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Examples taken from: 

www.easycbm.com 

www.interventioncentral.org 

http://dibels.uoregon.edu 



 

Curriculum Based Measurement – Reading 

Letter Naming Fluency 

From www.interventioncentral.org with CBM Letter Naming Fluency Generator 



 

 
Letter Naming Fluency Standard Directions for 1- Minute Administration 

1. Place the student copy in front of the student. 

2. Place the examiner copy on a clipboard and position it so the student cannot see what the 
examiner records. 

3. Say these specific directions to the student: 

“Here are some letters (point to the student copy). Begin here, (point to first letter) and tell me 
the names of as many letters as you can. If you come to a letter you don’t know, I’ll tell it to you. 
Are there any questions? Put your finger under the first letter. Ready, begin.” 

4. Start your stopwatch. If the student fails to say the first letter name after 3 seconds, tell the 
student the letter name and mark it as incorrect. Point to the next letter to indicate for the child 
to move on. 

5. If the student provides the letter sound rather than the letter name say, “Remember to tell me 
the letter name, not the sound it makes.” This prompt may be provided once during the 
administration. If the student continues providing letter sounds, mark each letter as incorrect 
and indicate by making a note at the top of the examiner copy. 

6. If the student does not get any correct letter names within the first 10 letters (1 row), 
discontinue the task and record a score of 0. 

7. Follow along on the examiner copy. Put a slash (/) through letters named incorrectly. 

8. The maximum time for each letter is 3 seconds. If a student does not provide the next letter 
with 3 seconds, tell the student the letter name and mark it as incorrect. Point to the next letter 
and say, “what letter?” 

9. At the end of 1 minute, place a bracket ( ] ) after the last letter named and say, “Stop.” 

 

Curriculum Based Measurement – Reading 

Letter Naming Fluency 

From www.interventioncentral.org with CBM Letter Naming Fluency Generator 



 

 

 

Curriculum Based Measurement – Reading 

Phoneme Segmentation Fluency 

From www.easycbm.com   



 

 

Curriculum Based Measurement – Reading 

Word Reading Fluency 

From www.easycbm.com   



 

 

Curriculum Based Measurement – Reading 

Word Reading Fluency 

From www.easycbm.com   



 

 

Curriculum Based Measurement – Reading 

Oral Reading Fluency 

From http://dibels.uoregon.edu  



 
Curriculum Based Measurement – Reading 

Oral Reading Fluency 

From http://dibels.uoregon.edu  



 

 

Students' Copy 

Ricardo loved soccer, and he could hardly wait until tomorrow’s championship game. His team 

was going to be (was, playing, use) their rival, the Tigers. The Tigers (this, because, had) 

won the league title the past (last, accomplishments, two) years. Ricardo knew a few of 

(father, the, years) players on that team, and they (attend, always, saw) bragged about how 

they were the (champions, rival, the). This year, he just knew it (friends, was, best) going to 

be different. He would (finally, year, were) give them a reason to be (let, earlier, silent) when 

they saw him. He would (finally, would, rex) give his father something that would (playing, 

how, make) his  

father proud of him.  

Ricardo (had, past, their) missed the championship game two years (convince, earlier, no) 

when he was sick with a (tomorrow, horrible, knew) flu. He had tried to convince (family, his, 

college) mother that he would be able (it, to, give) play, but she wouldn’t hear (she, of, much) 

it. She wouldn’t even let (him, insisted, most) sit on the sidelines and watch (of, the, on) 

game; he was too sick. He (had, looking, title) to wait for his best friends (could, different, 

Rex) and Sara to come tell him (two, all, trying) about the loss after the game. (It, Days, 

Mother) had been one of the most (ricardo, t, miserable) days of his life, especially when 

(bragged, he, especially) remembered how much his father had (been, she, always) looking 

forward to the game.  

Last (year, but, reason) he had to miss the championship (game, something, until) because 

his cousin Lucinda was graduating (when, heard, from) college. His whole family had insisted 

(all, just, that) he attend the graduation to celebrate (tried, Lucinda, league)’s 

accomplishments. When Ricardo heard his (his, been, father) agree that he needed to go (to, 

go, a) the graduation, he knew that it (they, was, him) no use trying to argue.  

