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Question 3 
(Acts of Betrayal) 

 
The score reflects the quality of the essay as a whole—its content, its style, its mechanics. Students are 
rewarded for what they do well. The score for an exceptionally well-written essay may be raised by 1 point 
above the otherwise appropriate score. In no case may a poorly written essay be scored higher than a 3. 

 
9–8   These detailed, well-written essays identify an act of betrayal in a novel or play, and they 

persuasively explain how this act contributes to the meaning of the work as a whole. Selecting apt 
and specific examples, they describe the treacherous act and cogently argue for its significance. 
These essays need not be flawless. Nonetheless, they exhibit the ability to sustain control over a 
thesis while discussing a literary work with understanding and insight. The best essays will 
demonstrate the ability to write with clarity and sophistication.  

 
7–6   These competent essays also identify an act of betrayal in a novel or play and discuss its plausible 

contribution to meaning. Although these essays may contain some insight, it is less thorough, less 
perceptive, or less specific than that of essays in the 9–8 range. References to the text may be fewer 
or less aptly chosen than those in the best essays. These essays demonstrate the ability to express 
ideas clearly, but they do not exhibit the same level of mastery, maturity, or control as the very best 
essays. They are likely to be briefer, less incisive, and less well supported than the 9–8 essays. 

 
5      These essays are characterized by superficiality. They may refer to an act of betrayal and offer some 

discussion of its significance, but they do not accomplish one (or both) of the tasks in sufficient 
depth or with sufficient development. The essays may rely on unsubstantiated generalizations, or the 
betrayal’s significance to the meaning of the work may not be soundly explored. Discussion, though 
not inaccurate, tends to be thin and may rely more on plot summary than do upper-half essays. 
These essays typically reveal unsophisticated thinking or immature writing. Although the writing is 
adequate to convey the students’ ideas and is not marred by distracting errors, the essays are not as 
well conceived, well organized, or well developed as the upper-half essays. 

 
4–3   These lower-half essays reveal an incomplete or oversimplified understanding of the meaning of the 

work or discuss acts other than betrayal. They may fail to link the betrayal to a meaning in the text. 
Their assertions may suggest a misreading (that is, the interpretation may be implausible or 
irrelevant), or the work may be a poor choice for the question. The essays may rely almost entirely on 
paraphrase. Often wordy and repetitious, the writing may reveal uncertain control of the elements of 
college-level composition and may contain recurrent stylistic flaws. Essays that contain significant 
misreading and/or inept writing should be scored a 3. 

 
2–1   These essays compound the weaknesses of the essays in the 4–3 range. They may seriously misread 

the text, and often they are unacceptably brief. Although some attempt may be made to answer the 
question, the observations are presented with little clarity, organization, or support from the text. 
Essays may be poorly written on several counts and may contain distracting errors in grammar and 
mechanics. Essays that contain little coherent writing or discussion of the text should be scored a 1. 

 
0 A response with no more than a reference to the task. 
 
— A blank paper or completely off-topic response. 
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Question 3 
 

Sample: 3A 
Score: 9 
 
This very thorough essay on Gabriel García Márquez’s novel Chronicle of a Death Foretold is convincing 
proof that sometimes more is more. Although the language is not uniformly sparkling, it presents a clear 
thesis. The essay sets up the persuasive analysis with an extended summary of the key events of the story 
relevant to the student’s argument. On the third page of the response, the student launches into the 
analysis proper, observing that the “cruel irony of the situation set up by the cultural paradigm in which 
the characters of Márquez’s novel live is further revealed by the fact that the Vicario brothers immediately 
run to church for absolution of their crime” (the murder, preceded by the betrayal, of the protagonist 
Santiago Nasar). This betrayal, according to the student, “exposes the fallen nature of the society in which 
he lives.” The tragic dimension of the betrayal, as the student cogently argues, is emphasized by the 
novelist, who is “not subtle”—though the student certainly is—in drawing connections between the 
treachery against Nasar and the betrayal of Christ. The essay thus shows how this central act of betrayal 
contributes to the meaning of the work as a whole. 
 
Sample: 3B 
Score: 5 
 
This essay about Joseph Conrad’s Heart of Darkness attempts to make a connection between certain 
betrayals and meaning in the novel: “Kurtz . . . betrays his initial ideals and gives in to the darkness which 
is one of the major themes of the novel.” The student first relates how Kurtz “betrade [sic] order for terror” 
by becoming “more savage than the savages” and then indicates how he betrayed his company and his 
“intended.” While the discussion is generally accurate, this essay provides a rather superficial analysis, 
using generalizations and what seem to be stock phrases garnered from class discussion instead of from a 
discovered understanding of the novel. Notice for example these explanations: “They described his 
methods as uncuth [sic], but did nothing about them becaus [sic] of his immense amounts of irony,” and 
“he stepped into the interior—onto [sic] the very heart of darkness.” Though the essay contains some 
errors and awkward constructions, it is primarily limited by its inadequately developed argument. 
 
Sample: 3C 
Score: 3 
 
This weak essay presents an incomplete and oversimplified understanding of the meaning of Thomas 
Hardy’s novel The Return of the Native and expends its energies, space, and time on a paraphrase of the 
protagonist’s treacherous actions. Only at the end—too late, given the brevity of the essay—does the 
student attempt to link Eustacia’s betrayal of Clym, but the discussion is unpersuasive and relies more on 
assertion than on argument and analysis of appropriate evidence. The essay never discusses the nature of 
the betrayal, and the student’s conclusion, that ‘[t]he betrayel [sic] contributes to the whole novel by sort of 
being the source of all the other character’s [sic] problems,” is overgeneralized and unsupported. 
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