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Fundanment al Tenets

PRELI M NARY PERSPECTI VES

This website chapter is about vocational psychology in the twenty-first century.
About a century ago, Frank Parsons established the Vocation Bureau i n Boston
that ushered in the begi nnings of the profession of counseling. Follow ng the
hundred years of spawning of a nultitude of counseling theories, approaches,
styles, and fornul ations, the essence of Parson’s basic vocational psychology is
being revisited, acclained, and integrated as a rel evant perspective on career
deci si on naking that includes both rational and alternative nodels. |ndeed, as
Hartung and Blustein (2002, p. 41) have so cogently asserted, the return to its
“early roots in 20'" century social and political reformation novements coul d
ultimately |l ead the profession to a renewed vision that conprehends career
deci si on naki ng and counseling as a socially situated process entailing

pur poseful reasoning, prudent intuition, and sustained efforts at aneliorating
social injustice.”

During nost of the latter thirty years of the twentieth century, counseling
theorists largely overlooked vocational adjustnment as a hel ping strategy and al
but ignored the career devel opment of ethnic and cultural mnorities. Twenty-
first century career devel opnent proponents have recently enphasized, within the
mental health and vocational psychol ogy domains, the role of work and cultura
val ues i n occupational choice, satisfaction, and success (Brown 2002, p. 48).
The novenent toward systematic and research-based use of occupationa

i nfornati on to enhance the effectiveness of career counseling has brought forth
groundbr eaki ng techni ques into the counseling process (Mllinckrodt & Gel so,
2002; Peterson, Munford, Bornan, Jeanneret, & Fleishman, 1999). But such
techniques are not really new. The essence of this website chapter is to inform
and reaffirm career decision nmaking, as recommended by Martin and Swart z- Kul st ad
(2000), as a key and integral ingredient in assisting people to adjust to

probl ens that arise fromthe unique interactions between particul ar individuals
and envi ronnents.

H STORY

Trait and factor, the Mnnesota point of view, differentialist, directive, and
deci sional all describe a counseling approach centered in four decades of
witings by Edmund Griffin WIliamson and his coll eagues at the University of
M nnesota. The classic trait-factor approach that Donal d Paterson, John Darl ey,
and EE G WIIlianmson proposed in the late 1930s was a direct outcone of their

i nvestigation of a variety of settings. Going back to the |late nineteenth and
early twentieth centuries, they integrated Galton's enpirical and systematic
attenpts to neasure differences in individual capacities and aptitudes;

i nvestigations by Binet in France and Cattell in Anerica of differential
prediction of intelligence; and Munstenberg's utilization of such individua
differences in industrial applications. They then bound these psychonetric
approaches to Frank Parson's theories of vocational guidance (WIIianson, 1972,
pp. 137--140).

During the Great Depression, Paterson and Darl ey brought these concepts to the
M nnesot a Enpl oynent Stabilization Research Institute and used psychol ogi ca
tests and other assessnent devices to analyze the vocational abilities of the
unenpl oyed. Case histories, staffing for diagnosis and prognosis, provision of



educational and vocational training, and placenent services were all used in a
conprehensive attenpt to place people in jobs (WIIliamson & Biggs, 1979, p. 92).
At approximately the sane tinme, WIIlianson was appointed director of the
University of Mnnesota Testing Bureau. The task of the bureau was to apply

t hose gui dance procedures devel oped by Paterson to the educational and
vocational problens of students (WIIliamson & Biggs, 1979, p. 92).

Thus, out of a “dust bow enpiricisni of the 1930s, trait-factor counseling was
born. Its practical purpose was to define hunan behavi or by specific traits,
such as aptitudes, achievenents, personalities, and interests. These traits
could then be integrated in a variety of ways to formconstellations of

i ndi vi dual characteristics called factors. Based on such traits and factors, a
scientific problemsolving nethod could be enployed that had statistically
predi ctabl e outconmes that could be applied differently to individuals
(WIllianson & Biggs, 1979).

Trait-factor's heyday was in the 1940s, when it was put to nmaxi numuse in the
mlitary's selection and classification efforts during Wrld War Il and in
devel opi ng student personnel services on coll ege canpuses. Wth the advent of
Rogers's client-centered approach in the early 1950s, the trait-factor approach
was heavily attacked as unreliable, dogmatic, and reductionist and began to fade
fromthe scene as a therapeutic approach. Its inpact has degenerated to the
point that it is nowrelegated to career counseling texts, where it is often

vi ewed as having historical significance only. The question may be i mediately
posed, “So why does it appear in this website to this book?”

While it has not received a great deal of press in the acadenic literature in
the last thirty years, and whether it is known by themas such, the fact is that
nost school, vocational, and rehabilitation counselors practice a trait-factor
approach in sone formor the other. Further, many of the aptitude, personality,
and interest tests and occupational information materials fornulated by the
trait-factorists have steadily evolved and renain in use today. Finally, the
trait-factor approach is adnirably suited to conmputer-therapist-client
interaction with conputer-assisted instruction (CAl), particularly conputer-
assi sted career gui dance (CACG prograns such as DI SCOVER (Anerican Col |l ege
Testing Program 1988) and SIA PLUS (Educational Testing Service, 1988), which,
whet her therapists like it or not, is here and whose role will only expand
(Sanmpson & Krunboltz, 1991).

O fshoots of the trait-factor approach nmay be seen in Holland's vocationa

theory (1985), the theory of work adjustnent (Dawis & Lofquist, 1984), and the
cognitive information processi ng approach (Peterson, Sanpson, & Reardon, 1991).
Finally, Chartrand (1991) nakes a conpelling case for its evolution to a person
tinmes environment (P x E) fit approach (Rounds & Tracey, 1990). The P x E fit
approach draws heavily fromdifferential psychol ogy and acknow edges the utility
of traits for predicting occupational behavior, but it is nore interested in the
dynami c interaction between persons and environnments and in this way differs
significantly fromthe classic trait-factor approach (Chartrand, 1991).

Two distinct attributes uniquely mark the trait-factor approach. First, the
theory evolved froma vocational perspective. Second, it devel oped as a student
personnel programin a university setting and later found its way into secondary
school s. As such, many of its techniques and practices are based on the
vocational and educational counseling of students. It continues to operate in

t hose venues today and is clearly one of the few theoretical approaches at
present that focuses on nonpathol ogical clients who are experiencing typica
devel opnental problens of living during the early years of the twenty-first
century. Fromthat standpoint it still operates on its historical principles of
preventive counseling, information services, testing, and teaching.



OVERVI EW OF TRAI T- FACTOR COUNSELI NG

The trait-factor approach is concerned with the total devel opnent of the

i ndi vidual across |life stages and environnents. Its short-termgoal is to help
the client stop irrational, nonproductive thinking and behaving and start using
rati onal problemsolving skills for effective decision nmaking (Lynch & Maki
1981). The counselor-client relationship can be described as teaching,

mentoring, and influencing. External neasures that allow the individual to gauge
personal devel opment agai nst society are used. The |long-term goal of the
counseling relationship is to provide the client w th decision-nmaking skills
fornmulated jointly by the client and society. Counseling is a way station on the
road to full devel opnent.

Basi ¢ assunptions of the trait-factor theory as it particularly applies to
career counseling are:

1. Each person possesses a unique and stable pattern of traits that can be
neasur ed.

2. There is a unique pattern of traits required for successful perfornmance of
the critical tasks of each occupation

3. It is possible to match the traits of persons with the trait requirenents
of occupations on a rational and actuarial basis.

4. The closer the fit between a person's traits and the trait requirenents of
that person's occupation, the greater the l|ikelihood for successful job
performance and personal satisfaction (Klein & Winer, 1977).

5. Personal traits may be viewed in a context of how well they fit into the
environnental systemw thin which the person operates. Environmental systens nay
be viewed in a broad ecol ogi cal context that includes geographical, |ocal
cultural heritage, famly background and influence, socioecononic class, work/
school setting, conmmunity setting, and econonmic clinate.

6. In a broader context, “occupational” or “vocational” counseling nay be
repl aced with any of the devel opnental tasks of living such as going to school
raising a famly, or planning for retirement.

THEORY OF PERSONALI TY

The trait-factor approach has been criticized as |acking conprehensive theories
of personality and counseling (Crites, 1981; Patterson, 1966; WIIlianson &

Bi ggs, 1979). It is nore often seen as a set of procedures for counseling and
probably best describes the behavior of school, enploynent, and rehabilitation
counselors (Schmtt & Growick, 1985; Stefflre & Matheny, 1968). Does this nmean
that trait-factorists do not believe in theory or that school, enploynent, and
rehabilitati on counsel ors do not have any theoretical foundations on which to
counsel ?

If Chartrand's (1991) prenise that the person x environnent (P x E) fit approach
has issued fromtrait-factor is taken as valid, then such criticism seem
unwarranted. Holland's (1985) theory of vocational fit between personalities of
peopl e and environnents is probably one of the nbst researched and vali dat ed
theories of personality. Chartrand has also drawn from Mbos's (1981; 1987)

ext ensi ve research on work and social environments to suggest that a conpl ex
matrix of P x E factors govern adaptation to a dynam c environnent. Wrk content
and personal preferences influence one's cognitive apprai sal and coping
resources, which in turn influence individual adaptation such as perfornmance and



wel | -being. Overlaying this matrix is another factor that includes the physica
features of the environnent, the policies and structure of the organization, and
suprapersonality orientations |like Holland's. Finally, Mos (1987) al so pronotes
three nmajor social clinmate dinensions: relationships and invol venment w th other
people in the setting, personal growh as applied to goals in the setting, and
system nai nt enance and openness to change in the setting.

Thus, nodern trait-factor theory enphasizes the challenge of attaining a conpl ex
correspondence between one's traits and one's work environment (Dawis &

Lof qui st, 1984). The P x E fit approach noves beyond static, stable congruence
bet ween person and environnent and assunes a nore reciprocal, fluid, dynanic
process with the individual shaping the environment and the environnent

i nfluencing the individual in a continuing series of interactions that
characterize devel opnental outcones (Chartrand, 1991).

