Improvement System (QRIS)
cde.ca.gov/sp/cd/rt/californiaqris.asp

Program Guidelines and Resources
• California Infant/Toddler Learning and Development 

Guidelines
cde.ca.gov/sp/cd/re/documents/itguidelines.pdf

• California Preschool Program Guidelines
cde.ca.gov/sp/cd/re/documents/preschoolproggdlns 
2015.pdf

• The Integrated Nature of Learning (Best Practices for 
Planning Curriculum for Young Children)
cde.ca.gov/sp/cd/re/documents/intnatureoflearning 
2016.pdf

• Family Partnerships and Culture (Best Practices for 
Planning Curriculum for Young Children)
cde.ca.gov/sp/cd/re/documents/familypartnerships.pdf

• Preschool English Learners, Principles and Practices to 
Promote Language, Literacy, and Learning: A Resource 
Guide (2nd. ed)
cde.ca.gov/sp/cd/re/documents/psenglearnersed2 
.pdf

• California’s Best Practices for Young Dual Language 
Learners: Research Overview Papers 
cde.ca.gov/sp/cd/ce/documents/dllresearchpapers 
.pdf

• Inclusion Works! Promoting Child Care Programs That 
Promote Belonging for Children with Special Needs
cde.ca.gov/sp/cd/re/documents/inclusionworks.pdf

• California Child Care Disaster Plan
http://cchp.ucsf.edu/sites/cchp.ucsf.edu/files 
/CA-ChildCare-Disaster-Plan.pdf

• All About Young Children
http://allaboutyoungchildren.org

• The Alignment of the California Preschool Learning 
Foundations with Key Early Education Resources 
(California Infant/Toddler Learning and Development 
Foundations, California Content Standards, the Com-
mon Core State Standards, Head Start Child Develop-
ment and Early Learning Framework)
cde.ca.gov/sp/cd/re/documents/psalignment.pdf

Learning and Development 
Foundations
In 2002, the National Association for the Education of 
Young Children in collaboration with the National Asso-
ciation of Early Childhood Specialists in State Departments 
of Education adopted a joint position statement entitled 
“Early Learning Standards: Creating the Conditions for 
Success,” recommending that states develop Early Learn-
ing Standards. California’s response to this recommenda-
tion was to develop Early Learning Foundations.

“The term ‘foundations’ is used “because the focus 
on preschool learning in California includes the full range 
of domains, the term ‘foundation’ is used rather than 
‘standards’ (PLF V1, p. xi–xii). This term is intended to 
convey that learning in every domain affects young chil-
dren’s readiness for school.” California identifies nine 
domains in its Preschool Learning Foundations. Volume 
1 of the California Preschool Learning Foundations cov-
ers social-emotional development, language and literacy, 
English-language development, and mathematics. Volume 
2 addresses visual and performing arts, physical develop-
ment, and health. Volume 3 includes history/social science 
and science. “The foundations describe competencies—
knowledge and skills—that most children can be expected 
to exhibit in a high-quality program as they complete their 
first or second year of preschool” (PLF V3, p. xi).

“The foundations are designed to promote under-
standing of young children’s development of knowledge 
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• Language Development
• Receptive Language: The developing ability to under-

stand words and increasingly complex utterances
• Expressive Language: The developing ability to pro-

duce the sounds of language and use vocabulary and 
increasingly complex utterances

• Communication Skills and Knowledge: The de-
veloping ability to communicate nonverbally and 
verbally

• Interest in Print: The developing interest in engaging 
with print in books and in the environment

• Cognitive Development
• Cause and Effect: The developing understanding that 

one event brings about another
• Spatial Relationships: The developing understanding 

of how things move and fit in space
• Problem Solving: The developing ability to engage in 

a purposeful effort to reach a goal or figure out how 
something works

• Imitation: The developing ability to mirror, repeat, 
and practice the actions of others, either immediately 
or later

• Memory: The developing ability to store and later 
retrieve information about past experiences

• Number Sense: The developing under standing of 
number and quantity

• Classification: The developing ability to group, sort, 
categorize, connect, and have expectations of objects 
and people according to their attributes

• Symbolic Play: The developing ability to use actions, 
objects, or ideas to represent other actions, objects, or 
ideas

• Attention Maintenance: The developing ability to 
attend to people and things while interacting with 
others and exploring the environment and play 
 materials

• Understanding Personal Care Routines: The develop-
ing ability to understand and participate in personal 
care routines

• Perceptual and Motor Development
• Perceptual Development: The developing ability to 

become aware of the social and physical environment 
through the senses

• Gross Motor: The developing ability to move the 
large muscles

• Fine Motor: The developing ability to move the small 
muscles

The Preschool Learning Foundations 
Volume 1 covers these domains.
• Social Emotional Development—“The competencies cov-

ered by the social-emotional development foundations 

and skills and to help teachers, program administrators, 
families, and policymakers consider appropriate ways to 
support children’s learning. In essence, the foundations 
serve as a cornerstone for informing early childhood edu-
cators about children’s learning and development” (PLF V3 
p. xvi).

California also developed the Infant/Toddler Learning 
and Development Foundations, which includes the early 
months (from 0 to 4 months), social-emotional develop-
ment, language development, cognitive development, and 
perceptual and motor development.

The Infant/Toddler Foundations “describe competen-
cies infants and toddlers typically attain during the birth-
to-three-year period.” The infant/toddler foundations are 
built on the belief that “during the infant/toddler years, 
all children depend on responsive, secure relationships to 
develop and learn” (I/TLDF, ix).

The Infant/Toddler Learning and 
Development Foundations address 
the following topics.
• Social Emotional Development

• Interactions with Adults: The developing ability to 
respond to and engage with adults

• Relationships with Adults: The development of close 
relationships with certain adults who provide con-
sistent nurturance

• Interactions with Peers: The developing ability to 
respond to and engage with other children

• Relationships with Peers: The development of re-
lationships with certain peers through interactions 
over time

• Identity of Self in Relation to Others: The develop-
ing concept that the child is an individual operating 
within social relationships

• Recognition of Ability: The developing understand-
ing that the child can take action to influence the 
environment

• Expression of Emotions: The developing ability to ex-
press a variety of feelings through facial expressions, 
movements, gestures, sounds, or words

• Empathy: The developing ability to share in the emo-
tional experiences of others

• Emotion Regulation: The developing ability to man-
age emotional responses with assistance from others 
and independently

• Impulse Control: The developing capacity to wait 
for needs to be met, to inhibit potentially hurtful 
behavior, and to act according to social expectations, 
including safety rules

• Social Understanding: The developing understand-
ing of the responses, communication, emotional 
expressions, and actions of other people

viii A Letter to Readers
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• Requests and Directions
• Basic and Advanced Concepts

• Speaking
• Children Use Nonverbal and Verbal Strategies to 

Communicate with Others
• Communication of Needs
• Vocabulary Production
• Conversation
• Utterance Length and Complexity
• Grammar
• Inquiry

• Children Begin to Understand and Use Social 
Conventions in English
• Social Conventions

• Children Use Language to Create Oral Narratives 
About Their Personal  Experiences
• Narrative Development

• Reading
• Children Demonstrate an Appreciation and Enjoy-

ment of Reading and Literature
• Participate in Read-Aloud Activity
• Interest in Books and Reading

• Children Show an Increasing Understanding of 
Book Reading
• Personal Connection to the Story
• Story Structure
• Children Demonstrate an Understanding of 

Print Conventions
• Children Demonstrate Awareness that Print 

 Carries Meaning
• Environmental Print

• Children Demonstrate Progress in Their Knowl-
edge of the Alphabet in English
• Letter Awareness
• Letter Recognition

• Children Demonstrate Phonological Awareness
• Rhyming
• Onset (Initial Sound)
• Sound Differences in Home Language and 

 English
• Writing

• Children Use Writing to Communicate Their Ideas
• Writing as Communication
• Writing to Represent Words and Ideas
• Writing Their Name

• Mathematics—“Young children’s development of math-
ematics knowledge and skills is receiving increasing 
attention in research and practice” (PLF V1 p. xiii).
• Number Sense
• Algebra and Functions
• Measurement
• Geometry
• Mathematical Reasoning

underscore the multiple ways in which young children’s 
development in this domain influences their ability to 
adapt successfully to preschool and, later on, in school” 
(PLF V1, p. xii).
• Self

• Self-Awareness
• Self-Regulation
• Social and Emotional Understanding
• Empathy and Caring
• Initiative in Learning

• Social Interaction
• Interactions with Familiar Adults
• Interactions with Peers
• Group Participation
• Cooperation and Responsibility

• Relationships
• Attachment to Parents
• Close Relationships with Teachers and Caregivers
• Friendships

• Language and Literacy—“The foundations that were 
written for this domain reflect the field’s growing inter-
est in and understanding of the knowledge and skills 
that foster children’s language and literacy learning 
during the preschool years” (PLF V1, p. xiii).
• Listening and Speaking

• Language Use and Conventions
• Vocabulary
• Grammar

• Reading
• Concepts about Print
• Phonological Awareness
• Alphabetics and Word/Print Recognition
• Comprehension and Analysis of Age-Appropriate 

Text
• Literacy Interest and Response

• Writing
• Writing Strategies

• English Language Development—“The English-
language development foundations are specifically 
designed for children entering preschool with a home 
language other than English. Some English learners will 
begin preschool already having had some experience 
with English. For other English learners, preschool will 
offer them their first meaningful exposure to English. 
No matter how much background English learners 
have with English before they enter preschool, they will 
be on a path of acquiring a second language. As the 
English-language development foundations indicate, 
the learning task for English learners is sequential and 
multifaceted” (PLF V1 p. xiii).
• Listening

• Children Listen with Understanding
• Beginning Words

A Letter to Readers ix
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• Safety
• Injury Prevention

• Nutrition
• Nutrition Knowledge
• Nutrition Choices
• Self-Regulation of Eating

The Preschool Learning Foundations, 
Volume 3, covers these areas of 
development.
• History-Social Science—“The foundations for this domain 

reflect the many ways in which young children learn about 
basic concepts of history-social science” The history-social 
science foundations “center on young children’s capacity 
to operate as members of a community” (PLF V3, p. xiii).
• Self and Identity

• Culture and Diversity
• Relationships
• Social Roles and Occupations

• Becoming a Preschool Community Member (Civics)
• Skills for Demographic participation
• Responsible Conduct
• Fairness and Respect for Other People
• Conflict Resolution

• Sense of Time (History)
• Understanding Past Events
• Anticipating and Planning Future Events
• Personal History
• Historical Changes in People and the World

• Sense of Place (Geography and Ecology)
• Navigating Familiar Locations
• Caring for the Natural World
• Understanding the Physical World through 