Curriculum Based Measurement – Reading 

Maze 

Passage from www.easycbm.com, Maze generated on www.interventioncentral.org using CBM Mase Passage Generator  
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Passage from www.easycbm.com, Maze generated on www.interventioncentral.org using CBM Mase Passage Generator  
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Curriculum Based Measurement – Math 

Number Identification Fluency 

From www.interventioncentral.org using CBM Early Math Fluency Generator  



 

Directions for Administration  
1. The examiner sits with the student in a quiet area without distractions. The examiner 
sits at a table across from the student.  
2. The examiner says to the student: “The sheet on your desk has rows of numbers.” 
 “When I say, 'start,' begin reading the numbers aloud. Start at the top of this page and 
read across the page [demonstrate by pointing]. Try to read each number.”  
“When you come to the end of a row, go to the next row. Are there any questions? 
[Pause] Start.”  
3. The examiner begins the stopwatch when the student reads the first number aloud. If 
the student hesitates on a number for 3 seconds or longer, the examiner says, “Go to the 
next one.” (If necessary, the examiner points to the next number as a student prompt.)  
4. The examiner marks each Number Identification error by marking a slash (/) through 
the incorrectly read number on the examiner form.  
5. At the end of one minute, the examiner says, “Stop” and writes in a right-bracket 
symbol ( ] ) on the examiner form from the point in the number series that the student 
had reached when the time expired. The examiner then collects the student Number 
Identification sheet.  
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Number Identification Fluency 

From www.interventioncentral.org using CBM Early Math Fluency Generator  
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Curriculum Based Measurement – Math 

Quantity Discrimination Fluency 

From www.interventioncentral.org using CBM Early Math Fluency Generator  



 
 

 
Directions for Administration  

1. The examiner says to the student: “The sheet on your desk has pairs of numbers. In each 
set, one number is bigger than the other.”  
“When I say, 'start,' tell me the name of the number that is larger in each pair. Start at the 
top of this page and work across the page [demonstrate by pointing]. Try to figure out the 
larger number for each example.” 
“When you come to the end of a row, go to the next row. Are there any questions? [Pause] 
Start.”  
NOTE: If the student has difficulties with speech production, the examiner can use this 
alternate wording for directions: “When I say, 'start,' point to the number that is larger in 
each pair.”  

2. The examiner begins the stopwatch when the student responds aloud to the first item. If the 
student hesitates on a number for 3 seconds or longer on a Quantity Discrimination item, the 
examiner says, “Go to the next one.” (If necessary, the examiner points to the next number 
as a student prompt.)  

3. The examiner marks each Quantity Discrimination error by marking a slash (/) through the 
incorrect response item on the examiner form.  

4. At the end of one minute, the examiner says, “Stop” and writes in a right-bracket symbol ( ] ) 
on the examiner form after the last item that the student had attempted when the time 
expired.  
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From www.interventioncentral.org using CBM Early Math Fluency Generator  
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Curriculum Based Measurement – Math 

Missing Number Fluency 

From www.interventioncentral.org using CBM Early Math Fluency Generator  



  
Directions for Administration  

1. The examiner says to the student: “The sheet on your desk has sets of numbers. In each set, a 
number is missing.”  
“When I say, 'start,' tell me the name of the number that is missing from each set of numbers. 
Start at the top of this page and work across the page [demonstrate by pointing]. Try to figure 
out the missing number for each example?”.  
“When you come to the end of a row, go to the next row. Are there any questions? [Pause] 
Start.”  
NOTE: If the student has difficulties with speech production, the examiner can give the student a 
pencil and use this alternate wording for directions: “When I say, 'start, write in the number that 
is missing from each set of numbers.”  

2. The examiner begins the stopwatch when the student reads the first number aloud. If the student 
hesitates on a number for 3 seconds or longer on a Missing Number item, the examiner says the 
correct number aloud and says, “Go to the next one.” (If necessary, the examiner points to the 
next number as a student prompt.)  

3. The examiner marks each Missing Number error by marking a slash (/) through the incorrect 
response item on the examiner form.  