In Vocational Counseling, WIIlianson (1965) wote at | ength on what an adequate
t heory should be and what it should do. Theory should not arbitrarily weld
counsel ors to any one precept, but should all ow openness to change as new

condi tions, new problens, and new environnents are experienced. No theory is of
much good if it prescribes bl anket approaches and bl anket goals, since that
woul d be opposed to the individual's noral right to choose appropriate goals and
woul d deny i ndividual differences (pp. 153--175).

The phil osophy of the trait-factorists is nore than one of curative or renedial
therapy. It is a general method of |ife adjustments (WIIlianson 1950a, p. 213)
that reaches far beyond the counseling session. Trait-factorists assune
humanki nd to be rational and capabl e of nmaking satisfying choices if the
necessary facts are avail abl e.

Therefore, the counselor's role in helping individuals is |argely educational .
The counsel or not only teaches the client about the meaning of psychonetric data
presented (WIIliamson, 1950a, p. 38) but also illustrates the range of options
and choi ces available froman analysis of the data. Cient and counselor are
concerned with the individual's unique abilities, aspirations, and plans within
the context of the values and alternatives in society and its institutions.

Thus, counseling nust attend to both individual needs and social reality
(WIllianson & Biggs, 1975, p. 273).

NATURE OF MALADJUSTMENT

Because the roots of the trait-factor approach are based in educational and
vocational counseling, a broad band of individuals are counsel ed who are
general ly not considered to be pathological. Therefore, maladjustnment is viewed
in terns of vocational and/or educational maladjustrment. One nust ask, “Wat is
the rel ationship of vocational adjustnent to adjustnent in general?” If we may
bel i eve such social psychol ogists as Erikson (1959, p. 92), who states that “in
general it is primarily the inability to settle on an occupational identity

whi ch di sturbs young people,” and Levinson (1978), who in Seasons of a Man's

Li fe discusses conposite adults whose career crises spill over into the rest of
their lives, then vocational adjustnent has a great deal to do with life
adjustment in general. If one considers that a great portion of one's adult life

is spent “on the job” and that a great nany potential satisfactions or
frustrations cone fromthose nonments, then trait-factor practitioners' enphasis
on vocational and educational adjustnment nay not seemas narrow as at first

gl ance.

Wher eas personal growh is the vehicle for change in a P x E fit approach, it is
rel ati onshi ps and system mai nt enance that influence commtnent to a particul ar
envi ronnent (Moos, 1987). Both people and environnents have varyi ng degrees of
flexibility necessary for adjustnent to one another. If one cannot adapt to the



constraints of a rigid environnent or the environnent cannot be changed, there
are likely to be serious adjustnment problens (Chartrand, 1991).

Whet her the environment is work, school, or famly, when systens begin to

mal functi on and rel ati onshi ps subsequently deteriorate, bad things happen to
personal growth. When the environnent is extrenely specific, little deviation
fromthe person is acceptable. Therefore, as the environnent changes, the person
nmust stay in correspondence with it (Chartrand, 1991). A classic exanple is the
magi cal thinking of a person engaged to be married to an al coholic: “Wll, after
we're married, he/she will |ove me so nuch he/she won't want to drink anynore.”
Because of the very rigid, maladaptive environnment of alcoholismthat focuses on
intoxication to the exclusion of all else, it is extrenely unlikely the

al coholic will change. What is nore likely is that if the other person stays in
the marriage, he or she will aid and abet the rigid environnment by adapting to
it or, in the jargon of addiction, beconing an enabler. Wiile the famly system
may achi eve honeostasis, it will be a highly nal adaptive environment.

The Counseling Process

Because counseling is an extension of the institution, particularly the school
or community, it is educational and thus is involved in a relationship that

m ght best be called guided | earning toward sel f-understanding within the
boundaries of the institution or comunity (WIIiamson, 1950a, pp. 209--210).

The client comes to counseling with an affective state that ranges from at
worst, crisis to, at best, nagging sel f-doubt about naking the right decision
This feeling state is the result of irrational negative self-evaluation to the
extent that normal, rational decision-naking processes are paralyzed (WIIianmson
& Biggs, 1979, p. 104). What the client nust do at this point in counseling is
to integrate the actuarial data presented with his or her own self-appraisal
The client conpares him or herself with new reference points provided by the
counsel or; generates action hypotheses to be tried; assesses the probability of
success of different alternatives; and then tries those alternatives out in the
real world. During this process the final judgnent for evaluating and acting on
the information is the client's (Rounds & Tracey, 1990; WIIianmson & Biggs,
1979, pp. 91--127).

To apply appropriate counseling techniques, the counsel or nust nmake a
differential diagnosis of client problenms. To obtain a diagnosis the counsel or
must work with the client to differentiate presenting problens, set priorities
anong goal s, and assess current resources and stressors that could either foster
or inhibit planning or adjustment. Based on this information alternative

i ntervention strategi es can be devel oped (Chartrand, 1991). Such a role calls
for the counselor to be well grounded in assessment procedures and to have the
ability to anal yze and apply such data to each client's needs (Stefflre &

Mat heny, 1968, p. 30). The counselor is an action therapist who assesses and
deals with issues in the client's life with the notion that what is gained from
counseling will aid the client's sel f-devel opment for the rest of his or her
life (Hennessey, 1980). To acconplish this task the counselor (1) helps the
client to understand hinmself or herself; (2) suggests steps to be taken by the
client; (3) directly helps the client to explore his or her own assets and
liabilities; and (4) refers the client to other personnel workers for special
help (WIlianson & Hahn, 1940, p. 213).

To acconplish these four services the counselor often functions as a nentor or
teacher. The counselor not only delivers information on abilities, aptitudes,
and interests, but also helps clients identify notivating forces in their lives,
apprises themof the future inplications such forces may have, and, when
appropriate, encourages clients to substitute alternative behaviors that wll
hel p themreach desired life goals (WIIiamson, 1958).



In the past, trait-factorists have focused nore on the quality and type of

i nfornati on presented than on how the information is processed or the
acquisition of problemsolving skills to acconplish successful resolution
According to Rounds and Tracey (1990), the primary goal of P x E fit counseling
is to facilitate decision naking, planning, and adjusting through the
acquisition of problemsolving skills. Their nmodel is a four-step sequence of

i nfornmati on processing that includes the follow ng: obtaining informtion and
synthesizing it; goal setting; devel oping plans; and acting to inplenent a
situation. They acknow edge the effect of enotional arousal at each stage of the
counsel ing process and believe it is inportant to assess and explore affect

t hr oughout the process.

It is the responsibility of the counselor, by virtue of know edge, skill, and
experience, to apprise the client of potential pathways and roadbl ocks to ful
devel opnent. Both counselor and client freely evaluate the sum and scope of the
client's aspirations, frustrations, disappointnents, successes, and failures in
relation to how these can be synthesized into a neani ngful diagnosis. Once this
di agnosis is obtained, a prescription as to how the client can actualize
positive potentials can be nmade. If the counselor has truly done a good job, the
term nation of counseling will be but a starting point that will result in
continual self-counseling throughout the client's life (WIIlianmson & Biggs,

1979, pp. 101--102).

ASSESSMENT PROCEDURES

Trait-factorists make nore use of actuarial neasures than practitioners of other
approaches because of their enphasis on problemsolving. Objective and verified
data allow the client greater understandi ng and expl orati on of problens (Lowran
1991; Roberts & Hogan, 2001; WIliamson, 1972, pp. 292--293). Data nay be

coll ected by neans of six analytic tools: (1) the cunulative record, case, or
personnel file, (2) the interview, (3) the tine distribution form (4) the

aut obi ography, (5) anecdotal records, and (6) psychol ogical tests (WIIianson,
1939, p. 68).

The cunul ative record, case, or personnel file provides a conprehensive | ook at
t he educational, psychol ogical, physical, and work records of the client.

Grades, honors, military and crimnal activities, work habits, |eisure
activities, previous test scores, attendance records, and physical and nental
health histories are a sanple of the variety of P x E conponents that paint a
picture of how the client has perforned in the past in the view of instructors,

t herapi sts, and supervisors. It is a longitudinal record that nmay provide
insight into the individual's current problens and gives the counselor data with
which to conpare the client's self-perception in the interview and the facts as
significant others view them

The interview retrieves the individual's self-perception. A major conponent of
the counseling process itself, it also serves to integrate the perceptions of
the client with those of the counselor and, conbined with the reports of others
and particular test data, provides the framework within which the client's
probl emis painted.

The tine distribution formwas originally fornulated to nonitor how tine was
spent in wise and unwi se ways. In business and industry it still has wi de use.
In counseling it has been replaced by the behavi or baseline, which attenpts to
objectify discrete behaviors and count themin various tines, places, and
settings to determ ne how nmuch, when, and where behaviors may need to be
changed.



The aut obi ography may be used to obtain fast, poignant pictures of the salient
features in one's life. This |loose formof analysis lets the client free-
associate without the threat of a face-to-face encounter with the counsel or
whi ch m ght cause the client to “repress” certain infornation that could prove
hi ghly significant.

Anecdotal records are specific little slices of the client's life. Usually they
are constructed by observers such as fanily nenbers, teachers, and supervisors
who watch the client in specific situations. They nay be formally or informally
obt ai ned and provide information that m ght never be seen through ot her
assessnment procedures. Wiile adnmittedly colored by the observer's view,
anecdotal records can vividly counterpoint the client's perception of the

di mensi on of the problem The substance abuser is a classic exanple of how

i mportant the anecdotal reporting of significant others can be in treatnent

pl anni ng.