 Drawings and Maps
• Marketplace (Economics)

• Exchange

• Science—“The competencies covered by the science 
domain center on content that connects with the natural 
curiosity of preschool children” (PLF V3 p. xiii).
• Scientific Inquiry

• Observation and Investigation
• Documentation and Communication

• Physical Sciences
• Properties and Characteristics of Nonliving Objects 

and Materials
• Changes in Nonliving Objects and Materials

• Life Science
• Properties and Characteristics of Living Things
• Changes in Living Things

• Earth Sciences
• Properties and Characteristics of Earth Materials 

and Objects
• Changes in the Earth

The Preschool Learning Foundations, 
Volume 2, addresses the following 
subjects.
• Visual and Performing Arts—“The foundations written 

for this domain reflect the many ways in which young 
children experience the joys of learning, creativity, self-
expression, and playful exploration. The arts provide var-
ied and meaningful opportunities for children to engage 
in integrated learning experiences that contribute to their 
development in all domains” (PLF V2, p. xiii).
• Visual Art

• Notice, Respond, and Engage
• Develop Skills in Visual Art
• Create, Invent, and Express through Visual Art

• Music
• Notice, Respond, and Engage
• Develop Skills in Music
• Create, Invent, and Express through Music

• Drama
• Notice, Respond, and Engage
• Invent, and Express through Drama

• Dance
• Notice, Respond, and Engage
• Develop Skills in Drama
• Invent, and Express through Dance

• Physical Development—“The competencies covered 
by the physical development domain center on what 
preschool children do much of the day. This area of de-
velopment describes many avenues for young children’s 
play, engagement with others, exploration, and learn-
ing” (PLF V2, p. xiii).
• Fundamental Movement Skills

• Balance
• Locomotor Skills
• Manipulative Skills

• Perceptual-Motor Skills and Movement Concepts
• Body Awareness
• Spatial Awareness
• Directional Awareness

• Active Physical Play
• Active Participation
• Cardiovascular Endurance
• Muscular Strength, Muscular Endurance, and 

Flexibility

• Health—“Young children’s development of health knowl-
edge, attitudes, habits, and behaviors is receiving increas-
ing attention in research and practice” (PLF V2, p. xiii).

• Health Habits
• Basic Hygiene
• Oral Health
• Knowledge of Wellness
• Sun Safety

x A Letter to Readers
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for supporting early learning, a planning process, and 
 strategies to assist infant/toddler care teachers in their 
 efforts to support children’s from learning birth to age three”  
(I/TCF p.1).

The overarching principles for infants and toddlers 
focus on the unique needs of infants and toddlers.

• The family is at the core of a young child’s learning and 
development.

• Infant/toddler learning and development is grounded 
in relationships.

• Emotions drive early learning and development.
• Responsiveness to children’s self-initiated exploration 

fosters learning.
• Individualized teaching and care benefits all children.
• Responsiveness to culture and language supports chil-

dren’s learning.
• Intentional teaching and care enriches children’s learn-

ing experiences.
• Time for reflection and planning enhances teaching and 

care (I/T CF, p.4).

The Infant/Toddler Curriculum Framework also 
emphasizes that “program policies that support effective 
infant/toddler curriculum planning and implementation 
include these elements:

• Primary Care —assigning a primary infant care teacher 
to each child and family

• Small Groups —creating small groups of children and 
caregivers

• Continuity —maintaining consistent teacher assign-
ments and groups over time

• Personalized Care —responding to individual needs, 
abilities, and schedules

• Cultural Continuity —maintaining cultural consist-
ency between home and program through dialogue and 
collaboration with families

• Inclusion of Children with Special Needs —providing 
appropriate accommodations and support for children 
with disabilities or other special needs” (I/TCF, p.12)

The Infant/Toddler Framework also points out, in 
planning and supporting learning for infants and toddlers 
programs must recognize:

Curriculum Framework
The California Learning and Development System includes 
curriculum frameworks to “provide an overall approach 
for teachers to support children’s learning through environ-
ments and experiences that are:

• developmentally appropriate,
• reflective of thoughtful observation and intentional 

planning,
• individually and culturally meaningful, and
• inclusive of children with disabilities or other special 

needs” (PCF V1, p. 2).

The frameworks are based on the Infant/Toddler and 
the Preschool Learning Foundations and continue to sup-
port the California Department of Education, Early Educa-
tion and Support Division’s philosophy that high quality 
child care and development programs can enhance chil-
dren’s learning in all the developmental domains.

The Infant/Toddler Curriculum Framework and the 
three volumes of the Preschool Curriculum Framework 
each cover the same learning domains as their correspond-
ing foundations.

Each Curriculum Framework also includes overarch-
ing principles, a brief discussion of English-language 
development in all domains, universal design for learn-
ing, curriculum planning including supporting children as 
active meaning-makers, integrated curriculum, the envi-
ronment and daily routines as curriculum, the daily sched-
ule, and the curriculum planning process.

The are eight overarching principles for each age group 
that emphasize developmentally appropriate practice.

Infant/Toddler Curriculum 
Framework
“The purpose of the California Infant/Toddler Curriculum 
Framework is to provide early childhood professionals with 
a structure they can use to make informed decisions about 
curriculum practices. The framework is based on current 
research on how infants and toddlers learn and develop in 
four domains: social-emotional, language, cognitive, and 
perceptual and motor development. It presents principles 

All three volumes of the California Learning and Development Foundations will support your learning as you read 
Who Am I in the Lives of Children? The authors of your text recognize the ways in which “each domain influences the 
others during every period of early childhood.” Chapter 2 – The Field of Early Childhood Education will introduce 
you to Program Accountability and Program Standards, Chapter 6 – Relationships and Guidance provides a wealth 
of information about the social-emotional development of children including social interactions and relationships. 
Chapter 10 – The Curriculum and Chapter 11 – Curriculum Planning cover the role of standards (Foundations in 
California) in the curriculum and the curriculum planning and assessment process.

A Letter to Readers xi
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research and practice, the following eight principles em-
phasize offering young children individually, culturally, 
and linguistically responsive learning experiences and 
environments:

1. Relationships are central.
2. Play is a primary context for learning.
3. Learning is integrated.
4. Intentional teaching enhances children’s learning 

experiences.
5. Family and community partnerships create meaning-

ful connections.
6. Individualization of learning includes all children.
7. Responsiveness to culture and language supports 

children’s learning.
8. Teachers need time for reflection and planning”  

(V1, p. 5).

The Preschool Curriculum Framework includes strat-
egies to support English-language learners that focus on 
integration of learning in all domains. “In an integrated 
curriculum, the key to supporting all children is to plan 
learning activities and environments based on an ongoing 
understanding of each child’s interests, needs, and fam-
ily and cultural experiences. For young children who are 
learning English, this approach means focused attention to 
each child’s unique experiences in acquiring a second lan-
guage and an understanding of how to use a child’s first 
language to help her understand a second language. In 
applying an integrated approach, teachers take advantage 
of every moment to provide children with opportunities to 
communicate with greater understanding and skill while 
engaged in play or in adult-guided learning activities” 
(PCF V3, p. 12).

There is also content on universal design which “pro-
vides for multiple means of representation, multiple means 
of expression, and multiple means of engagement” (PLF 
V3, p. 14).

The foundation suggests that “effective curriculum for 
young children engages their active minds and nurtures 
their enthusiastic search for meaning and understanding” 
(PCF V3, p. 15).

1. Infants follow their own learning agenda.
2. Infants learn holistically.
3. Infants experience major developmental transitions in 

their first three years.
4. Infants are in the process of developing their first 

sense of self (I/TCF, p.13).

Another unique aspect to infant/toddler curriculum 
planning is that teachers must plan for these three contexts 
for learning.

1. “The play environment as curriculum.  Curriculum 
plans include the selection of play materials that add 
interest and complexity to distinct areas where infants 
and toddlers freely play. A thoughtful selection of mate-
rials invites infants and toddlers to explore experiences 
that challenge their emerging skills, concepts, and ideas.

2. Interactions and conversations as curriculum.  Cur-
riculum plans address ways of being with infants and 
toddlers during interaction, including nonverbal inter-
action, conversations, cooperation, conflicts, and times 
when infants express strong feelings such as delight, 
sadness, anger, or frustration.

3. Caregiving routines as curriculum.  Curriculum 
plans include care routines, particularly mealtimes, 
diaper changes, and naptimes. Intentional teach-
ing invites infants and toddlers to participate in care 
routines that deepen their relationship experiences and 
open up possibilities for building emerging skills and 
concepts” (I/TCF, p. 20–21).

The authors of the Infant/Toddler Curriculum Frame-
work point out, “Planning infant/toddler curriculum 
begins with teachers discovering, through careful listen-
ing and observation, each child’s development. Observa-
tion is an essential teaching skill. When teachers mindfully 
observe, they find out how individual children make dis-
coveries and make meaning within everyday moments of 
play and interactions” (I/TCF p. 26).

Preschool Curriculum Framework
The preschool curriculum frameworks are based on eight 
overarching principles. “Grounded in early childhood 

xii A Letter to Readers

Note: Reprinted by permission from the California Department of Education, CDE Press, 1430 N Street, 
Sacramento, CA 95814.
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Desired Results Assessment System
The California Department of Education (CDE) Early Edu-
cation and Support Division (EESD) Desired Results (DR) 
system is designed to improve the quality of programs and 
services provided to all children, birth through 12 years of 
age, who are enrolled in early care and education programs 
and before-and after-school programs, and their families.

The Desired Results for Children and Families

DR1: Children are personally and socially competent
DR2: Children are effective learners
DR3: Children show physical and motor competence
DR4: Children are safe and healthy
DR5:  Families support their child’s learning and devel-

opment
DR6: Families achieve their goals

The DR system implemented by the California Department 
of Education is a comprehensive approach that facilitates 
the achievement of the Desired Results identified for chil-
dren and families. California is one of the very few states 
in the nation that has developed its own system designed 
specifically for measuring child progress toward desired 
outcomes. The system is aligned to both the state’s learning 
and development foundations for early care and education 
programs and the content standards for kindergarten.

Components of the DR System

The DR system consists of the following components:

1. Desired Results Developmental Profile© (2015) A 
Developmental Continuum from Early Infancy up to 
Kindergarten Entry
The DRDP© (2015) assessment instruments are 
 designed for teachers to observe, document, and reflect 
on the learning, development, and progress of children, 
birth through 12 years of age, who are enrolled in early 
care and education programs and before- and after-
school programs. The assessment results are intended 
to be used by the teacher to plan curriculum for indi-

They identify four aspects of curriculum planning:

1. Curriculum planning to support children as active 
meaning makers

2. Integrated curriculum
3. The environment as curriculum: interest areas to sup-

port children’s play and child-initiated learning
4. Daily routines as curriculum

The foundations also address a daily schedule includ-
ing child-initiated play, teacher-guided activities in small 
groups, and teacher guided activities in large groups.