4. At the end of one minute, the examiner says, “Stop” and writes in a right-bracket symbol ( ] ) on 
the examiner form after the last item that the student had attempted when the time expired. 
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Curriculum Based Measurement – Math 

Math Calculation Fluency 

From www.interventioncentral.org using CBM Math Worksheet Generator  



 

 

 

Directions for Administration  

The sheets on your desk are math facts. 

 All the problems are [addition or subtraction or multiplication or division] facts. 

When I say 'start,' turn them over and begin answering the problems. Start on the first 

problem on the left on the top row [point]. Work across and then go to the next row. If you 

can't answer the problem, make an 'X' on it and go to the next one. If you finish one side, 

go to the back. Are there any questions? 

Say, Start. The examiner starts the stopwatch. 

While the students are completing worksheets, the examiner and any other adults assisting 

in the assessment circulate around the room to ensure that students are working on the 

correct sheet, that they are completing problems in the correct order (rather than picking 

out only the easy items), and that they have pencils, etc. 

After 2 minutes have passed, the examiner says Stop. CBM math probes are collected for 

scoring. 
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Curriculum Based Measurement – Math 

Math Concepts and Applications  

From www.easycbm.com   



 

Administration: The examiner distributes copies of CBM writing probes to all the students in the group. examiner 

says to the students: I want you to write a story. I am going to read a sentence to you first, and then I want you to 

write a short story about what happens. You will have 1 minute to think about the story you will write and then 

have 3 minutes to write it. Do your best work. If you don't know how to spell a word, you should guess. Are there 

any questions? 
For the next minute, think about . . . [insert story-starter]. The examiner starts the stopwatch.  At the end of 1 

minute, the examiner says, Start writing. 

While the students are writing, the examiner and any other adults helping in the assessment circulate around the 

room. If students stop writing before the 3-minute timing period has ended, monitors encourage them to 

continue writing. 

After 3 additional minutes, the examiner says, Stop writing. 

CBM writing probes are collected for scoring. 

 

Scoring: Correct Writing Sequences--When scoring correct writing sequences, the examiner goes beyond the 

confines of the isolated word to consider units of writing and their relation to one another. Using this approach, 

the examiner starts at the beginning of the writing sample and looks at each successive pair of writing units 

(writing sequence). Words are considered separate writing units, as are essential marks of punctuation. To 

receive credit, writing sequences must be correctly spelled and be grammatically correct. The words in each 

writing sequence must also make sense within the context of the sentence. In effect, the student's writing is 

judged according to the standards of informal standard American English. A caret (^) is used to mark the 

presence of a correct writing sequence.  

 

The following scoring rules will aid the instructor in determining correct writing sequences:  

Correctly spelled words make up a correct writing sequence (reversed letters are acceptable, so long as they do 

not lead to a misspelling): 

^Is^that^a^red^car^? 

Necessary marks of punctuation (excluding commas) are included in correct writing sequences: 

^Is^that^a^red^car^? 

Syntactically correct words make up a correct writing sequence: 

^Is^that^a^red^car^? 
^Is^that^a^car red? 

Semantically correct words make up a correct writing sequence: 

^Is^that^a^red^car^? 
^Is^that^a read car^? 

If correct, the initial word of a writing sample is counted as a correct writing sequence: 

^Is^that^a^red^car^? 
Titles are included in the correct writing sequence count: 

^The^Terrible^Day 

With the exception of dates, numbers written in numeral form are not included in the correct writing sequence 

count: 

^The 14 soldiers^waited^in^the^cold^. 
^The^crash^occurred^in^1976^. 

Curriculum Based Measurement – Writing 

Correct Writing Sequences 

From www.interventioncentral.org    



 
Administration: The examiner distributes answer sheets to all the students in the group. If the students are in 

grades 1-3, the lined answer sheet should be numbered from 1 to 12. For student is grades 4-8, the answer sheet 

should be numbered 1 to 17. 

The examiner says to the students: I am going to read some words to you. I want you to spell the words on the 

sheet in front of you. Write the first word on the first line, the second word on the second line, and so on. I'll give 

you (7 or 10) seconds to spell each word. When I say the next word, write it down, even if you haven't finished the 

last one. You will receive credit for each correct letter written. Are there any questions? (Pause) Let's begin. 