Psychol ogi cal tests are the capstone of the trait-factor practitioner's tools
(Lowran, 1991; Roberts & Hogan, 2001). WIIianson has nade a strong case for the
use of tests by contrasting the subjective data the client brings to the

counsel ing session with the objective data of enpirical assessnment devices.

Wl lianmson (1972, pp. 151--153), has listed these advantages:

1. A nmathenatical analysis of objective and observable data is not
possible if one deals only with subjective data.

2. At |east an approximation of accuracy in the neasurenent and
identification of client experience, aptitude, interest, and personality
i s possible.

3. Geater clarity of comunication is possible through the use of
qguantifiable data, conpared with the vagueness and bias of the purely
subj ective client self-report.

4. Through the use of nassed data nmore than one individual can be
characterized at a tinme.

Reliance on tests is not a be-all and end-all. WIllianson nade clear early in
his work that to provide a differential view of people, tests could not be used
in a nechanical or isolated fashion and shoul d have di agnostic significance only
in relation to individual case data (WIIliamson, 1939, pp. 74--75). A
contenporary exanple is the belief that conputer-generated expert anal ysis would
provi de perfect diagnoses. In reality, the single-test “cookbook” analysis has
not worked well (Moreland, 1990). The use of objective data in classifying
serves to highlight the individuality of the client, who does not |ose his or
her uni queness even in an age of conputerized data. That the counsel or nmay not
achi eve 100 percent accuracy in prediction does not nean a return to self-
analysis (WIliamson 1972, pp. 151--155).

CASE HI STORY

In their earliest witing (Paterson, Schneidler, & WIlianson, 1939, pp. 27--
51), the trait-factor practitioners understood that a one-shot test

adm ni stration was not conducive to adequate reliability and validity in the
di agnosi s and prognosis of client problens. The case history therefore becane
central in ascertaining the differential aspects of clients (WIlianson, 1972,
pp. 293--294). Wile the case history concentrates on an ecol ogy that includes
famly, work, school, health, social, and recreational interests (WIIianson,
1939, p. 67), it also seeks to integrate these facets of the individual with
test data so that a very clear diagnosis and prognosis can be nade.



Rounds and Tracey (1990) indicate that the quality of assessnent has nore to do
with the dependability and accuracy of information than the way the infornmation
is gathered. Thus, increasing the client's involvenent in the assessnent process
is inmportant. Assessnent is based on client goals and interview data and i s nade
in conjunction with the client (Chartrand, 1991). In P x E fit counseling,
psychonetric infornmation is one way of organizing self-reported i nformation and
can be used to help clients develop a clearer cognitive structure of both

t hemsel ves and their environnments.

| NTERVI EW

The interview between counselor and client is the boards and nails that build
the conplex pattern of individual abilities, interests, needs, wants, and val ues
into a unified structure. The nmethodol ogy of the interviewis predicated on the
counsel or collecting and witing down information on (1) the client's
description of, the circunstances of, and the persons associated with the
problem (2) the client's attitudes toward persons, places, and things
associated with the problem (3) the client's attitude as these are di scussed;
(4) the counselor's tentative estination of the seriousness, causes, and
possi bl e devel opnments; (5) new and additional information to be collected; and
(6) suggested next steps discussed about what the counselor and the client will
need to do in a cooperative programto work out a solution to the problem
(WIllianmson & Hahn, 1940, pp. 178--179). The conprehensive recordi ng procedure
is no less than a continuing and updated ganme plan of the counseling process.

In conducting the interview the counselor (1) listens attentively, giving
suggestions in the early stages of counseling and nore specific suggestions in

| ater stages; (2) asks questions to clarify the client's self-understanding; (3)
expl ains the neaning of the client's interests, abilities, and personality
traits; (4) outlines a stepw se progression to ultinmate decision making; and (5)
may serve as an advi ser by nmeking decisions as to what will stinmulate the client
to start taking responsibility for his or her own actions (WIIliamson, 1972, pp
164- - 165) .

COVPUTER- ASSI STED GUI DANCE SYSTEMS

The vol um nous anmount of information on vocational, educational, and soci al

i nfornati on avail able makes it inpossible for the counselor to stay abreast of
the informati on needs of every client. Counseling in the twenty-first century
nmust take into account the conplenentary disciplines of sociol ogy, economcs,
denogr aphy, and social psychology if it is to be effective (Oto, 1984).
Understanding one's abilities, aptitudes, and interests in relation to the vast
array of societal forces that inpinge on the individual is critical if such an
aval anche of information has any neaning in decision maki ng. How m ght that be
done?

A major innovation in the field of counseling has been the devel opnent of
conput er - assi st ed gui dance (CAG prograns that provide everything from
assessnment to sinmulation activities (Sanpson & Krunboltz, 1991). The interactive
di al ogue, storage and searching of data files, and assessnment capabilities
render the conputer an excellent tool for use in counseling (Harris-Bow sbey,
1984). Counselors nay obtain highly reliable scoring, nornative interpretations,
and specific therapeutic recommendati ons through the use of conputerized testing
prograns and can assign clients a variety of information retrieval and
therapeutic activities that can be done on CAG systens.

In particular, conputer-assisted career guidance systenms have beconme one of the
nost wi dely used applications of conputer technology in the counseling field.
Clients may conduct their own self-assessnent or work conjointly with the



t herapi st through such occupational interest inventories and infornation systens
as DI SCOVER (Anerican Col |l ege Testing Program 1988), which links interests and
abilities to occupations and SIG@ PLUS (Educational Testing Service, 1988)

whi ch Iinks values to occupations.

Directories of conputer software have identified hundreds of applications to
counsel ing that range from personal, fanmly, and career counseling to

adm ni strative, assessnent, and research functions (Wl z, Bleuer, & Maze, 1989).
Conput er-assi sted instruction provides tutorials and real-life sinulations to
present concepts, describe exanples, neasure performance, and present feedback
to the |l earner (Sanmpson, 1986). Its interactive capabilities allow the user to
expl ore personal values, interests, abilities, and decision-nmaking styles

(Hi nkle, 1992). Areview of the literature indicates that clients react
positively to CACG applications by expanding their know edge of self and the
wor | d of work, specifying career and educational plans, and naki ng confi dent
career decisions (Garis, 1983; Sanpson, 1984); it is particularly true of
younger, better-educated clients who typically are nore faniliar with conputers
(Spi nhoven, Labbe, & Ronbouts, 1993).

The counselor of the future will have to be an information broker, mediator, and
i nterpreter of such machi ne-generated data to neet the needs of clients (Schmtt
& Growi ck, 1985). The conputer, therefore, holds the prom se of delivering a
sophi sticated occupational, social, and educational grouping and assessment

nodel that can provide predictive validity based on sound scientific and
actuarial methods. (See Chapter 14, Conputer-Assi sted Therapy/ Cybercounseling,
in the basic text for which this website serves as a suppl enent)

Strategies for Helping Cients

Froma differential point of view, the steps in the counseling process are of
primary inmportance. The follow ng steps were first fornulated by WIlianmson and
Darley (1937) and still hold to the present:

1. Analysis: acquiring a conprehensive understanding, through appropriate
assessment techni ques, of how the client is and what he or she is likely to be

2. Synthesis: ordering and arranging the various parts of the client into a
total picture by assessing information on strengths and weaknesses across the
inter- and intrapersonal aspects of the client's life

3. Diagnosis: descriptively identifying the problem discovering its causes,
checking the logic and the client's reactions, and proposing a program of action
based on the objective and subjective data presented

4. Prognosis: forecasting on the basis of available choices; diagnosis
rel ates to past and present conditions, whereas prognosis attenpts prediction of
the future

5. Counseling: learning to deal in a generalized way with totality of life;
gui ded | earning and reeducation through personal assistance by a variety of
techni ques that help the client apply | earning gained in counseling to all kinds
of problem situations

6. Follow up: reinforcing, reevaluating, and checking the client's progress in
appl yi ng what has been Il earned in counseling to daily life

Al t hough counseling is only one of the helping strategies, it is woven

t hroughout the fabric of the trait-factor approach, fromanalysis to foll ow up
Thi s concept of counseling as a pervasive strategy has seened to evol ve, as

W 1lianson noved from understanding that a pure trait-factor approach is
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unt enabl e to adopting a nore devel opnental point of view Although we present
the steps separately for the sake of clarity, there is a great deal of flux and
flow anong them To illustrate we have woven the conponent of counseling

t hroughout the other parts of the therapeutic process in the case study of denn
that follows shortly.

Wth the advent of conputerized assessnent, the ability of the counselor to
col l ect, analyze, synthesize, and di agnose has grown dramatically. Structured

i nterviews, questionnaires, rating scales, and tests can be conbined to neasure
synmptom profiles, disabilities, and risk factors. Diagnostic interpretations and
treatment plans can be generated by these “expert” prograns. By using these in
conbi nati on with human deci si on maki ng, a conputer-assisted clinical approach
can be highly effective in generating a treatment approach (Andrews & Wttchen,
1995; Farrell, 1991; Jager, 1991; Moreland, 1990; Smith, 1993; Wiarzecha, 1991).

The contenporary trait-factor approach views the client's problemin a

devel opnental and holistic sense (Chartrand 1991; Rounds & Tracey, 1990;

Wl lianmson & Biggs, 1979). Therefore, at each step in the case study we | ook at
t he counseling process and the problens presented not just as a case of
vocational decision naking, but rather as a whol e-person problemthat has

ram fications across the significant others and environments of the client.

Pertinent to this process are the hunches and guesses that the counsel or nakes.
Hunches and guesses may seem conpl etely opposed to the notion of a highly
enpirical trait-factor approach, but they may well be as valid as any
statistical constant if based on valid and differential indicators about a
client (WIlianson, 1939, p. 105). Throughout his witing, WIIianson has
constantly pronoted counsel ors as highly capable of making intuitive guesses and
fornmulating tentative hypotheses if---and this is a big if---they have been well
grounded in their discipline (WIIlianmson, 1939), if they constantly engage in
research to update their knowl edge (WIIlianmson & Biggs, 1975), and if they
interface with other skilled professionals (WIIlianson, 1972).