Each of the three Preschool Curriculum Frameworks 
has guiding principles and domain specific suggestion for 
environments and materials. This is followed by rich explo-
rations of each domain with vignettes, teachable moments, 
interactions and strategies, and a section on bringing it all 
together.

The final aspect of curriculum, which is covered by 
the foundations, is partnering with families and making 
connections.

The foundations curriculum planning focuses on the 
reflective process shown below.

A Letter to Readers xiii

Note: Reprinted by permission from the California Department of Edu-
cation, CDE Press, 1430 N Street, Sacramento, CA 95814.

Who Am I in the Lives of Children? provides an in-depth look at the role of early childhood education programs in facili-
tating children's learning and development. Based in constructivist theory, Who Am I in the Lives of Children? provides 
detailed information about child development as the foundation for early childhood education programs. The authors 
recognize that relationships are primary in meeting the developmental needs of children and that observation and 
assessment are necessary to provide developmentally appropriate programs. They explain the role of the classroom 
environments “to meet the needs of the children and support your educational values and developmental goals.” Who 
Am I in the Lives of Children? also recognizes play as central to children's learning and development. The content of 
the curriculum and the curriculum planning in the California Curriculum Framework are consistent with the child-
centered approach in Who Am I in the Lives of Children? The authors of your text and the California Curriculum Foun-
dations emphasize the need to include all children and to develop partnerships with families. As you read Who Am I 
in the Lives of Children? and the California Curriculum Framework, you will find that both put children at the center.
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3. Environment Rating Scales (ERS)
The ERS are used to measure the quality of 
the program environment (e.g., child- teacher 
interactions, children’s interactions and ac-
tivities, use of language, health and safety 
practices, space, and materials). The ERS 
are required instruments for yearly program 
self-evaluation and used for the reviews 
conducted by CDE/EESD program staff.

4. Program Self Evaluation
The Program Self Evaluation addresses: 
family and community involvement; gov-
ernance and administration; funding; stand-
ards, assessment, and accountability; staff-
ing and professional growth; opportunity 
and equal educational access; and approach-
es to teaching and learning. Program quality 
is assessed annually through the required 
self-evaluation and the reviews conducted 
by CDE/EESD program staff.

Professional Development
The California Department of Education, Child 
Development Division recognizes that to ensure 
the implementation of its Learning and Devel-
opment System it must address the professional 
development of those of you who are already 
working in the field and those of you consid-
ering a career in early care and education. The 
CDE/CDD has a variety of programs to support 
pre-service and in-service early childhood edu-
cators. Several programs are:

The California Early Childhood Mentor Program, 
also offered at community colleges throughout the state, 
provides stipends to selected teachers and directors who 
mentor early childhood education students in filed place-
ments. The mentors are selected by local selection commit-
tees through a rigorous application process. When you are 
ready to enroll in your field experience course you may be 
able to work with a Mentor Teacher in your community. 
There are also Director Mentors available to work with 
directors throughout the community on request. http://
www.ecementor.org/

California Preschool Instructional Network (CPIN) 
“provides high quality professional development for 

vidual children and groups of children and to guide 
continuous program improvement.

2. Desired Results Parent Survey
The Parent Survey is designed to assist programs in 
gathering information from families about (1) the family 
members’ satisfaction with their child’s program and how 
it supports the child’s learning and development; and (2) 
family members’ perceptions of their progress toward 
reaching the two Desired Results identified for families. 
Families in the program are asked to complete the Parent 
Survey once a year and return it to their classroom. Fami-
lies complete this survey anonymously to ensure that 
their opinions and concerns are kept confidential.

xiv A Letter to Readers

Note: Reprinted by permission from the California Department of Education, CDE Press, 1430 
N Street, Sacramento, CA 95814.

Who Am I in the Lives of Children? addresses program quality improvement throughout the text. The authors introduce 
the California Desired Results system in Chapter 5 – Observing and Assessing Young Children. You can deepen your 
understanding of California's assessment and accountability initiatives by considering the Desired Results for Chil-
dren and Families as you explore the text. https://www.desiredresults.us Chapter 8 – The Learning Environment 
introduces you to environmental evaluation tools including the ECERS.
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Child Development Permit

The California Child Development Permits, currently is-
sued in six levels, by the California Commission on Teacher 
Credentialing, authorizes individuals to work in child care 
and development programs. The six permits include:

• Associate Teacher Permit
• Assistant Teacher Permit
• Teacher Permit
• Master Teacher Permit
• Site Supervisor Permit
• Program Director Permit

The Child Development Permit is required for employ-
ees of child care and development programs funded 
through the California Department of Education, Child 
Development Division. The California Department of Social 
Services, Community Care Licensing (CDSS, CCL) accepts 
the Site Supervisor Permit and the Program Director Permit 
to qualify holders to be the Director of Title 22 licensed child 
care facilities. CDSS, CCL also accepts the Child Develop-
ment Associate Teacher Permit, Child Development Teacher 
Permit, or Child Development Master Teacher Permit as ver-
ification of qualifications for a Teacher in a licensed facility.

In the 2014 Budget Act, the California Legislature issued 
a directive to the Commission on Teacher Credentialing to 
review the Child Development Permit Matrix. The matrix 
had not been reviewed or changed since 1994. A Child 
Development Permit Advisory Panel was convened with 
members selected from stakeholder groups throughout the 
state. After an intensive review and public comment period 
the panel has sent a proposal to the Commission on Teacher 
Credentialing for their consideration. The proposal suggests 
four permit levels (rather that the current six) including a 
12 unit Associate, Associate Degree level Teacher, Bachelor 
Degree level Teacher Specialist, and a Post-Baccalaureate 
Degree Program Administrator. (The full report is available 
at this link: https://www.ctc.ca.gov/docs/default-source 
/commission/agendas/2017-02/2017-02-2a.pdf.)

The full commission has not adopted this proposal. If 
the proposal is adopted it will take time to fully develop 
and implement to new matrix. All current Child Devel-
opment Permit holders will be “grandfathered” into the 
system and will be able to renew their permits as current 
regulations require.

preschool administrators and teachers highlighting cur-
rent research-based information, resources, and effective 
instructional practices which are focused on preparing chil-
dren to flourish in early childhood and succeed in elemen-
tary school and beyond. CPIN is organized into 11 regions 
of the state that will disseminate information, training and 
resources to their particular region” (CPIN website).

The Child Development Training Consortium 
(CDTC) provides support to early childhood education and 
child development students in California colleges through 
tuition reimbursements or stipends, Child Development 
Permit application fees, and other services which vary cam-
pus to campus. These services focus on those of you cur-
rently employed in the child care and development field. 
http://childdevelopment.org

The California Early Childhood Online (CECO). 
CECO is an online learning portal. The CECO website 
explains, “To support early childhood teachers, the Cali-
fornia Early Learning and Development System provides 
an integrated set of resources based on state-of-the-art 
information for early learning and development and best 
practices in early education.” This site requires that you 
log in to create a student profile. It provides access to pro-
fessional development. http://www.caearlychildhood 
online.org

Family Child Care at Its Best provides high-quality, 
university-based child development education to thou-
sands of licensed family childcare providers throughout 
California. The program is funded by a contract from the 
state Department of Education, which enables the cen-
ter to offer the courses free to participants who may oth-
erwise be unable to afford them. http://humanservices 
.ucdavis.edu/ChildDev/Programs/FamilyChildCare 
.aspx?unit=CHLDEV

The Program of Infant/Toddler Caregivers (PITC), 
in collaboration with the California Department of Edu-
cation offers Infant/Toddler Learning & Development 
Academies to provide an opportunity to learn about the 
California Department of Education’s new learning and 
development system and how these resources can be used 
to support program quality and optimal child growth 
and development. http://www.pitc.org/pub/pitc_docs 
/home.csp

The California School-Age Consortium (CalSAC) 
supports the out-of-school time child care field with train-
ing, conferences, and projects specific to the needs of 
school-age children in child care. https://calsac.org

The California Association for the Education of 
Young Children (CAEYC) is the state affiliate of the 
National Association for the Education of Young Children, 
a professional membership organization that works to pro-
mote high-quality early learning for all young children, 
birth through age 8, by connecting early childhood prac-
tice, policy, and research. There are over 25 local affiliates of 
CAEYC throughout the state. https://caeyc.org

A Letter to Readers xv

In both Chapter 1 – The Teacher and Chapter 14 – 
 Becoming an Early Childhood Professional, Who Am I 
in the Lives of Children? emphasizes that early childhood 
education is a career with a code of  ethical conduct 
and an obligation to ongoing professional develop-
ment and participation in professional  organizations. 
California provides many  opportunities for you to 
increase your knowledge and skills and demonstrate 
your commitment to life-long learning.
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xvi A Letter to Readers

Child Development Permit Matrix - with Alternative Qualification Options Indicated

Permit 
Title

Education Require-
ment (Option 1 for 
all permits)

Experience 
Requirement 
(Applies to 
Option 1 Only)

Alternative Qualifications (with 
option numbers indicated) Authorization

Five Year 
Renewal

Assistant 
(Optional)

Option 1: 6 units of 
Early Childhood Edu-
cation (ECE) or Child 
Development (CD)

None Option 2: Accredited HERO pro-
gram (including ROP)

Authorizes the holder to care for 
and assist in the development 
and instruction of children in 
a child care and development 
program under the supervi-
sion of an Associate Teacher, 
Teacher, Master Teacher, Site 
Supervisor of Program Director.

105 hours of 
professional 
growth*****

Associate 
Teacher

Option 1:12 units 
ECE/CD including core 
courses**

50 days of 
3+ hours per day 
within 2 years

Option 2: Child Development 
Associate (CDA) Credential

Authorizes the holder to provide 
service in the care, develop-
ment, and instruction of children 
in a child care and development 
program, and supervise an 
Assistant and an aide.

Must complete 
15 additional 
units toward 
a Teacher 
Permit. Must 
meet Teacher 
requirements 
within 10 years.

Teacher Option 1: 24 units 
ECE/CD including core 
courses**  
plus 16 General Educa-
tion (GE) units*

175 days of 3+ 
hours per day 
within 4 years

Option 2: AA or higher in ECE/CD 
or related field with 3 units super-
vised field experience in ECE/CD 
setting

Authorizes the holder to provide 
service in the care, develop-
ment and instruction of children 
in a child care and development 
program, and supervise an 
Associate Teacher, Assistant 
and an aide.