Sanpl e Case

The followi ng case data were retrieved by the intake counsel or during G enn's
initial visit to the university counseling center

BACKGRCOUND

G@ennis athirty-six-year-old male who is currently enployed as a police
officer in a large metropolitan city. He works on a tactical unit that is on
constant standby to deal with extrenely dangerous situations. He moonlights in
real estate and referees high school sports. He maintains that the real estate
wor k provi des needed inconme and the referee jobs are for fun and rel axation

G@ennis married to LaQuita, a nurse who has recently been pronpoted to a
supervisory position in a large hospital. He describes her as a highly skilled
prof essi onal who takes a great deal of pride and effort in her work and stil
has time to be an excellent wife and nmother to their two children. The two
children are Avon, age eight, and Danielle, age five. A enn describes both
children as bright, industrious, and involved in nmany activities.

@ enn was born to a large and poor sharecropper family. He is the ol dest of
seven siblings, four boys and three girls. denn attended a snall, rural
segregated el enentary school and was one of the first African-Anericans to
attend a comunity high school. He was active in sports and nmusic in high schoo
and parlayed his athletic ability into an athletic scholarship at a small state
uni versity, where he played football. He nmajored in criminal justice and saw
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hinsel f as an “average student who coul d have done better,” but football cane
first and what tinme was |eft was devoted to a social life.

After his eligibility expired, @enn |eft school twelve hours short of a degree
and enlisted in the arny. He becane a mlitary police officer, saw duty in the
@ul f war, and was wounded in action. He received the bronze star and a purple
heart and was honorably di scharged. He reported no recurring medical problens
with his wound and indicated he is in excellent health except for sone problens
“with a nervous stomach,” which he nedicates.

After his discharge fromthe army, denn cane to the present |ocale and joi ned
the police departnment as a patrol officer, finished his degree in crimna
justice, and nmet and married his wife. He indicates his fanmly life is good and
extrenmely inmportant to him although his job as a sergeant on the TACT squad
exacts an extreme ampbunt of physical and psychol ogical stress, both in the
amount of constant training and in the crisis situations in which he finds
hinself. He states that sonetinmes after a hard day he is “pretty short with the
wi fe and kids.”

Aennis currently enrolled in his first senester of graduate school as a part-
time student in counseling. On a questionnaire of what problens he thought he
had, G enn indicated “vocational---want to talk to counselor.” At the tinme of
his intake interview, G enn conpleted a counseling intake questionnaire, which
asks for specific denographic and ecological information in regard to his
request for counseling. The followi ng assessnent data were retrieved during the
course of G enn's counseling sessions

Under gr aduat e grades Strong Interest |Inventory
Graduat e Record Exam Priorities problemranking by client
Counsel i ng i ntake questionnaire DI SCOVER occupati onal preference

California Psychol ogical Inventory Conput er printout
ANALYSI S

Wi le A enn has already provided a great deal of data through his intake

i nterview and the open-ended assessment device given in his initial visit to the
counsel ing center, these are basically self-analyses. Taken al one, self-analysis
is likely to provide a very biased notion of the problemand any attenpts at
resol ution. Therefore, the counselor uses this opening interviewto collect,
sift, evaluate, and classify data about denn. The counselor will continue doing
so until a conplete description can be obtained that will provide insight into
the circunstances that brought the client in for counseling in the first place
(WIllianson, 1950b, p. 109). Acconplishing this task will require not only
witten and verbal client self-reports but also enpirical infornmation on
aptitudes, interests, physical health, enotional balance, and other
characteristics that facilitate or inhibit satisfactory adjustnent (WIIianmson,
1950b, p. 158).

The counselor is also trying to determ ne in what manner the client approaches
problens, for this will not only reveal the client's lifestyle but also will
determ ne reactions to the anal ysis and diagnosis. These attitudes, in fact, are
one of the nobst inportant pieces of analytic data the counselor can obtain
(WIlianson, 1950b, p. 146). As such, the excerpts fromdenn's interview
sessions show the counsel or dealing with both attitudes and data.

CO Hello, denn, I'mDr. Jinenez. |'ve been assigned as your counselor. |'ve
been | ooki ng over the autobiographical material you submitted. On the part where
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it asked you to state your problem | noticed you put vocational. | wonder if
that's where you'd like to start.

CL: I...to tell you the truth I really feel kinda foolish being here, | nean
thirty-six years old and enrolled in the master's programin counseling..

CO It seens |ike whatever is bothering you, you ought to be able to figure it
out, old as you are and particularly since you' re in counseling as a ngjor.

CL: That's for sure. You could say |I feel stupid being here.

CO You wonder whether you m ght be thought | ess of by nme or your professors for
seeki ng counsel i ng?

CL: Yeah, that's right! | nmean you don't want your professors to think you're
crazy or can't cut it.

CO M feeling is that it's a wise person who gets help. | can understand those
feelings. | had themnyself when | was a student. | think it also says sonething
that you realize that counselors too need help at times. | also feel that your
prof essors woul d respect that.

CL: Ckay. |'ve been a police officer for along time. It's exciting and 1've
enjoyed the work, but it's also dangerous and here I amthirty-six. | nean |

really like dealing with people, but not always the negative side. So | started
into counseling, but I don't know...you don't seemto get problens sol ved.

CO So, on one side you like police work but the danger of it and seeing the bad
side of people nmakes you think there are other jobs that m ght give you nore
satisfaction and security. On the other side, counseling seens kinda slow and at
thirty-six you don't feel you can make mi stakes career-wi se.

CL: That's pretty much on target. |'m having sone real questions about
counseling as a profession and nyself...both tine-w se and financially.

CO So far as time and noney are both concerned, it's pretty inportant at | east
to have sone odds on coming out right and getting on with your life---whatever
direction it might take. You also seemto have sone questions about yourself.

CL: I"'mnot so sure | can cut the nustard. It's been a long tine since | was an
undergraduate, and | wasn't a great big ball of fire then, and with working and
famly and all, it seens |like there's never enough tine. (silence) | just

couldn't very well face flunking out...(sigh) That gets depressing...a |ot of
peopl e | ooki ng over ny shoulder; wife, she's smart as a whip. Qher guys at the
station wonder what |'m doing, and the danm beeper, never know when a call is
comng, and trying to be a father, too. | wonder whether five guys could do it,
and finally | get these gut pains...don't know whether |'m breeding an ulcer or
what. Sounds weird, huh?

CO What it sounds like is a lot of things going on in your life and sorting
themall out is a real headache...or gut ache, as the case may be. Wat do you
back off of and what do you give your undivided attention to, particularly the
big risk you're taking by getting into counseling and maybe changi ng not only
careers but also a whole bunch of other things in your life?

CL: That's about it. | need to figure out a way to go and | need sone hel p doi ng
it.

CO Gkay. You seemreally notivated to get some of this stuff rolling and that's
super. Here's what |'m gonna do and here's what | want you to do. First, |'l
call over to records and get your grades and your GRE scores. |'ll look at those
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and conpare themw th some expectancy tables we've got that will give us a
bal | park figure of what you m ght expect to do grade-w se. What you've said
rings pretty true. It's not just your aptitude, but your interest and to sone
extent how your personality fits into an occupation and vice versa. There are a
couple of inventories I'd like you to take so we can get a better line on sone
of the issues in your life right now--particularly how those issues fit with
your educational, vocational, fanmlial, and other kinds of goals. You'll need
to nmake an appointment with testing and al so go over to the career counseling
center to get on the DI SCOVER computer program It's real easy to access, just
ask the student hel per over there. It'll ask you sone questions and then give
you sone infornmation back on a printout that should give you sone food for
thought. Bring it back with you for our next session. These inventories are not
chiseled in stone. They are conparing you agai nst sanples of other people: their
likes, dislikes, feelings, needs, values, notivations, and so on. | can give you
nmy interpretation of the inventories, but in the final analysis, you're the one
who deci des how and what kind of neaning they have for you. Does that make
sense?

CL: So what you're saying is that you believe that these inventories will help
me get ny head strai ght about a career and that while you'll tell nme about them
| got the responsibility of making use of them

CO That's right! One other thing---1 have a honmework assignnment 1'd |like you to
do on your own. |I'd Iike you to make a list of all those concerns you have ri ght
now and rank them according to what you think and feel, and 1'd |like you to give
equal tinme to both the thinking and feeling parts. Once we obtain all this,

we'll analyze it, and see if we can't put the pieces together

The counselor is highly proactive in this first neeting. Wile the counsel or
listens, clarifies, and reflects the client's content in a nonjudgnental way, at
times he also interprets the content to test the validity of tentative

hypot heses he is proposing to hinself. Data are being gathered, conpiled, and
sorted. “Returning student, older, not real sure of hinself both acadenically
and career-wise; feeling a tine and financial press. Got |ots of
responsibilities---two jobs, fanmly, w fe successful. Wat kinds of pressure
points in all this?” As the counsel or processes these questions and conments, he
is busy conparing his analysis to anal yses of other clients who have
denonstrated the same general set of problens. How does denn fit into this

| arge reservoir? What specific idiosyncratic data bits nake himdistinct from
the populations that fit @enn's profil e? Wat ot her assessnment data are needed?

The counselor will do all that can be done to build rapport, particularly in the
first session. The counselor reinforces the client for the decision to seek
counsel i ng. Even though d enn nmay understand a good bit nore about the neaning
of tests because of his background, their use is still explained to get him
notivated to start being a full-fledged partner in the process. Finally, the
counsel or uses a lot of “we” statenents, setting the stage for a cooperative
effort.

SYNTHESI S

Bef ore a di agnosis can be determ ned, synthesis needs to occur. The teasing out
of a mass of sonetinmes seenmingly irrelevant facts into a consistent pattern of
behavior that is unique to the individual's assets and liabilities is based not
only on the counselor's |learning and data base, but al so on other cases the
counsel or has worked with and the experience that comes with that work. Based on
a synthesis of these diverse parts, the counselor is able to make a di agnosis
and a prognosis of the pattern of the client's future adjustnment to the probl em
(WIlianson, 1950b, p. 101). Test scores, rating scal es, autobiographica
accounts, anecdotal reports, and grades, anong other data, are sunmarized
(WIllianson & Hahn, 1940, p. 212). After the data are sumuari zed t he counsel or

14



explains to the client the “rules of evidence.” That is, certain traits in
conbination with certain factors are adnissible as rules of evidence
(WIllianson, 1950b, pp. 148--149).

In denn's case, the initial session indicates an interest in the field of
counsel ing, although the client's interest is sonmewhat cloudy and ill-defined.
The counselor first explores that professed interest nore closely, not only by
enpirically looking at it, but also by trying to establish howthe client's
interest manifests itself with his desires and the reality of life. The second
problemis to explore how his interests nesh with the aptitudes needed for the
work he desires. Can he do it?

CO Good to see you again, denn. |'ve sifted through those inventories you took
| ast week and put what cane out on those with your own thoughts and feelings and
the other data |ike grades and scholastic aptitude. What |'d Iike to do is

expl ain some of the findings and then put our heads together and see where that

| eads us.

CL: Super. Okay, let's get at it.

CO You took the Strong Interest Inventory and you should renmenber the caution
that this is no occupational crystal ball. Your interests are based on what you
said you liked or disliked. Fromtine to tine this may change sonewhat. Furt her
this inventory neasures interests, not abilities, so it doesn't necessarily nmean
you' d succeed either academically or on the job. Do you understand this?

CL: What you're saying is that there might be sonme slip in this---1ike dependi ng
on how | felt, sone of the scales might go up or down and even though | m ght be
interested init, | mght or mght not be able to cut it, |ike assessnents

CO Assessnent's giving you sone trouble?

CL: Yeah, it's the math...the statistics...a real headache; haven't had any
since freshman year in coll ege.

CO Unh-huh, that seens to fit fromyour grades and scores and that's a good
exanpl e of what |'mtalking about. It's one thing to be interested in
counsel i ng, but quite another when you're dealing with math, something you
probably thought you wouldn't deal much with in counseling.

CL: Man, is that ever the truth. Don't know if |I'd have gotten into it if I'd
known about that assessnent course.

CO GCkay. W can look at that nore closely in alittle while. Let's see what
your SCI|I has to say.

The counsel or explains denn's Strong occupational thenes and scal es. d enn has
high Realistic (R, Social (S), and Enterprising (E) thenmes. These thenes seem
to fit with occupations of police officers, counselors, and sal es---occupations
in which Genn has either a stated or a manifest interest.

CL: | could guess that Realistic would be high and maybe the Enterprising,' cause
I'"'malready into those things, but | gotta say I'mreally anmazed at that Soci al

| kinda felt Iike | had those interests but this nmakes me feel even nore |ike
that's what | ought to do.

The counsel or then explains various conbinati ons of occupational thenes. For

d enn, his high theme conbinations are RES and RSE---that is, conbinations of
Real istic, Enterprising, and Social---in that order
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CL: Yeah! That R for police officer fits. Not so high in realtor, E, and not so
high in counselor, SE (frowns).

CO What about your realty work? Is there anything you don't |ike about it?

CL: Well...the nit-pick stuff...the paperwork...although I'Il do it for the
noney. | sure don't like it nmuch. The people, the selling; that's all very
exciting.

CO There are a lot of things in counseling |ike that, excitenment working with
di fferent people, different problens.

CL: Doesn't look I'mnmuch cut out to be a counselor either. | can't figure that
out. | really like working with kids.

CO You'll note that this is based on high school counselors. That profile wll
be flavored with sone or the other scal es such as Conventional because they have
to push a lot of paper too. Wiile I'ma counselor, | don't have a Strong profile
that |l ooks like that either, and frankly I don't think |I have the right stuff to
be a high school counselor. Wat I'msaying is that there are a lot of different
ki nds of counselors and the personality and environnental fit nay be different
for themthan that of a high school counselor, so don't take that as chiseled in
concrete.

CL: (sighs) So | don't exactly look Iike a counselor...or at |east a high schoo
counsel or. Well that nmakes the stuff | did on the conputer nake a little nore
sense. It sure didn't nake nuch out of ne being a counselor. Kinda depressing
really. | don't like ny job and now I'm not sure about what |I'mgettin' into.

CO | understand the frustration of feeling caught in the mddle in sonething
that means so nuch to you and the rest of your life. | wonder if you' ve tal ked
to any counsel ors about what they do?

CL: Yes, and | can renenber them saying there was a | ot of paper shuffling, but
| guess | forgot about that when they started tal king about the other things.
Those interests generally seemto fit, but it |ooks like |I'mback to being a
cop.

CO What nmde you want to get out of it?

CL: I"'mtired of hurting people, seeing people get hurt. I'mgetting a hard
shell and that bothers me. | like people and just don't want to have to cone
down on'em anynore. Plus, with a family and all, it's dangerous work...the

wife's not handling it so well, open season on cops and all. Sonetinmes | get

really depressed about it and my guts hurt. Although at tinmes it's a real high
but it seens |ike those are getting fewer and farther between.

CO So if you nobve over into counseling, you feel like those positive strokes
will come a lot faster.

CL: | don't know about that. It's just that...the way | feel right now | don't
know if | could hel p anyone.

CO Let's take a look at the way you feel about yourself in general---what the
California Psychol ogical Inventory (CPl) has to say. What the CPl will do is
gi ve us anot her perspective---where you are right nowin regard to a nunber of
personal ity neasures, how those particul ar nmeasures nmay be reflective of strong
poi nts and problem areas you have at present.

The counselor interprets the CPI. It pictures @enn as fully functioning and
well within the normal range of adjusted individuals. A conprehensive profile of

16



A enn indicates that he is anbitious, persistent, planful, enthusiastic,

out goi ng, and achi evenent-oriented. He is responsible, has a well-structured set
of val ues, has good interpersonal relationships, and has insight,

percepti veness, and assertiveness bal anced with sincerity and acceptance of

ot hers. He has weaknesses in self-acceptance, sense of personal well-being, and
intell ectual efficiency.

CL: 1'd say that those scales are true. | have been pretty enthusiastic about
life in general...but lately...l don't know. |'ve never felt guilty about
anything. | nean | think things out, not rash, but if | ducked out on the

assessnment course |'d probably feel guilty and | sure as hell wouldn't be very
accepting of ne, but | sure don't want to come up a |l oser either. Damed if | do
and damed if | don't.

CO So really you'd feel pretty good and confident to handl e about anything
except for the assessnment course.

CL: That's kinda the tip of the iceberg---it's the whol e decisi on about the
career field, but if | could handle that course it'd sure nake nme feel a whole
| ot better!

CO Can those other strong characteristics you indicated be brought to bear on
t he probl en?

CL: Most of the tinme for sure; it's just that | can't seemto get it together
right now and it even spills over at hone.

CO | amwondering fromthese scores and what you said about your wife's fears,
if sone of the indecision about vocational choice isn't related to your deep
feeling about being needed at hone.

CL: (long silence) Wll, you're right. On nmy list of priorities | put fanly way

down, but | guess if | really admt it, |I'mkinda paralyzed right now and a | ot
of it's got to do with LaQuita. She's so damm cool. Handl ed her naster's...no
sweat...working her job and raising the kids. I...l1 just don't feel like |I can

talk to her and | really feel guilty as hell about not being able to handle
this, when she has.

CO Makes you feel guilty and even a little angry that she could do all those
things with seenmingly no problem and you' re questioni ng whether you can

CL: Yeah, and the personality test confirms it.

CO Hold it! You seemto have heard only part of what | said. Those bel ow
average scales are well within nornmal range, and | ooking across the rest of the
scales, | get the picture of a pretty well-integrated individual, saner than
nost, |ess neurotic than nost, which is pretty good, |ooking at the heat you've
been under---job, school, hone. So | ook at both sides of the coin. Sure you've
got sone problens, but let's consider the strong points too.

The counsel or reinforces @enn's positive psychological traits as they relate to
hi s nunmerous acconplishnents. He also relates denn's feelings of intellectua
inferiority to his Graduate Record Exam scores---high verbal and | ow
guantitative---and undergraduate grades---high social science, |ow math and
physi cal science.

CO So | wonder how what |'ve said goes with what you night think?

CL: Frankly, I'mscared to death of assessnents and research. | can picture two
Cs or worse, and probably worse, and that gets all wapped up in the way |I'm
feeling. (cracks knuckles) Al the pressure | feel...couldn't face nmy wife if |
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flunked...nyself either...just stuck. (lowers head) Looks |like we're back to
square one.

CO Not necessarily. Recappi ng, what we've got are sonme data to back up those
hunches and feelings |I've had. W know that there are parts of counseling that
you are interested in and seemto have the personality for. As far as scholastic
aptitude is concerned, you seemto have nore than enough ability verbally and
your need to achieve is high, so there's both the ability and notivation to
succeed. It's your math that is weak and has really gotten to the point where it
goes beyond just class, and the fear of failure seens to be getting into |lots of
other parts of your life. That causes probl ens because you're doing so many
things right nowthat it seens like if one aspect of your life gets out of
kilter, it starts to snowball and affect everything el se. How does all that seem
to fit?

CL: Like a glove, really, but |I sure don't know what to nake or do with it.

CO W've put a lot of pieces into the puzzle; let's stand back a bit and see

where it leads us. 1'd like you to take that problemlist and reevaluate it for
next tine. Just pencil your prognosis al ongside each problemand I'll be doing
t he sane.