105 hours of 
professional 
growth*****

Master 
Teacher

Option 1: 24 units 
ECE/CD including core 
courses**  
plus 16 GE units*  
plus 6 specializations 
units  
plus 2 adult supervision 
units

350 days of 3+ 
hours per day 
within 4 years

Option 2: BA or higher (does not 
have to be in ECE/CD) with 12 units 
of ECE/CD, plus 3 units supervised 
field experience in ECE/CD setting

Authorizes the holder to provide 
service in the care, develop-
ment and instruction of children 
in a child care and develop-
ment program, and supervise 
a Teacher, Associate Teacher, 
Assistant and aide. The permit 
also authorizes the holder to 
serve as a coordinator of cur-
riculum and staff development.

105 hours of 
professional 
growth*****

Site 
Supervisor

Option 1: AA (or 60 
units)
which includes:

• 24 ECE/CD units 
with core courses** 

plus 6 administration 
units 
plus 2 adult supervision 
units

350 days of 3+ 
hours per day 
within 4 years 
including at least 
100 days of 
supervision adults

Option 2: BA or higher (does not 
have to be in ECE/CD) with 12 units 
of ECE/CD, plus 3 units supervised 
field experience in ECE/CD set-
ting: or  
Option 3: Admin, credential*** with 
12 units of ECE/CD, plus 3 units 
supervised field experience in ECE/
CD setting; or  
Option 4: Teaching credential**** 
with 12 units of ECE/CD, plus 3 
units supervised field experience in 
ECE/CD setting

Authorizes the holder to super-
vise a child care and develop-
ment program operating at a 
single site; provide service in the 
care, development, and instruc-
tion of children in a child care 
and development program and 
serve as a coordinator of cur-
riculum and staff development.

105 hours of 
professional 
growth*****

Program 
Director

Option 1: BA or higher 
(does not have to be in 
ECE/CD) including:

• 24 ECE/CD units 
with core courses**

plus 6 administration 
units  
plus 2 adult supervision 
units

One year of 
Site Supervisor 
experience

Option 2: Admin credential*** with 
12 units of ECE/CD, plus 3 units 
supervised field experience in ECE/
CD setting; or  
Option 3: Teaching credential**** 
with 12 units of ECE/CD, plus 3 
units supervised field experience 
in ECE/CD setting, plus 6 units 
administration; or  
Option 4: Master's Degree in ECE/
CD or Child/Human Development

Authorizes the holder to super-
vise a child care and develop-
ment program operating in a 
single site or multiple sites; 
provide service in the care, 
development, and instruction 
of children in a child care and 
development program; and 
serve as coordinator of curricu-
lum and staff development.

105 hours of 
professional 
growth*****

Note: All unit requirements listed above are semester units. All course work must be completed with a grade of C or better from a regionally accredited college. Spanish translation is 
available.
* One course in each of four general education categories, which are degree applicable. English/Language Arts; Math or Science; Social Sciences; Humanities and/or Fine Arts.
** Core courses include child/human growth & development, child/family/community or child and family relations; and programs/curriculum. You must have a minimum of three semester 
units or four quarter units in each of the core areas.
*** Holders of the Administrative Services Credential may serve as a Site Supervisor or Program Director.
**** A valid Multiple Subject or a Single Subject in Home Economics.
***** Professional growth hours must be completed under the guidance of a Professional Growth Advisor. Call (209) 572-6080 for assistance in locating an advisor.

This matrix was prepared by the Child Development Training Consortium. To obtain a permit application visit our website at www.childdevelopment.org or call (209) 572-6080.
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educators need to support young children’s learning and 
development across program types.

The CA ECE Competencies identify 12 competency or 
performance areas including:

• Child Development and Learning
• Culture, Diversity, and Equity
• Relationships, Interactions, and Guidance
• Family and Community Engagement
• Dual-Language Development
• Observations, Screening, Assessment, and Documentation
• Special Needs and Inclusion
• Learning Environments and Curriculum
• Health, Safety, and Nutrition
• Leadership in Early Childhood Education
• Professionalism
• Administration and Supervision

In 2017, the California Department of Education, Early 
Learning and Support Division began work to add com-
petencies related to Adult Learning and Coaching into the 
Professionalism competency.

There are differing levels of competencies depending 
on the context in which an early childhood educator works. 
Although where an educator falls on this context rubric may 
vary, one can assume that the first context would encom-
pass an aide or teacher in a classroom, the second context, a 
lead or mentor teacher, the third, a site or program director, 
and the fourth, an agency director, child advocate, commu-
nity professional trainer, or college/university faculty. All 
of the competencies build on the base knowledge, skills, 
and dispositions of the context before them.

Supporting Early Learning and Development

An early childhood educator who supports early learning 
and development experiences possesses and applies funda-
mental knowledge, usually in the immediate context of the 
group or classroom.

Planning and Guiding Early Learning and Development

An early childhood educator who plans and guides early 
learning and development experiences possesses and ap-
plies broad knowledge, usually in the immediate context of 
the group or classroom.

California Early Childhood Educator 
Competencies
The California Department of Education, Child Devel-
opment Division, in collaboration with First 5 California 
developed and released the California Early Childhood 
Educators Competencies in 2011. This document supports 
the belief of the authors of Who Am I in the Lives of Children? 
In the introduction of the competencies, the authors state, 
“Early childhood educators who work directly with young 
children are doing the most important work of their profes-
sion. The early childhood education field’s strength stems 
from the many professionals who dedicate their life’s work 
to directly serving young children and their families.”

The purpose of the Early Childhood Educator Compe-
tencies is explained as follows:

The ECE competencies serve several interrelated purposes. 
First, they provide coherent structure and content for efforts 
to foster the professional development of California’s early 
childhood workforce. Second, they inform the course of study 
that early childhood educators follow as they pursue study 
in institutions of higher education. Third, they provide 
guidance in the definition of ECE credentials and certifica-
tions. And fourth, they give comprehensive descriptions of 
the knowledge, skills, and dispositions that early childhood 

A Letter to Readers xvii

You might want to look over the Child Development Permit matrix as you read, “Specialized Knowledge and Skills” 
and “Finding Your Path - Educational Requirements” in Chapter 1 – The Teacher and “Becoming a Professional” in 
Chapter 14. The following websites will be useful:

Child Development Training Consortium (click on Child Development Permit Matrix - right side of the page)
https://www.childdevelopment.org/cs/cdtc/print/htdocs/services_permit.htm
California Commission on Teacher Credentialing
https://www.ctc.ca.gov/credentials/req-child-dev

Note: Reprinted by permission from the California Department of 
 Education, CDE Press, 1430 N Street, Sacramento, CA 95814.
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Quality Rating and Improvement 
System (QRIS)
Throughout the country, states have developed Quality 
Rating and Improvement Systems and are using these to 

both rate the quality of child care and development pro-
grams and to identify areas which could be developed to 
enhance the experience for young children and their fami-
lies. “The California QRIS (CA-QRIS) Consortium strives 
to improve the quality of early learning with a focus in 
three areas of program quality: child development and 
readiness for school; teachers and teaching; and program 
and environment quality.” http://www.cde.ca.gov/sp/cd 
/rt/californiaqris.asp 

Unlike other states, California has a collective of 
county and regional QRISs. The entire state includes some 
common tiers but each county or region may include tiers 
specific to their region of the state.

Each QRIS in California must:

• Assess program quality comparably across provider 
types (publicly and privately funded centers and family 
child care homes) throughout the state;

• Align program standards with early learning and prac-
titioner standards;

• Support continuous quality improvement for participat-
ing programs and their staff; and

• Provide families with information about program qual-
ity to assist them in making informed choices.

Creating and Maintaining Program Policies and Practices

An early childhood educator who creates and maintains 
program policies and practices possesses and applies deep 
knowledge, usually in the broad context of a program or 
site, and supervises program staff.

Advancing the Early Childhood Profession

An early childhood educator who advances the early child-
hood profession models data-informed decision mak-
ing that often has an impact on policy and practice across 
programs, or in the early care and education field. http://
www.cde.ca.gov/sp/cd/re/documents/ececompetencies 
2011.pdf

Competencies Self-Assessment 
Toolkit (CompSAT)
CompSAT is the companion to the CA ECE Competencies. 
CompSAT guides early educators through a process of self-
reflection and authentic assessment in the 12 competency 
areas detailed in the ECE Competencies. This tool allows 
you to engage in reflection and authentic self-assessment as 
part of the fabric of your daily practice with children and 
families, thus enriching and enhancing your work.

CompSAT offers you guidance and support through 12 
modules, each one named for one of the CA ECE Compe-
tencies. The modules address many of the issues and chal-
lenges that come with providing high quality early care 
and education. http://www.ececompsat.org/about.html

xviii A Letter to Readers

Chapter 14 – Becoming an Early Childhood Profes-
sional in Who Am I in the Lives of Children? identifies 
nine areas of knowledge and skills which are in-
cluded in standards for professional development. 
California has identified 12 competencies. California 
includes separate competencies for dual-language 
learners and children with special needs. The Califor-
nia Competencies also include Leadership in ECE and 
Administration and Supervision. Both the authors 
of your text and the California system recognize the 
wide range of knowledge and skills required to pro-
vide high-quality care to children and their families. 
Like the CompSAT, Who Am I in the Lives of Children? 
encourages you to reflect on your knowledge and 
skills and how to strengthen them.

Understanding the California Quality Rating and 
Improvement System will enhance your understand-
ing of the section in Chapter 2 of the text regarding 
national Quality Rating and Improvement Systems 
as required by the Childcare and Development Block 
Grants.