The counsel or goes step by step through the various assessnent devices with the
client, looking at different conbinations of the nmeasures and how they seemto
fit or not. A good deal of tine nay be taken in explaining to the client that
one test does not constitute a diagnosis. The counsel or nakes it clear there is
slippage in the scores, that they are not static. |If scores are reported, we
bel i eve that the only acceptable ways are either by band scores, which show the
anmount of variation that surrounds the client's obtained score, or by stanines,
whi ch cover a broad enough range that scores do not becone chiseled in stone.

The counsel or is encouragi ng and notivating. The counsel or reports weak areas
honestly and objectively but does not dwell on them |If the client starts to
brood or catastrophize, the counselor quickly apprises the client of this and
accentuates the attributes in legitimte and reinforcing ways. After each piece
of test information is given, an opportunity is given for the client to
interpret the information. The counsel or does not just wade relentlessly through
test data. As thoughts and feelings surface fromthe client's self-analysis, the
counsel or reflects on these feelings and seeks to clarify themin response to
the presenting problem If nore problens are uncovered, the counsel or works

t hrough these with the client. Wat becones known about the client's interests,
achi evenents, aptitudes, and personality are put together in various

conbi nations so that client and counselor try to puzzle out problenms and their
solutions. Once this has been done, counselor and client are ready to nake a

di agnosi s and prognosis.

DI AGNOSI S

Di agnosis is the cornerstone of the trait-factor approach. It is the
differential classification of clients according to the distinguishing
characteristics of their problens (Crites, 1976). Once these characteristics are
identified, the counselor infers causes as they apply to the present problem and
what the inplications for future adjustnent will be (WIIianson, 1939, pp. 108--
109). The proof of the diagnosis ties in the client's reaction to the
counselor's logic and the tryout of a program of action based on a nutually
agreed-on plan (WIlianson, 1950b, p. 54). Diagnosis is a cooperative
undertaking, with the client taking najor responsibility for confirmng or
denying its validity (WIIlianson, 1950b, p. 180). WIlianson (1939) felt that
the conplicated fabric that a client's life was woven from neant that a
counsel or coul d expect to diagnose nore than one problemin the course of a
usual case and that problens presented nmight well have cause-and-effect
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rel ationships (p. 110). As we shall see in the case of @enn, this is indeed
true.

To this point the counsel or has been anal yzi ng and synthesi zi ng data. Several
clues and facts have been presented:

1. Fanily. denn feels sone pressure fromhis wife, who seens to be
progressing well in her job and is earning a good salary. Conparing hinself with
her and being found wanting may be part of the notivating factor in denn's
career change. There are also guilt feelings about not spending enough time with
his children.

2. Financial. denn is faced with the prospect of needing to maintain the
salary he currently has. A career shift to counseling at the entry |evel would
not let himmintain his current standard of living as he sees it.

3. Personal. d@enn has a need to act in humane ways to people. Al though his
job provides sone opportunity to do this, nore often he has to enforce rul es of
society that may not always neet this need. He is frustrated because of these
conflicting demands. The Strong reflects to sone degree his interest in police
work, but also it is highly indicative of his interest in hunan service work.
This is a dil enma.

4. Educational life. Conpounding deficient scores on the quantitative portion
of the GRE are | ow grades received throughout high school and college in
mat henati cs and science. denn will probably have trouble with courses rel ated
to this, such as assessnent, research, and statistics. This problemis even nore
severe in that denn has little extra time to study because of his job, famly
conmuni ty, and educational conmitnents.

The encapsul ated diagnosis is that denn's entering problem of indecision about
a tentative vocational choice has roots in other problens. He has becone
involved in so nany activities that, cognitively, he can no longer prioritize
the issues. His inability to do so is causing himaffective reactions that wll
only serve to paralyze himfurther. However, rather than wallow any |onger in
this quagnire, @enn is self-actualized enough to seek counseling and try to get
back on track. Hi s deternination, zeal, energy, humanness, physical stanina, and
love of his family are all positive attributes. Al of the foregoing is reported
to denn in a straightforward but enpathic and caring nmanner by the counsel or

CO So generally that's what | amgoing on. You're covering a lot of territory
just now and | wonder if that isn't the general problem--at least for the
stress you feel

CL: Really | guess I...just...never...stopped....to think. It's like it's
overwhel ming...but yet | feel like all those are inportant comitnents. Wat do
you thi nk?

CO | think two things. | want to give you a tentative prognosis of where this

m ght | ead and sonme alternative prognoses if things are done a bit differently,
but | want to enphasize “tentative.” Wat |'ve got are sone hunches. However, no
two people are alike and what you do with these guesses is up to you. In the end
you must choose. I'll help you look at all the ramifications of those choices
but I won't nmake any judgnents about your decisions. So I'd like to |lay sonme of
t hese out, then get your feelings about them and then see if we couldn't cone
up with a gane plan.

PROGNGOSI S
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A prognosis projects the present situation into the future, arriving at a

j udgrment of the probable outcone of the problem (WIIianson, 1939, p. 116). The
counselor's chief purpose is to see that the client noves in a positive
direction toward an achi evabl e goal. Therefore, the counselor carefully explains
not only the diagnosis but also the prognosis so that the client is conpletely
apprised of the facts and will have an adequate basis for choosing a goa
(WIllianson, 1939, pp. 112--115). The counsel or nust pose nunerous subvoca
guestions as the data are culled. “If this, then what?” “If not this, then
what ?” Possi bl e outcones are witten in specific and detailed formto be used

as reference notes (WIIlianson, 1939, p. 116).

The general prognosis for Aenn is that if he continues operating under the
stressful conditions that pervade his environment, sonething's going to give.
Fail i ng graduate school, job dissatisfaction, nmarital problens, and concomi tant
| oss of self-esteem depression, and psychosomatic illness are all high
potential outcones. Many of these signs are already present. There are too nany
stresses and not enough tinme or energy available to deal with them There are,
however, alternative positive prognoses:

1. If the job stress @enn is experiencing can be reduced so that his human
relations skills can be used, sone formof police work m ght be acceptable. That
way no financial |oss would be suffered. What about comunity relations officer
or hostage negotiator?

2. If he can sit down with his wife and tal k about the stress he is under, he
can reestablish an inportant support systemas he strives to acconplish his
goals. Can he do this hinself, or does he need professional hel p? The suggestion
shoul d be raised that he consider neeting with the center's narriage counsel or
Dr. Roberts.

3. The graduate problemis too much right now, given denn's deficits in
mat henati cs. Chances are slimto none that he will pass assessnent, research, or
statistics. He m ght consider dropping assessnent and going to the Educationa
Support Program for renedial help in mathenmatics. Once he is up to standards, he
could reenter the graduate program

4. Wiile denn has previously nade noney and enjoyed real estate work, it is
anot her stress. Gven the present |ack of financial incentive, would he consider
getting out of it for a while?

5. The refereeing and coaching seemto be a source of avocational enjoyment to
d enn, but do they provide enough stress reduction to conpensate for the fact
that they require a lot of tine?

These are questions the counsel or has generated in his own nind and now
carefully and fully goes over with d enn

CL: Well, | can see you've honed it down. The comunity relations job seens
kinda bland. | think that the hostage negotiation job mght be up ny alley. |
really don't think I'd mind the stress with that negotiation job; it's |like
you're really in there doing sonething worthwhile. Saving |lives and using
counseling skills.

CO How can you find out about that?

CL: | can go to the captain and pick up an application tomorrow. Talk to him
about it...see what he thinks.

CO Sounds good. \Wat about your wife?

CL: That | don't know about. | nean whether she'd go for it.
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CO How about you?

CL: Well, I"'ma little uptight about it. Couldn't you do it? I don't know Dr.
Robert s.
CoO Well...lI feel Dr. Roberts would be better; that's not my specialty and she

is a clinical nmenber of the Anmerican Association of Marriage and Family
Therapi sts. She's quite conpetent. Perhaps | could arrange an initial
appoi ntnent for her to talk to you---kinda get the feel of it.

CL: Yes, |I'd appreciate that. I'd like to know a little nore about what would go
on.
CO GCkay. I'lIl make the phone call today. What do you think of the Educationa

Support Program for your nath probl ens?

CL: | don't know. | really hate to give up on sonething |I start. I'ma little
enbarrassed about going in there.

CO | can understand that, but | would want you to know from your test results
that the expectancy of making a B or better in assessnents is about one in ten
at this point. However, ESP has hel ped people increase their math ability.

CL: | knowit's probably the snmart thing to do, but it really is tough to think
of giving up on sonething.

CO Wiy not check with your professor and see what he thinks?

CL: I'ma little scared about that, but that's about the only way to find out
how |' m doing. Ckay! I'Il do it

CO Wen?

CL: | can see himbefore class this Thursday.

CO Good. What about real estate?

CL: | haven't made any noney, what with school and all...can't spare the tine. |
could retire nmy license and activate it again when things get better

CO Plus when you get this schoolwork under your belt, it ought to give you sone
good conmunication skills in sales...at |least that's what others who' ve got
their degree in counseling say who are in real estate.

CL: | really feel better. Like I've got ny priorities straightened out. That
i ndeci sion was driving ne crazy.

CO W've covered a lot of ground today. | wonder if you could go back over what
we' ve done and recap it so we're real clear as to what you'll do

Wil e the counselor listens closely to denn's concerns and is enpathic with his
needs, he also draws on a vast know edge base and expertise in proposi ng what he
thinks are the best bets and outcones. These hypotheses are not forced on the
client, but are reported. Together the client and the counsel or deci de what
course of action to take: the counselor fromthe point of view of his analysis
and synthesis of the data presented; the client fromhis perception of how these
data fit his own analysis of the situation

The counselor is not just concerned with the vocational probleminitially
present ed- - - havi ng broadened the scope of the client's presenting probleminto a
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nunber of aspects of his life. Were the counselor has infornation, know edge,
and skill, he is not reticent about acting on the information obtained and

i mparting his own hunches. Wiere he feels that others with nore expertise would
be better at solving particular problens, he does not hesitate to refer the
client, as in the case of the narriage counsel or. The counsel or drives toward
commitnent. The client is asked “when,” “where,” “what,” “who,” and “how.” C ear
gane plans are devel oped for the agreed-on goals. Finally, the client is asked
to recapitul ate what has gone on in the session. By doing so the client
reaffirns what will be done outside the session and the counselor is assured
that the gane plan is clear and the client is conmitted to it.