Program Guidelines and Resources
Preschool Program Guidelines

In 2015, the California Department of Education, Child De-
velopment Division published the Preschool Program Guide-
lines. The guidelines were developed to update information 
included in the Prekindergarten Learning and Development 
Guidelines published in 2000. The guidelines are designed 
for those responsible for preschool program planning. 
These will include a DVD to deepen the understanding of 
administrators and other program planners. The guidelines 
include three parts. http://www.cde.ca.gov/sp/cd/re 
/documents/preschoolproggdlns2015.pdf

PART ONE: Setting the Stage for Program Quality 
Chapter 1 Current Issues in Early Childhood Education
• Evidence from Research
• Need for High-Quality Preschool Programs
• Early Childhood Investments and Societal Impacts
• Recent Research on Brain Development
• School Readiness
• The California Context
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• Support for the Transition to Kindergarten
• Early Childhood Educator Competencies

Chapter 7 Using Technology and Interactive Media with 
Preschool-Age Children
• Children and Electronic Media
• Technology and Interactive Media in the Preschool 

Environment
• The Benefits and the Challenges of Using Technology 

and Interactive Media
• Selecting Technology and Interactive Media to Enhance 

Children’s Learning
• Integrating and Using Technology in the Preschool 

Environment
• Training and Professional Development Opportunities

PART THREE: Program Guidelines 
Chapter 8 Guidelines for Operating Preschool Programs

California Preschool Program Guidelines
Guideline 1: Aspiring to Be a High-Quality Program
Guideline 2: Addressing Culture, Diversity, and Equity
Guideline 3: Supporting Relationships, Interactions, and 

Guidance
Guideline 4: Engaging Families and Communities
Guideline 5: Including Children with Disabilities or Oth-

er Special Needs
Guideline 6: Promoting Health, Safety, and Nutrition
Guideline 7: Assessing Children’s Development and 

Learning
Guideline 8: Planning the Learning Environment and 

Curriculum
Guideline 9: Supporting Professionalism and Continu-

ous Learning
Guideline 10: Administering Programs and Supervising 

Staff

• Readiness Gap
• Desired Results for Children and Families
• Overview of Preschool Learning Foundations

Chapter 2 The Preschool Child
• Executive Function Skills
• Five Essential Domains of School Readiness

• Social-Emotional Development
• Language and Literacy
• Cognition and General Knowledge
• Physical Well-Being
• Motor Development

• Approaches toward Learning the Role of Play in Chil-
dren’s Learning and Development

Chapter 3 The Role of the Preschool Teacher
• Build and Maintain Positive Relationships with Children
• Build and Maintain Positive Relationships with Families
• Create an Environment for Social and Emotional 

 Learning
• Be Responsive to Children’s Linguistic and Cultural 

Experiences
• Include Children with a Wide Range of Abilities and 

Approaches to Learning
• Understand Children’s Needs and Capabilities
• Balance Child-Initiated and Teacher-Initiated Activities
• Assess How Well the Program Meets Children’s Needs

Chapter 4 The Role of the Administrator
• Reflective Curriculum Planning
• Setting the Conditions for Work
• Creating a Collaborative Work Environment and Learn-

ing Community
• Integrating Reflective Practice, Reflective Supervision, 

and Mentorship
• Accountability to Maintain Program Quality

PART TWO: Supporting Young Children’s Learning and 
Development 
Chapter 5 Use of the California Preschool Curriculum 
Framework
• Eight Overarching Principles
• Integrated Curriculum for Young Dual Language Learners
• Universal Design
• The Curriculum Planning Process
• Implementation of the Curriculum Framework

Chapter 6 Support for Young Dual Language Learners
• Guiding Principles for Supporting Young Dual Language 

Learners
• Characteristics of Preschool Dual Language Learners
• Program Approaches and Teaching Practices
• Assessment of Young Dual Language Learners
• Family Engagement
• Inclusion of Young Dual Language Learners with Spe-

cial Needs

A Letter to Readers xxi

This document is designed for program administra-
tors who will look at the topics through a different 
lens from that of a classroom teacher. The topics, like 
those covered in the California Learning and Devel-
opment Foundations and the Curriculum Frame-
work, are addressed throughout Who Am I in the Lives 
of Children?

Infant/Toddler Learning and Development Program 
Guidelines

“This publication, Infant/Toddler Learning and Development 
Program Guidelines, presents information about how to 
provide high-quality early care and education, including 
recommendations for program policies and day-to-day 
practices that will improve program services to all infants 
and toddlers (children from birth to 36 months of age). It 
contains vitally important information about early learning 
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• Learning Occurs in Relationships
• How Teachers Support Children’s Active Meaning-

Making

Early Childhood Curriculum: A Broad Definition
• Curriculum Occurs Throughout the Day
• Play Spaces as Curriculum
• Daily Routines as Curriculum
• Interaction and Conversation as Curriculum
• Contexts for Written Plans

Reflective Planning
• A Cycle of Observing, Documenting, and Interpreting
• Observe and Reflect
• Document to Hold in Memory
• Interpret the Documentation

Curriculum That Reflects Children’s Lives
• Dynamic
• Co-Constructed
• Responsive

Assessment
• Documentation as Ongoing Interpretation of Learning
• Documentation and Periodic Standardized Assessment

and development. With this publication, the California De-
partment of Education intends to provide a starting point 
for strengthening all programs that educate and care for 
infants and toddlers, including centers, family child care 
homes, and kith and kin care. The guidelines specifically 
address the concerns of program leaders, teachers, and 
family members. They also inform community organiza-
tions, policymakers, business leaders, and others interested 
in improving the care and education of California’s young-
est children.

The guidelines pay particular attention to the role of the 
family in early care and education, to the inclusion of chil-
dren with disabilities or other special needs, and to collabo-
ration between programs and families. Because high-quality 
programming cannot be attained without attention to these 
topics in all components of care, the topics are woven 
throughout the publication rather than treated separately. In 
addition, family child care and care by relatives are included 
in the main body of the guidelines and, when necessary for 
clarity, are addressed individually (I/TLDG, p. 2).

xxii A Letter to Readers

Who Am I in the Lives of Children? identifies the specific 
needs of infants and toddler throughout the text.

The Integrated Nature of Learning

Although California divided the learning foundations and 
curriculum frameworks into domains (nine for preschool 
and four for infants and toddlers) the Early Education and 
Support Division recognizes that children’s learning is in-
tegrated. The Integrated Nature of Learning focuses on this 
integration.

“The aim of this publication is to:

• explore what it means to teach when working with chil-
dren birth to five, using current research evidence as the 
starting point;

• apply this understanding to a broad definition of cur-
riculum that includes the learning that occurs within 
play, within the daily routines, and within conversations 
and interactions;

• provide examples of how teachers observe, document, 
and interpret children’s play and interactions in order to 
plan and implement curriculum, to assess learning, and 
to engage children and families as partners in planning 
the learning experiences.” (http://www.cde.ca.gov/sp 
/cd/re/documents/intnatureoflearning2016.pdf)

The document addresses the following topics:

Play, Learning, and Curriculum: How They Fit Together
• How Young Children Learn: What Science Reveals
• Play as a Context for Building Knowledge
• Integrated Curriculum

The California document, The Integrated Nature of 
Learning, is consistent with Chapter 9 – Understand-
ing and Supporting Play, Chapter 10 – Curriculum, 
and Chapter 11 - Curriculum Planning in the text. The 
authors of Who Am I in the Lives of Children? agree on 
the importance of play, of curriculum based on ob-
servation of children, and reflective practice by class-
room teachers.

Family Partnerships and Culture

California is one of the most diverse states in our country 
(second only to Hawaii). While this diversity gives Cali-
fornia its richness, it also makes it imperative that early 
education programs and families work together to provide 
children the most developmentally appropriate experience. 
California produced Family Partnerships and Culture be-
cause, “it is important for program staff to learn to collabo-
rate effectively with families. To develop a partnership and 
to tap into the family as a primary resource, teachers and 
program staff must reach out to families, learn about, and 
develop strong partnerships with them. This process re-
quires openness to learning and an effort to understand the 
individuality of each family and the diversity of the families 
from which the children come. Culturally competent prac-
tices are essential in the early learning setting or environ-
ment in order to form authentic partnerships with families 
that promote children’s development. Specific knowledge 
of the child’s cultural or multicultural background and life 
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and everyday experiences of the preschool English learner 
that is based on current and rigorously conducted research. 
The preschool English learner is (1) a child whose first 
language is other than English and as a result is learning 
English as a second language; or (2) a child who is develop-
ing two or more languages, one of which may be English. 
During the preschool years from birth through five years 
of age, most children are still acquiring the basic knowl-
edge of their home language, even when that language is 
English. The purpose of this guide is to enrich the reader’s 
understanding of the language and literacy development of 
young English learners” (PEL, 2nd ed., p. 2).

California’s Best Practices for Young Dual Language 
Learners: Research Overview Papers

California’s State Advisory Committee on Early Learning 
and Care released research overviews of topics specific to 
the unique needs of young dual-language learners in the 
state. These papers cover:

• Neuroscience Research: How Experience with One or 
More Languages Affects the Developing Brain

• Cognitive Consequences of Dual Language Learning: 
Cognitive Function, Language and Literacy, Science and 
Mathematics, and Social-Emotional Development

• Program Elements and Teaching Practices to Support 
Young Dual Language Learners

• Family Engagement in Early Childhood Programs: Serv-
ing Families of Dual Language Learners

• Assessment of Young Dual Language Learners in Pre-
school

• Early Intervention and Young Dual Language Learners 
with Special Needs

at home can be the key to effective teaching and learning.” 
http://www.cde.ca.gov/sp/cd/re/documents/familyp-
artnerships.pdf

This publication aims to assist early childhood pro-
fessionals in the development of cultural competence in 
working with children and families from diverse cultural 
backgrounds, specifically to:

• value families and their contribution to children’s learning
• approach cultural diversity with an open mind
• apply knowledge gained about families, including their 

values and beliefs, to teaching and learning

Guiding Principles for Developing Cultural 
 Competence 
• Cognitive Cultural Competence
• Affective Cultural Competence
• Cultural Responsiveness
• NAEYC Cultural Competence Project

Understanding Culture 
• Definition of Culture
• Why an Understanding of Culture Is Important
• Distinguishing Between Ethnicity and Culture
• Learning About Cultures
• Exploring Dimensions of Culture
• Collectivist versus Individualist Cultures
• Myths About Cultures
• Support Development of the Home Language

Understanding Contemporary Families and Households 
• Family Composition
• Culturally Based Family Strengths
• Family Strains

Culture, Family Life, and the Early Childhood Curricula 
• Implications of Culture and Family
• Curriculum Frameworks

A Letter to Readers xxiii

Who Am I in the Lives of Children? is an introduction 
to the Early Childhood Education field and does not 
cover English Language Learners in depth. It is sensi-
tive to the needs of children and families developing 
their English skills and adapting to American culture. 
Topics related to serving dual language learners are 
covered in Chapter 1: The Teacher – Attitudes To-
wards Diversity, Chapter 10: The Curriculum – Lan-
guage Curriculum, and Chapter12: Including All 
Children – Dual Language Learners.

Who Am I in the Lives of Children? shares a belief with 
California's Family Relationships and Culture “that fam-
ily members play a crucial role in young children's 
lives and are children's first and most important 
teachers.” This document will heighten your under-
standing of program-family partnerships. Concepts 
of family collaboration and respect for home culture 
are infused throughout the text and are emphasized 
in Chapter 13 – Partnerships with Families.

California Preschool English Learners: A Resource 
Guide, 2nd ed.

“This guide is designed to help the reader understand the 
preschool English learner more fully. Each chapter provides 
important information about the development, abilities, 

Inclusion Works!

“The purpose of (Inclusion Works!) is to help child care 
providers learn strategies that promote inclusion of and a 
sense of belonging for all children.

Child care providers who are not accustomed to 
enrolling children with disabilities or other special needs 
into their programs will be reassured by the following 
considerations:
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The Alignment of the California Preschool Learning 
Foundations with Key Early Education Resources: 
the California Infant/Toddler Learning and Development 
Foundations, California Content Standards, Common Core 
State Standards, and Head Start Child Development and 
Early Learning Framework

“This online publication presents the developmental con-
tinuum of learning for children from birth through kinder-
garten. It shows the connections that the nine domains of the 
preschool learning foundations have with the content of these 
other important resources. This alignment demonstrates that 
early learning is a significant part of the educational system 
and that the knowledge and skills of young children are 
foundational to future learning” (Alignment p. 6).

• Child care providers can successfully include children 
with disabilities or other special needs in the program 
while promoting belonging for all children.

• Major modifications to their program or facility proba-
bly will not be needed in order to include children with 
disabilities or other special needs.

• Assistance and support for more significant changes in 
their program or facility may be available.

• An inclusive child care program is rewarding for all 
the children, families, and staff in child care programs” 
(Inclusion Works, p. viii).

xxiv A Letter to Readers

Chapter 7 – Health, Safety, and Well-Being in Who Am 
I in the Lives of Children? includes a reference to “Pre-
paring for Emergencies.” The California Child Care 
Disaster Plan 2016 supports and enhances that infor-
mation.

As you read Chapter 13 – Partnerships with Families 
in Who Am I in the Lives of Children? you will see how 
the information provided in the All About Young 
Children web pages will help parents understand 
their children and the work that you do in an early 
childhood education program.

This information will deepen your understanding of 
the section on “Educational Standards” in Chapter 2 
of Who Am I in the Lives of Children?

Chapter 12 in Who Am I in the Lives of Children? pro-
vides a rich discussion of working with children with 
special needs. It addresses legal requirements for 
serving children with special needs (including IEPs 
and IFSPs), program types, identification, inclusion, 
characteristics of young children with specific dis-
abilities, and it includes a section on working with 
families.

California Child Care Disaster Plan 2016

In cooperation with the University of California–San 
Francisco, the California State Department of Education 
published The California Child Care Disaster Plan. This 
document provides information and resources to sup-
port child care providers, children in their care, and their 
families before, during, and after an emergency or disas-
ter. http://cchp.ucsf.edu/sites/cchp.ucsf.edu/files/CA-
ChildCare-Disaster-Plan.pdf

All About Young Children

This is a series of videos created to provide families infor-
mation on children’s early development. It is available in 
eight languages.  “As a parent, you are your child’s first 
teacher. You have experienced how fascinating and how 
puzzling your young child can sometimes be. We invite 
you to explore with us information that can help you un-
derstand your child’s learning and discover new ways to 
support your growing child.” http://allaboutyoungchildren 
.org

California Community College Curriculum Alignment 
Project

“The California Community Colleges Curriculum Align-
ment Project has engaged faculty from across the state to 
develop a lower-division program of study supporting 
early care and education teacher preparation. The Lower 
Division 8 represents evidence-based courses that are in-
tended to become a foundational core for all early care and 
education professionals.” http://www.childdevelopment 
.org/cs/cdtc/print/htdocs/services_cap.htm

This textbook aligns most closely with the Principles 
and Practices course. The matrix below shows you how the 
course student learning outcomes are addressed in Who Am 
I in the Lives of Children?, 11th ed.

Principles and Practices of Teaching Young Children 

Course Descriptor: Historical context and theoretical per-
spectives of developmentally appropriate practice in early 
care and education. Examines the role of the early child-
hood educator, identification of best practices for envi-
ronmental design, curriculum, and teaching strategies. 
Explores teacher–child relationships, professional ethics, 
career pathways, and professional standards.
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Student Learning Outcomes
Where This Material Appears in Who Am I in the Lives  
of Children? 11th ed.

1.  Compare and contrast historical and current early childhood 
education perspectives, theories, and program types and 
philosophies.

Chapter 1: The Teacher
Chapter 2: The Field of Early Childhood Education
Chapter 3: History and Educational Models
Chapter 4: Child Development

2.  Describe the role of the early childhood educator, including ethical 
conduct and professional pathways.

Chapter 1: The Teacher
Chapter 5: Observation and Assessment
Chapter 6: Relationships and Guidance
Chapter 14: Becoming an Early Childhood Professional
Appendix A: NAEYC Code of Ethics

3.  Identify quality in early childhood programs related to environment, 
curriculum, and teaching strategies.

Chapter 7: Health, Safety, and Well-Being
Chapter 8: The Learning Environment
Chapter 9: Understanding and Supporting Play
Chapter 10: The Curriculum
Chapter 11: Curriculum Planning
Chapter 12: Including All Children
Chapter 13: Partnerships with Families

A Letter to Readers xxv
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xxvii

New Contextualized Video Links
Classroom videos and videos of teachers help you to under-
stand what it is like to teach young children and make practical 
connections between what you are reading and what teaching 
is really like. Try answering the question(s) that accompany 
these videos to deepen your understanding.

Features of this Book

New Comprehension Checks and Application Opportunities

A Quick Check

Click on A Quick Check to check your understanding of the 
major chapter section you’ve just read.

Final Reflection

Respond to a question about chapter content with a short 
answer at the end of the chapter. This involves reflection and 
application.

Learning Outcomes

We had a purpose and specific learning outcomes in mind as 
we wrote each chapter of this book. Review this list to make 
sure that you are able to demonstrate the knowledge and skills 
that the items cover. Each outcome aligns with a major section 
of the chapter, and serves as a useful review of chapter content.

298 Chapter  9 

   Stages of Play  
 As children grow and develop, they engage in different and increasingly complex types 
or stages of play. The ability to understand and identify the various stages of play is a 
valuable tool in your work with children of all ages. If you know that two 5-year-olds 
can play happily together building a road with blocks and sharing a single vehicle but 
anticipate that two toddlers will play separately and each will need his or her own 
truck, you will be able to make sensitive judgments of what behaviors are reasonable to 
expect from the children, and you will know how to provide developmentally appropri-
ate opportunities for each child in your setting.  

 Stages of play have been described from sev-
eral perspectives by developmental theorists. 
Parten studied the social dimensions of play and 
identified types that typified different age-groups. 
Piaget and Smilansky focused on the cognitive 
aspects of play. Elkonin, a student of Lev Vygotsky, 
identified levels of make-believe play. 

   PARTEN: STAGES OF SOCIAL PLAY      In the early 
1930s, Mildred Parten developed categories of play 
that described the nature of the relationships among 
the players ( Parten, 1932 ). Her categories of play 
continue to be used by early childhood educators. 
Parten identified six stages of social play that can be 
viewed along a continuum from minimal to maxi-
mal social involvement. The first two (unoccupied 
behavior and onlooker) are periods of observation 
preceding the venture into a new situation. Each of 
the four remaining stages dominates a particular          SOURCE:  Jeff Reese   

   Video Example    9. 1:   Solitary Play   
 Watch the video to see an infant engaged in solitary play. What do you think was engaging to the baby about this 
play? What skills and concepts might he be developing?  
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304 Chapter  9 

 Age and Stage of 
Development 

 Stage/Level of Play According to . . .  

  Parten    Piaget    Smilansky    Vygotsky/Elkonin  

  Infants  (0–15 months) 

 Piaget  Sensorimotor  
(birth–2 years) 

 Erikson  Trust vs. mistrust  

  Solitary play    Practice play    Functional play  

   Children play alone other 
children unnoticed. 

 Children explore sensations 
and motor skills. 

 Children engage in explora-
tion to learn. 

  Toddlers  (15–35 months) 

 Piaget  Preoperational  
(2–7 years) 

 Erikson  Autonomy vs. 
shame and doubt  

  Parallel play    Symbolic play    Constructive play    Level 1 Object Centered  

 Children play side by side. 
Aware of, pleased by the 
company of others--little 
interaction. 

 Children represent reality 
and familiar or imagined 
situations. 

 Children manipulate objects 
to create something. 

 Roles not named. Actions 
object centered, stereo-
typed, repeated w/o order. 
No “rules” for roles. 

  Young preschool  children 
(3–4 years) 

 Piaget  Preoperational  
(2–7 years) 

 Erikson  Initiative vs. guilt  

  Associative play    Dramatic play    Level 2  

 Pairs/groups play together 
sharing materials. Coopera-
tion/negotiation rare. 

 Children pretend roles and 
use actions, objects, words 
to represent things or 
situations.     

 Roles named, actions 
sequenced. No negotiation, 
argument or explanation. 

  Older preschool  and 
 kindergarten  children (4–6 
years) 

 Piaget  Preoperational  
(2–7 years) 

 Erikson  Initiative vs. guilt  

  Cooperative play    Level 3  

 Groups engage in sustained 
play. They plan, negotiate, 
share. 

 Roles named before play. 
Role speech used. Inconsis-
tent roles pointed out some 
actions explained. 

  Primary school  children 
(6–8 years) 

 Piaget  Concrete 
 operational  (7–11 years) 

 Erikson’s  Industry vs. 
inferiority  

  Games with rules    Games with rules    Level 4 Mature Play  

 Children recognize and 
 follow rules that conform to 
expectations and goals of 
game. 

 Children behave according 
to rules to sustain play. 

 Roles well defined. Action 
planned. Children stay in 
character. Rules for roles 
explained. 

      Table        9. 1:     Stages of Play and Stages of Development   

        A Quick Check      9. 1   
  Gauge your understanding of the concepts in this section. 

    Make-believe with regard to actions and situations.     Verbal descriptions are sub-
stituted for actions and situations. (Miriam acts out being scared of another child who 
she says is a mean lady who wants to steal puppies.)  

    Persistence.     The child continues playing in a specific episode for at least 10 minutes. 
(Even though activity time is over, Miriam continues in the role of puppy and comes to 
circle time on all fours. She barks for the first song.)  

    Interaction.     At least two players respond to each other in the context of a play 
episode. (Miriam and Rivera both are pets, but Rivera is a kitty. They play together and 
meow, hiss, whine, purr, and bark to one another.)  

    Verbal communication.     Some of the verbal interaction relates to the play episode. 
(Periodically, Rivera gives Miriam directions on the next event in the play, such as, “It’s 
nighttime, and the puppies and kitties have to go to sleep for 100 minutes.”)   

 These elements of play can be used as a basis for evaluating the play skills of indi-
vidual children. When a particular play skill is not seen, play skill training can be used 
to teach it to the child. (See   Figure    9. 3   later in the  chapter    .)     