FOLLOW - UP

Fol | ow-up continues as long as additional assistance is needed with the client's
entering problens (WIlianson & Hahn, 1940, p. 214). It has the further

advant age of hel ping uncover and deal with any new problens that may arise as
the client attenpts to resolve his or her original concerns. Fromthe
counselor's point of viewit also helps to determ ne how effective counseling
has been and, if ineffective, to fornulate new hypot heses and sol utions with the
client (WIlianson, 1950b, p. 101). The follow ng encapsul ated di al ogue

summari zes the case of denn

CL: | checked that marriage counsel or out and we've got an appoi ntment next
week. | was really sweating telling ny wife, but when | nustered up the courage
and we talked it over, she seened pretty pleased. W're really starting to talk
about sone stuff that had just built up over a long tine.

CO Sounds like some positive things are starting to happen

CL: Yes, and | talked to LaQuita about what | was gonna do with the work---1
mean t he hostage negotiation team LaQuita thinks it'd be a good deal and | fee
a lot better with her behind ne. The captain also told ne he thought |I'd do
well...the way |I've handl ed donestic disputes when | was a patrol officer and
with a master's in counseling, that'd put ne high on the list of candidates. So
now | 've gotta get that degree.

CO So the talk with your wife and the captain really has encouraged you to go
for that job. But you're going to need the degree to have a really good chance

at it. I"'minterested as to what you found out from your professor

CL: Well, | did that too, you know, and he was kinda surprised. Said |I'd been
doing real well in class participation. It was really hard to tell himthat I
really didn't know the nmath well. So he encouraged me to go to ESP, even said
he'd send up a sumary of nath concepts | needed to

know.

CO I'mglad to hear you've taken those gutsy steps. | still have a question of
spreadi ng yourself too thin and getting back into those old binds.

CL: Yeah. | know. Even though the broker tried to talk nme out of it, |I told her
| needed to retire nmy license. So that's already done and instead of running an
open house | ast Sunday, | packed the kids up and we went to the state park and

got ny studyi ng done Sunday eveni ng.

CO Fantastic! You've really gotten hard-nosed about reordering priorities and
rearrangi ng your tine.

CL: You know, | do feel better. | nean even though I'mstill doing a lot, it
doesn't seemall nessed up anynore. | gotta tell you, though, | don't believe
can give up the refereeing. | like the travel to different schools, seeing old
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friends, talking. | really do need that, although | was feeling a little guilty
about what you'd think.

CO | guess |I'mnost concerned about what will do the best for you and all ow you
to reach your goals. It's your life and you're the one who leads it.

CL: That's right, and I feel like the refereeing is such a snmall part in tine
but so big as far as my personal satisfaction---1 still want to keep it up

CO GCkay. Is there anything el se?

CL: Not really. Not that |I can think of. 1'd kinda |like to check back fromtine
to time. Kinda, you know, keep on track

CO Gkay. How about a nonth fromnow, and we can keep it on that basis. Checking
back in to see how your goals are coning

Al t hough closure is gained in this session, the client is still given the
opportunity to seek assistance. It is up to the client to decide what is best
for hinself after listening to the counselor's input. Thus, when the counsel or
tentatively questions denn about still having too many stresses in his life

and d enn responds by stating the rational reasons for those things, the
counsel or accepts those decisions. The refereeing is an excellent exanple of an
activity that the counselor night not personally care for and thinks would be an
additional stress for Aenn. @enn has prioritized his problens, nade deci sions
about how to attack them and initiated a plan of action. It would appear that
Aennis on the track to beconmng his own counsel or again.

A final point should be nade about why we chose denn as a representative
subject for the trait-factor approach. denn represents the kind of student we
encounter in urban college settings nore and nore. He is ol der, already
established in a job and family. Yet in a very real sense he is still devel opi ng
in all facets of his Ilife. Hys nultiple problens are rather typical of a
mdlife, returning student who has begun to question what is really inportant
and what the rest of life will be. Hs tineis linted and he is forthright in
seeki ng assistance so that he can get on with his life. He nay feel sone

trepi dati on and enbarrassnment about seeking help, but the need he feels about
novi ng forward and his own experiential background outweigh his reticence. The
differential enphasis of the trait-factor approach provides himw th needed
infornmation that he can fit into his own schene of things and help himget on
with his life.

Contributions of the Trait-Factor Approach

The trait-factor is an approach for individuals experiencing everyday adjustnent
probl ems---particularly in regard to education and vocation. It does this
efficiently and expeditiously and, as far as sheer number of clients, few other
approaches can match it. In tines of crisis such as war and depression, it has
been t he approach of choice. Because of its strong enphasis on actuari al
assessment techniques it has spurred the growth of the testing novenent in the
United States. The consequences can be seen in business and industry, schools,
the arned services, and anywhere el se that selection and placenent of people is
undert aken.

Anot her strength of the approach, and one nbst neophyte counsel ors would do well
to consider, is the team approach and referral to other specialists (WIIianmson
& Hahn, 1940). No one person has all the answers. O her professionals |end
alternative views that provide a nore conprehensive picture of problems. Few
theories advocate referral to other specialists. In its pragmatic fashion, the
trait-factor approach does.

23



Trait-factorists have been criticized for their “three interviews and a cloud of
dust” format. Yet it seems realistic to suppose that many clients may only want
information in as quick and efficient a manner as possible and then, of their
own volition and through no dissatisfaction with counseling, nake their own
“cloud of dust” as they take responsibility for their decisions.

Wth increased pressure frominsurance conpanies to nove people with
psychol ogi cal and physical disabilities back into functional living, forms of
therapy that provide pertinent and tinely information and that are highly goal -
focused with clear treatnent plans to acconplish those goals will garner much

attention and third-party paynments. Trait-factor approaches fill that bil
adm rabl y.
Wi le much tine, training, and attention in the professional literature have

been given to all of the psychopathol ogi es that assail us, the trait-factor/P x
E approach is mainly practiced on people who are reasonably healthy and are
experi enci ng everyday, typical, devel opnental problens. Its enphasis on rationa
deci si on naking and i nfornation dissem nation practiced in a nethodical way
holds little of the appeal of dynamic interpretation or other, nore intense,
enotive techni ques. There have been many apol ogists for this directive stance,
but the fact is that if therapists really do have expertise in their field, then
they have information that clients need, and they need to convey that
information in as efficient and clear a manner as possible. In short, at tines
t herapi sts need to teach people how to do things both to remedi ate probl enms and
to prevent them Fromthat standpoint it is one of the few theories of

counsel ing that takes an active and preventive therapeutic stance.

Trait-factor counseling has been sonewhat negatively tied to career counseling
and has sonmehow been seen as | ess sophisticated and worthy than other theories
that deal with nore “personal” problens. The fact is that we pretty nmuch define
oursel ves by what we do and where we work. As it affects individuals and
society, there is probably no other area of counseling that is so critical to

t he general well-being than career counseling.

Qur society is changing froman industrial to an infornation-processing base,
and the trait-factor approach is ideally suited to the conputer and ot her

el ectroni c technol ogy. “Hi gh-tech” counseling, in which a conputer or other
electronic mediumis central to the acconplishnent of client objectives, and
“hi gh-touch” counseling, in which the node of delivery is by enpathic,

i nterpersonal interaction by a skilled professional, are not oppositiona
(Harris-Bow sbey, 1984). Both in counseling and in counsel or education
prelinmnary data indicate that clients and trai nees adapt quickly to technol ogy
and feel that electronic counseling and training are hel pful (Garis, 1983;

Hal pai n, Di xon, & d over, 1987).

Wth the advent of cost-effective conputerized assessnent, information, and
simul ati on prograns, |arge nunbers of clients can be served with a reasonabl e
degree of reliability and validity (Biggs & Keller, 1982; Dawes & Corri gan
1974; Col dberg, 1970; Pressnman, 1984; Sanpson & Krumboltz, 1991). Wether we
recognize it, believe it, or even want it, the trait-factor systemcoupled wth
hi gh-tech counseling represents the wave of the future---and that future is not
very far away.

Shortcom ngs of the Trait-Factor Approach

The severest critics of the trait-factor approach have found fault with the
prem se that values can be taught (Arbuckle, 1967). The problens in such a

val ue-| aden approach are twofold. The first problemis the assunption that the
counsel ing process is always rational and that the client “can see the light” if
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the facts and consequences are narshal ed against the client's irrationa
thinking. It is our experience that clients are not often inclined to buy into
anyt hi ng approaching rationality---particularly in crisis situations. Generally,
it takes a good deal of tinme and effort, plus a cooling-off period, before a
client who feels grievously wonged by significant others, an institution, or
soci ety can perceive the situation in ways that resenble rationality and

obj ectivity.

A correlative problemoccurs with the use of an external systemto |ead the
client to the right, correct, and proper values. Wile many counselors are

enpl oyed by institutions where trait-factor approaches are used, we are not sure
how far one goes in inposing institutional values on the client. W believe that
in many cases the counsel or acts as onbudsman when individual and institutiona
val ues conflict. However, to act solely in the interests of the institution
seens to deny the very essence of counseling. The trait-factor approach never
seens to resolve this dilemma clearly.