History of Early Childhood Education  91

 Over the years, slow progress has resulted in programs for young children that are 
based on knowledge of development, as well as more humane and egalitarian treat-
ment of young children. Our society has become more aware of children’s needs and 
the importance of meeting them in their early years, we have learned more about how 
children grow and learn and how to provide educational experiences based on this 
knowledge, and we have learned more about the kind of support that families need 
in order to give their children a good beginning in life. The history of early childhood 
education is still being written, and as a person entering the field today you will have 
the opportunity to be part of it.  

     Application Exercise      3. 2   Final Reflection   

    To Learn More  
   Read  
    Absorbent Mind , M. Montessori (1967)  
Experimenting with the World: John Dewey and the Early Childhood Classroom , H. K. 

 Cuffaro (1995)  
Giants in the Nursery: A Biographical History of Developmentally Appropriate Practice , D. 

Elkind (2015)  
Hidden History of Early Childhood Education , B. Hinitz (2013)  
Hundred Languages of Children , C. Edwards, L. Gandini, & G. Forman (1998)    

   Visit a Website  
 The following agencies and organizations have websites related to the history of early 

childhood: 

   Froebel Foundation USA  

  Rachel McMillan Nursery School  

  The Association for Experiential Education: Progressive Education in the United States  

  High/Scope Educational Research Foundation  

  Bank Street College of Education  

  Why Waldorf Works (website of the Association of Waldorf Schools of North America)  

  American Montessori Society  

  Association Montessori Internationale  

  North American Reggio Emilia Alliance     

    Document Your Skill & Knowledge About 
the History of ECE in Your Professional 
Portfolio  
 Include some or all of the following: 

   Explore an Educational Approach  
•  Read about one of the educational approaches discussed in this  chapter     (High/

Scope, DIA, Waldorf, Montessori, Reggio Emilia). Describe what you see as the 
major features of the program. Analyze how what you read reflects the history of 

1

Chapter     1  

 The Teacher   

     We teach who we are.   
    JOHN GARDNER    

Chapter     Learning Outcomes:   

1. 1    Explain the context in which early childhood education occurs and 
the most important tasks that characterize the work of the early 
childhood educator.  

1. 2    Discuss the importance of teachers’ personal attributes, both those 
that are inborn and those that are learned from culture, family, and 
community.  

1. 3    Demonstrate understanding of what it means to be a professional 
with emphasis on the role of morality and ethics.  

1. 4    Describe educational pathways that are appropriate to a variety of 
career goals and identify some that you think might be appropriate 
for you.      

     

   SOURCE:  Jeff Reese  
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Reflection Margin Notes

There are two types of reflection notes in the chapters of this book. These margin notes pose questions for you to think, write, and 
talk about.

“Reflect on . . . ” Notes 

These questions are intended to help you engage with what 
you are learning. Thinking and reflecting is a cornerstone of 
the learning process. Discussing and writing about these topics 
is a good way to focus your learning and clarify your thinking.

Child Development  95

 Studying child development theory can be exciting! As you learn more, you will see 
how children you know display characteristics and  developmental milestones  related 
to what you have learned. You will find you are increasingly interested in observing 
children. Knowing about child development theory will help you understand and orga-
nize your observations of young children and help you plan activities and experiences 
that will support their development. 

 A part of the study of child development is learning about the characteristics of 
children at different ages. This knowledge is one of the foundations of developmentally 
appropriate practice (DAP). As a teacher of young children, you will strive to make your 
 practice  a good fit for the children you teach. When you know about milestones, are 
attentive to children’s individual characteristics, and know about their family and cul-
ture, you can thoughtfully develop learning experiences that are meaningful, relevant, 
and respectful of children ( Copple & Bredekamp, 2009 ).     

   Video Example    4. 1    : Children’s Development and 
Individual Needs   
 Watch this video to learn more about how understanding children’s development and their individual needs and 
interests increases your ability to provide developmentally appropriate experiences for children. What are some 
examples of how individual needs might influence a teacher’s choice of activity? How does understanding typical 
development help teachers to keep children safe?  
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   Reflect On 
 Your Interest in Child Development   
 How did your interest in young children begin? What did you first notice about them? What 
interested you then? What intrigues you now about young children? 

“Ethical Reflection” Notes 

Early childhood educators often encounter ethical issues in 
their work. An overview of professional ethics and discussion 
of ethical dilemmas that teachers of young children might 
experience can be found in Chapter 1, “The Teacher.” These 
notes describe ethical dilemmas and ask you to think about the 
conflicting responsibilities in each situation and to reflect on 
what the “good early childhood educator” might do to resolve 
it using guidance from the NAEYC Code of Ethical Conduct.

Observing and Assessing Young Children 139

   CONFIDENTIALITY      When and how you share the information you collect with 
 others, how you protect this information, and the uses to which you put it are all impor-
tant issues. When you do share, it is important to consider your ethical and legal  1   obli-
gations to children, families, and society.  

 Assessments are confidential and should be stored in such a way as to protect the 
privacy of children and families. Families have an undisputed right to access this infor-
mation. And it is generally considered appropriate to share observations and assess-
ment results with other teachers and administrators who work with the child. Who else 
has a “need to know”? Therapists, teachers in the next school, physicians, and others 
concerned with the child’s welfare may have a genuine reason for being given infor-
mation. Generally, before sharing information, you will get the written permission of 
the family. The NAEYC Code of Ethical Conduct provides you with guidance (P-2.12).  

   Reflect On 
 Authentic Assessment   
 Consider one of your skills or accomplishments. It can be something simple like riding a 
bicycle or making a sandwich. Could you take a multiple choice quiz or a test to demonstrate 
this skill? How else could you demonstrate this achievement or ability to someone else? Is 
this demonstration more authentic (real) than taking a test? 

1  The Family Educational Rights and Privacy Act (FERPA) is a federal law that protects the privacy 
of student education records. The law applies to all schools that receive funds under an applicable 
program of the U.S. Department of Education. Generally, schools must have written permission 
from the parent or eligible student in order to release any information from a student’s education 
record. 

   Reflect On 
 Your Ethical Responsibilities and Confidentiality   
 A mother of a child in your class asks you to share how a relative’s child (also in your class) is doing in school. She shares 
that she is concerned about this child’s development. You’ve been worried about the child, too.  Using the “Guidelines 
for Ethical Reflection” box in   Chapter   1  , r    eflect on your ethical responsibilities in this situation and think about an ethical 
response that you might make. 

    

 Everyone enjoys telling a funny or endearing story about a child with whom they 
have worked. However, it is never acceptable to gossip or discuss a child in a way that 
may be injurious to the child or in a way that identifies the child to others. Even in your 
college observation papers, it is important to change the child’s name or to use his or 
her initials to avoid breaching  confidentiality . Specifically, here is what the NAEYC 
Code of Ethics states about confidentiality: 

       P-1.4—We shall use two-way communications to involve all those with relevant 
knowledge (including families and staff) in decisions concerning a child, as 
appropriate, ensuring confidentiality of sensitive information. 

 and  

  P-2.13—We shall maintain confidentiality and shall respect the family’s right 
to privacy, refraining from disclosure of confidential information and intrusion 
into family life. However, when we have reason to believe that a child’s welfare 
is at risk, it is permissible to share confidential information with agencies, as well 
as with individuals who have legal responsibility for intervening in the child’s 
interest.  (See Appendix A for the complete NAEYC Code of Ethical Conduct.)          

   

Golden Rules

“Golden Rules” boxes contain important principles and 
practices for teaching, summarized and presented in a clear 
and useful format.
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asking a broad open-ended question (“What do you remember about the birds we saw 
at the zoo?”) to find out whether they had acquired the concept.  “There are many different 
birds with many colors, shapes, and sizes.”  Children’s responses could then be recorded on 
a chart kept in the form of a  facsimile  (e.g., a rewritten chart on letter-size paper or a 
photograph). An audio or video recording also works well for documenting interviews. 
You might interview children individually to elicit a more targeted response aimed at a 
specific skill, such as the ability to observe and describe, by asking a child, “Tell me what 
you noticed about the toucan and the hornbill.” Thus, like all assessment, interviews 
serve a dual purpose; in this case assessing children’s understanding and advancing 
their learning. The box “Golden Rules for Interviewing a Child for Assessment” gives 
you ideas for ways to make interviews with children successful.   

  Walking   Walks forward and 
backward legs widely 
spaced 

 Walks forward and 
backward with heel-toe 
pattern 

 Walks forward with legs 
close together, toes 
point forward, arms 
swing 

  Balancing   Balances briefly on one 
foot 

 Stands on one foot for 
5 seconds 

 Stands on one foot for 
10 seconds 

  Hopping   Hops once  Hops 5 times on same 
foot 

 Hops 10 or more times 
on same foot 

  Cimbing stairs   Walks down stairs 
placing both feet on 
each step 

 Walks up stairs 
alternating feet with 
support 

 Walks up and down 
stairs without support 

  Kicking   Kicks ball without 
backswing 

 Kicks ball with 
backswing 

 Kicks ball with 
backswing and follow-
through 

  Throwing   Throws ball overhand 
without torso rotation 

 Throws ball overhand 
with torso rotation 

 Throws ball overhand 
with backswing and 
forward step on same 
side as throwing arm 

  Catching   Catches bounced ball 
passively 

 Catches ball passively 
with arms fully extended 

 Catches balls actively 
with hands at face height 

  Riding trikes   Sits on trike and 
pushes with feet on 
ground 

 Pedals and steers trike  Pedals trike rapidly, 
steering smoothly 

Figure      5. 10     Example of a Rubric for Motor Development Skills   

   Golden Rules 
 for Interviewing a Child for Assessment        

1.    Don’t interrupt a child who is actively involved with friends or play activities; instead, invite the 
child to join you during an interlude after play.  

2.   Choose a quiet corner for the interview where you can sit at the child’s level.  
3.   Plan a few questions in advance and relate them to your objectives for children—remember, you want to know 

what children understand and can do, not whether they liked an activity or the way you teach.  
4.   Use open-ended questions that have many possible answers to avoid the child feeling there is a “right” answer. 

Start with phrases like “Tell me about . . . ” and “What do you think . . . ?”  
5.   Use language that is easy for the child to understand.  
6.   If the child doesn’t answer a question, try rephrasing the question and asking it again.  
7.   Use the child’s answers and interests to guide the interview.  
8.   Record children’s behavior as well as their words.   
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Related NAEYC Professional Preparation Standards

We show which professional standards apply to the chapter in 
this brief section.
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    2. 4    Discuss some of the educational standards that are in place today 
and their relationship to program quality.  

    2. 5    Explain different views of school readiness and their implications 
for practice.      

  The NAEYC Professional Preparation Standards   
 The NAEYC Professional Preparation Standard that applies to this  chapter    : 

 Standard 6: Becoming a Professional ( NAEYC, 2009 ). 

   Key element:  

   6a: Identifying and involving oneself with the early childhood field    

          Education and Care Programs 
for Children from Birth to Age 5  

 In this  chapter    , we present an overview of early childhood education as it exists in the 
United States today with an emphasis on programs and developments that we believe 
will be of interest to a beginning teacher seeking to find her or his place in the field. 
Early childhood education touches the lives of many people in our society. Those who 
are affected most are the children and families who are served by programs and the 
educators who work in them. Children’s lives are enriched by early childhood pro-
grams that support their development and by teachers who are knowledgeable and 
who respect and care about them. Family members benefit when they are sure that 
their children are well cared for when they are away from home and from relationships 
with teachers who communicate effectively and offer guidance about how they can 
support their children’s development. Teachers thrive on supportive workplaces and 
the opportunity to do work that makes a difference in the lives of children and families. 

 The field of early childhood education has grown and evolved greatly in the past 50 
years in terms of the number of children served and the kinds of programs that are available 
for families to choose from. It is a good time for you to be entering the field because there is 
strong public support for early learning today and many new developments are under way. 
Before you turn your focus to how to engage with young children, it is helpful to acquire 
some basic information about the field that you are entering. In this section we describe 
programs that are most widely available today for children 5 years of age and younger. 

 As you become a teacher, you will learn about and work in different kinds of pro-
grams for young children. We recommend that you visit and participate in several 
programs to gain direct experience with a variety of ages and approaches available in 
early childhood education today. Your growing understanding of aspects of the field 
and the important contributions it makes in our society will contribute to your growth 
as an educator who supports the development of young children. 

   Ways to Classify Programs  
 There are many different kinds of programs designed to meet the diverse needs of 
children and families. Programs vary in the services they provide, in the length of the 
program day and year, and in the philosophy and goals that guide their practice. Pro-
grams for young children can be classified in terms of the ages and other characteristics 
of the children they serve, by their purposes, by the places in which they are housed, 
and by their sponsorship and funding. 

Connecting with Families

Another feature is guidelines or strategies contained in boxes 
that we call “Connecting with Families.” These give you prac-
tical ideas for ways to include families in your program.
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2.   Understand assessment as a comprehensive process—in other words, realize that 
true assessment needs to include children learning in different ways—not just on 
a test.  

3.   Consider assessment as an integrative process—that is, authentic assessment shows 
the effectiveness of instruction. When children use what they have learned in les-
sons and self-selected activity and you document their responses, you are power-
fully assessing the children and your teaching.   

 While this understanding does not give you more time, it provides you with a 
powerful justification for both developmentally appropriate practices and authentic 
assessment. As Hughes and Gullo ( 2010 ) note, “Appropriate assessment can lead to 
joyful learning and joyful teaching”  (p.  59 ) .  

   SHARING PORTFOLIOS      Because all families want to know how their child is grow-
ing and learning in the early childhood program, all programs have some system for 
sharing information with families. In most early childhood programs, conferences, 
along with portfolios and other forms of authentic assessment, are used to regularly 
report on a child’s progress. 

 In a conference, both family members and teachers share information and plan 
how to mutually support the child’s development. A portfolio with written summaries 
or separate observations, photographs, work samples, and video clips are shared at 
the conference. Teachers often write a report with a summary of decisions made at the 
conference, and this is then added to the child’s file or portfolio. 

 In programs that do not use portfolios, written narrative reports and report cards 
are the primary way families receive information about their child’s progress. Report 
cards, most commonly used in programs for primary-age children, are often criticized 
because they distill large quantities of information about a child into a single letter 
grade.   

   Connecting with Families 
 On Assessment 
 Families have an important role in assessment. They are not merely “the audience” to whom you 
present a portfolio. They have valuable contributions to make. Invite families to participate in tangible 
ways. Have incoming families tell the child’s story, describe what the child was like last year, and share who the child is 
in the family today. You might want to design a questionnaire for incoming families to complete to include in a portfolio. 

         Figure      5. 14     Sample Portfolio Contents for a Primary School-Age Child    

For each subject area (typically reading, writing, math) include:

1.  Statement describing the standards, program goals, curriculum objectives, and expectations 
in this subject area for this grade level

2.  Representative work samples/formal assessments from the beginning, middle, and end of 
the year

3. Key assignments and related rubrics
4.  Notable work samples chosen by child or teacher
5.  Observations, jottings, captioned photographs, and video related to the subject area
6.  Child reflections/summaries (from first grade); e.g., “One thing I’m good at is . 

One thing I want to work on is .”
7. Summary statement by the teacher

Starting Your Professional Portfolio

Today, professionals in many fields create portfolios in which 
they document for employers and themselves their qualifica-
tions, skills, experiences, and unique qualities. Portfolios are 
“living documents” that will change as you grow, learn, and 
have new experiences.
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National Guidelines Nature Play & Learning Places: Creating and Managing Places Where 
Children Engage with Nature . R. C. Moore (2014)  

Natural Playscapes: Creating Outdoor Play Environments for the Soul , R. Keeler (2008).  
Places for Childhoods: Making Quality Happen in the Real World , J. Greenman (1998).    

   Visit a Website  
 The following agencies and organizations have websites related to early childhood 

learning environments: 
   American Montessori Association  
  Community Playthings: Videos and articles on learning environments for young 

children  
  Early Childhood Australia  
  Forest School Association  
  North Carolina State Natural Learning Initiative  
  The Department of Defense Child Development Virtual Lab School at The Ohio State 

University     

        Document Your Skill & Knowledge 
About the Learning Environment in Your 
 Professional Portfolio  
 Include some or all of the following: 

•    An evaluation of an existing early childhood environment  using the Learning Envi-
ronment Checklist in   Appendix   B   . Include a short written analysis of the strengths 
of the environment as well as how you might change or modify it to better support 
children’s development.  

•   A photograph of a classroom, playscape, or learning center you have created with 
a brief description of why you designed it in this way.           

        Shared Writing      8. 1  Adding Natural Elements to an Urban 
Play Space   
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 Portfolios are “living documents” that will change as you 
grow, learn, and have new experiences. Guidelines for start-
ing a portfolio can be found in Chapter 1.

• To Learn More: This section lists books and websites that 
might be of interest if you want to follow up on what you 
have learned.

• Shared Writing: At the end of each chapter is a shared writ-
ing exercise intended to give you an opportunity to share 
your thoughts on some aspect of the chapter with your 
classmates and instructor.

At the back of the book you will find a Bibliography, which 
lists the books and articles that we consulted as we wrote each 
chapter. We hope you will have the opportunity to read some 
of these references as you develop into a committed early 
childhood educator.

End-of-Chapter Features

• Final Reflection: This is an interactive writing opportunity 
in the Pearson eText that permits you to demonstrate reflec-
tion and write about topics when prompted in this pop-up 
exercise with suggested feedback.

• Demonstrate Your Understanding: This section suggests 
activities and projects to help you learn more about the 
chapter’s content—all organized by learning outcomes. In 
addition, the Final Check hyperlink is a pop-up multiple-
choice quiz (in the Pearson eText) with feedback, designed 
to help you check your own learning.

• Document Your Knowledge and Competence: This section 
suggests items that you might wish to put in your professional 
portfolio. Today, professionals in many fields create portfo-
lios in which they document for employers and themselves 
their qualifications, skills, experiences, and unique qualities. 

Features of this Book xxix

History of Early Childhood Education  91

 Over the years, slow progress has resulted in programs for young children that are 
based on knowledge of development, as well as more humane and egalitarian treat-
ment of young children. Our society has become more aware of children’s needs and 
the importance of meeting them in their early years, we have learned more about how 
children grow and learn and how to provide educational experiences based on this 
knowledge, and we have learned more about the kind of support that families need 
in order to give their children a good beginning in life. The history of early childhood 
education is still being written, and as a person entering the field today you will have 
the opportunity to be part of it.  

     Application Exercise      3. 2   Final Reflection   

    To Learn More  
   Read  
    Absorbent Mind , M. Montessori (1967)  
Experimenting with the World: John Dewey and the Early Childhood Classroom , H. K. 

 Cuffaro (1995)  
Giants in the Nursery: A Biographical History of Developmentally Appropriate Practice , D. 

Elkind (2015)  
Hidden History of Early Childhood Education , B. Hinitz (2013)  
Hundred Languages of Children , C. Edwards, L. Gandini, & G. Forman (1998)    

   Visit a Website  
 The following agencies and organizations have websites related to the history of early 

childhood: 

   Froebel Foundation USA  

  Rachel McMillan Nursery School  

  The Association for Experiential Education: Progressive Education in the United States  

  High/Scope Educational Research Foundation  

  Bank Street College of Education  

  Why Waldorf Works (website of the Association of Waldorf Schools of North America)  

  American Montessori Society  

  Association Montessori Internationale  

  North American Reggio Emilia Alliance     

    Document Your Skill & Knowledge About 
the History of ECE in Your Professional 
Portfolio  
 Include some or all of the following: 

   Explore an Educational Approach  
•  Read about one of the educational approaches discussed in this  chapter     (High/

Scope, DIA, Waldorf, Montessori, Reggio Emilia). Describe what you see as the 
major features of the program. Analyze how what you read reflects the history of 
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early childhood education described in the  chapter    . Include your thoughts and 
reactions to what you learned and the implications for you as an early childhood 
educator.  

   Read and Review a Book  
•  Read a book about one of the historical figures or European educational approaches 

discussed in this  chapter    . Write a review of the book that includes your thoughts 
about what you learned, how it helped you understand themes in the history of 
early childhood education, and implications for you as an early childhood educator.              

      Shared Writing      3. 1   History of Early Childhood Education 
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The supplements package for the tenth edition is revised 
and upgraded. All online ancillaries are available for down-
load by adopting professors via pearsonhighered.com in 
the Instructor’s Resource Center. Contact your Pearson 
sales representative for additional information.

 Instructor’s Resource Manual  This manual contains 
chapter overviews and activity ideas for both in and out 
of class.

 Online Test Bank  The Test Bank includes a variety of 
test items, including multiple choice, true/false, and 
short essay, and is available in Word.

 TestGen Computerized Test Bank  TestGen is a power-
ful assessment generation program available exclusively 
from Pearson that helps instructors easily create quiz-
zes and exams. You install TestGen on your personal 
computer (Windows or Macintosh) and create your own 
exams for print or online use. The items are the same as 
those in the Test Bank. The tests can be downloaded in 
a variety of learning management system formats.

 Online PowerPoint Slides  PowerPoint slides high-
light key concepts and strategies in each chapter and 
enhance lectures and discussions.

Supplements to this Text
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