We have not reached the ideal state in assessnent, where perfectly reliable and
valid instrunments are avail abl e---al though many counsel ors seemto believe in
the infallibility of the instruments they use. One need exanine only a few
caustic test reviews in The Twel fth Mental Measurenents Yearbook (Conoley &

| mpara, 1995) to see that this is far fromtrue. Even in the well-researched
area of occupational interests, there is poor predictive validity. Wen trying
to predict job satisfaction, the degree of congruence between interests and
occupations accounts for less than 10 percent of the variation in job
satisfaction (Rounds, 1988), which is a pitiful showing in the world of
statistics.

In the trait-factor approach a great deal of reliance is placed on the

counsel or's expertise. W would first question what this expertise would entail
Does everyone who woul d counsel need to have a Ph.D. with a concentration in
assessnment procedures? If that were the case, there would be few counselors in
school s, empl oynent bureaus, and rehabilitation clinics. If such expertise is
not necessary, can counselors then be | abel ed as experts? How nuch trust, given
what is known about test validity and counsel or diagnostic reliability, should
we have? How valid is the information the counsel or disperses? Wat price m ght
t he consuner of such counseling services ultimtely pay?

Many clients come to counseling because they cannot take responsibility for

t hensel ves and will do everything in their power to invest responsibility for
their actions or inactions with the counselor. It appears to us that a fornat
that is directive or teaching in nature runs the great risk of assuni ng
responsibility for the client. Experience has shown us that dependent clients
are all too willing to let this happen

As the approach has evol ved, nore enphasis has been given to the affective
conponents of counseling. Yet little is said about this in the counseling
process. Arbuckle has been particularly severe in seeing adherents of this
approach as lacking the intinmate invol venent necessary for counseling. Rather
t han being call ed counsel ors, Arbuckle maintains, some persons should be

desi gnat ed sensitive occupational teachers (Arbuckle, 1967, pp. 138--139).

Conput er systens offer much not only in assessnent and i nformational prograns,
but also in other psychoeducational and interactive conputer counseling
prograns. However, as with comrercial tests, therapists need to know which are
reliable and valid (Farrell, 1991). As of yet there is not a conprehensive

t heory of how conputer-assisted diagnosis should exist (Jager, 1991). Currently
there is no designated venue in which conputer-assisted counseling prograns are
subjected to the same scrutiny as tests (Andrews & Wttchen, 1995). As a result,
therapists are pretty nuch left to their own devices or word of nouth to figure
out which progranms are reliable and valid.
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Dranatic strides are being nmade in conputer-assisted guidance, counseling, and
assessnment. The problemis that many practitioners nake limted use of conputers
because they | ack conputer literacy, are not sure how to use the expert systens,
and are unclear what prograns are available to themor under what conditions
they could be used (Farrell, 1991; Hinkle, 1992; Sanpson & Krunboltz, 1991).

Trait-Factor Counseling with Diverse Popul ations

Because the enphasis is nore on choice rather than on change, trait-factor is a
nont hr eat eni ng approach to counseling (Peterson, Sampson, & Reardon, 1991, p.
55). Therefore, the therapeutic relationship my not hold as nuch inportance as
i n other nodes of counseling because the counsel or has mi ni mal chance of
becom ng too enotionally involved with the client. Although trait-factor does
not denigrate counselor-client relationships or affective conponents of the
client's experiencing, it also does not enphasize them Cultures that place a
premnmi um on shi el ding enmotions frompublic vieww |l find a great deal of utility
in the approach. The enphasis on teaching and | earning tends to make trait-
factor a nonthreateni ng approach that does not stigmatize clients as having
“mental” problens. Because of its tine-linted and clear-cut goals, trait-factor
has intrinsic appeal to clients who are not used to | ong, drawn-out activities

t hat have no short-termreinforcenment or i mediately discernible outcones.

Trait-factor's strong actuarial and assessment basis nay be a bane to sone
clients and a boon to others. A great deal of research has been conducted on the
detrimental effects of culture, race, and ethnic bias in standardized, norm
referenced tests. Clearly caution should be used in interpreting any norm
referenced test to minority populations. Counseling with culturally different
clients should be conducted with a great deal of awareness of on whomtest
scores have been norned. In particular, gender bias in interest inventories has
caused nuch job stereotyping and educati onal channeling of nales and femnal es.
The sane is true of achievenent, aptitude, and other nental abilities tests when
used with minorities and ot her unaccul turated people. Counselors who practice
the trait-factor approach must be highly sensitive to both overt and hi dden bi as
in the tests they use. Thus, they nust tenper normative results with an

i di osyncratic analysis of each client. This differentialist, individual viewis
at the heart of the approach and no capable trait-factor counsel or woul d base
deci si on nmaki ng on normative tests by thensel ves (Rounds & Tracey, 1990;

Wl lianson, 1939; 1950a; WIIlianmson & Biggs, 1979).

However, if local norns have been generated and solid, predictive validity
devel oped for such criteria as acadenic and vocational success, it has been our
experience that nost clients, particularly parents of nminority school children
appreci ate the conveyance of straightforward, concrete, and understandabl e

i nformati on about achi everent and aptitude tests. Wien such test data are tied
with specific informati on on what clients need to do to excel, test
interpretation nay serve as a great notivator or, conversely, serve to tenper
unreal i stic expectations.

Al t hough the kindly but paternalistic counselor that WIIiamson espoused is
clearly part of the past (Chartrand, 1991), many ninorities, particularly those
who val ue | earning, |ook to school counselors as experts who can provide them
wi th guidance in areas with which they or their parents have little famliarity.
However, care nust be taken with students who cone from cultures that have
ironclad parental authority. Counselors do not want to becone allied so much
with parents that the students are excluded and have little to say about their
futures. Further, if the counselor has not built trust with the client, this
very directive approach may be seen as patroni zing or even dictatorial by

sonme minorities who may perceive such attenpts to deliver information as
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“preachy putdowns.” Then, no matter how valid the counselor's information or
strategy, it will generally fall on deaf ears and the counselor wll be
perceived as another barrier placed in the mnority client's way.

For the physically and nmentally disabled, the trait-factor reliance on
assessnment, diagnosis, and prognosis provides neani ngful data to apprise

such clients and their support systens in realistic terns of their

abilities, options, and linmtations. The trait-factor approach, which matches a
person's traits and abilities with job requirenents, and the P x E fit approach
whi ch considers the dynanic nature of person and environnment interactions, is at
the heart of rehabilitation counseling (Kosciulek, 1993). Rehabilitation

counsel ors have a long history of using the treatnent paradigmof the trait
factor approach to provide assessnent, diagnosis, intervention, and followup to
their clients. In that regard there is probably no nore successful group of

t her api st s.

Conput er - assi st ed gui dance systenms, as an adjunct to trait-factor therapy, hold
much promise in regard to achieving a bias-free therapeutic role with diverse
popul ati ons. The conputer is an infinitely reinforcing nmachine that is nonbiased
(or at least as bias-free as the progranming is) in its response sets and is

al so free of |anguage and dialect barriers. It is infinitely patient and doesn't
get frustrated by abortive attenpts of clients to | earn new behavi ors and
concepts. Wth the growi ng body of interactive video disk technology, ethnicity
can easily be matched between counselor and client so that clients can't say

t he counsel or doesn't understand what's goi ng on because of race, gender, sexua
orientation, age, nationality, or ethnic differences. The conputer and video
simul ations are conpletely famliar and nonthreatening to nost young people. No
matter what their cultural or ethnic background, this electronic comobn
denominator is the preferred choice of interaction for young people (Sanmpson &
Krunbol tz, 1991).

Summary

The trait-factor approach has devel oped froma marriage of differential

psychol ogy' s research and theories to Parson's vocational gui dance concepts. The
approach was born at the M nnesota Enploynent Stabilization Research Institute
and the University of Mnnesota Test Bureau as a practical response to

educati onal and vocational adjustnent problenms of the unenployed and students.
It is still closely identified with educational and vocational counseling. The
approach has placed heavy reliance on the scientific method by attenpting
systematically to observe and neasure individuals. Traits are categories that
are used for describing individual differences in behavior, and statistica

nmet hods of factor analysis are used to ascertain how many factors are sufficient
to account for similarities and differences in individuals.

Trait-factorists have relied heavily on enpirical objective data for a | ogica
probl em sol vi ng approach to client problens. Thus, the approach may be placed in
the constellation of theories that are nore cognitively than affectively
oriented. Its basic nodel of analysis, synthesis, diagnosis, prognosis,
counseling, and followup is a structured, stepwi se attenpt to help the client
become sel f-counsel ed. The mmj or conponent of the nodel is the integration of
objective test data with client subjective data to arrive at a differenti al

di agnosi s.

As it has evolved, the trait-factor approach has becone nore devel opnental,
dynami c, process-oriented, and eclectic. It has noved to a person times
environnent fit approach, which is seen not as static but as reciprocal and
dynamic (Martin & Swartz-Kul stad, 2000). Vocational counseling, in particular

is not seen as fixed but as a continuing experience with definable stages. The
contenporary approach is eclectic in that it sees nmerit and utility in cognitive

27



t herapi es such as the reality, rational-enotive, and behavi oral approaches. The
| ogi cal basis of the approach relies heavily on a nentoring and teaching role by
the counselor to influence and change the irrational thinking and behavior of
the client. A great deal of know edge, experience, and expertise is assunmed of
the counselor. Trait-factor counseling is nmost commonly found in school

enpl oynment, and rehabilitation counseling.

By including a broader diagnostic schene, nore advanced i nfornation-processing
concepts, and a nore adaptive counseling style, the person tines environnent fit
approach has matured beyond the old trait-factor nodel. The person tines

envi ronnent nodel includes these el enents by organi zi ng personal constructs, the
worl d of work, person tinmes environnent interactions and then applying themin a
probl em sol vi ng sequence. Including current concepts of probl em solving,

i nfornmati on processing, and attitude change has reinvigorated a venerable
approach to career counseling (Chartrand, 1991).
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