The examiner says the first word and starts the stopwatch. Each word is repeated twice. Homonyms are used in a 

sentence to clarify their meaning (e.g., "Lead. The pipe was made of lead. 

Lead.") A new word is announced each (7 or 10) seconds for a total time of 2 minutes. After every third word for 

younger children and every fifth word for older children, the teacher says the number of the word. (e.g., 

"Number 5. Basket. Basket.") The examiner or assistants check students while they are writing to ensure that 

they are writing on the correct line. 

After 2 minutes, the examiner says, Stop. Put your pencils down. 

 

Scoring: The scoring of CBM spelling probes is similar to that of other CBM measures in that it is designed to give 

credit to the student for even partial competencies. Instead of giving credit for words only when all letters are 

correct, CBM views spelling words as being made up of smaller units called letter-sequences. Correct letter-

sequences are pairs of letters in a word that are placed in the proper sequence. The CBM method of scoring 

words is also quite sensitive to short-term student gains in spelling skills. To compute the number of correct 

letter sequences in a spelling word, the instructor first assumes that there is a space-holder, or "phantom letter," 

at the beginning and end of each word. For each pair of letters that appear in correct sequence, the teacher 

places a caret (^) above that letter-pair. The initial and final "phantom letters" are also counted in letter 

sequences.  

Omitted letters will affect the letter-sequence count: 

Correct: _^t^r^a^i^n^_ CLS = 6      Incorrect: _^t^r^a n^_ CLS =4 

Inserted letters will not be included in the letter-sequence count: 

Correct: _^d^r^e^s^s^_ CLS = 6   Incorrect: _^d^r^e a s^s^_ CLS =5 

In words with double letters, if one of those double letters has been omitted, only the first letter written is 

included as a correct letter sequence: 

Correct: _^t^a^p^p^i^n^g^_ CLS = 8     Incorrect: _^t^a^p i^n^g^_ CLS =6 

Initial letters of proper nouns must be capitalized to be included in the letter sequence count: 

Correct: _^M^o^n^d^a^y^_ CLS =7  Incorrect: _ m o^n^d^a^y^_ CLS =5 

In words with internal punctuation (e.g., apostrophes, hyphens), those punctuation marks are separately counted 

as letters when calculating the letter-sequence count: 

Correct: _^c^a^n^'^t^_ CLS =6 Incorrect: _^c^a^n t^_ CLS =4 

Reversed letters are counted when calculating correct letter-sequences unless those reversals appear as another 

letter: 

Correct: _^ ^e^l^l^o^w^_ CLS =7 Incorrect: _ q r^e^t^t^y^_ CLS =5 

Curriculum Based Measurement – Spelling 

Correct Spelling Sequences 

From www.interventioncentral.org    



 

Hasbrouck, J. & Tindal G. (2006, April). Oral Reading Fluency Norms: A Valuable Assessment 

Tool for Teachers. The Reading Teacher , 59( 7). 

 Retrieved on June 17, 2010 from www.humboldt.k12.ca.us/images/secure_reading.pdf  



Realistic and Ambitious Growth Rates 
 

Oral Passage Reading – Expected Rates of Weekly Improvement  

Grade Level Realistic Weekly 

Improvement 

Ambitious Weekly 

Improvement 

1 2 words 3 words 

2 1.5 words 2.0 words 

3 1.0 words 1.5 words 

4 .85 words 1.1 words 

5 .5 words .8 words 

6 .3 words .65 words 

  

Reading  Maze - Expected Rates of Weekly Improvement  

Grade 

Level 

Realistic Weekly 

Improvement 

Ambitious Weekly 

Improvement 

2 .39 words .84 words 

3 .39 words .84 words 

4 .39 words .84 words 

5 .39 words .84 words 

6 .39 words .84 words 

   

Math – Digits Correct - Expected Rates of Weekly Improvement  

Grade 

Level 

Realistic Weekly 

Improvement 

Ambitious Weekly 

Improvement 

1 .30 digits .50 digits 

2 .30 digits .50 digits 

3 .30 digits .50 digits 

4 .70 digits 1.15 digits 

5 .75 digits 1.20 digits 

6 .45 digits 1.0 digits 

 

Fuchs, Lynn S., Fuchs, Douglas, "Formative Evaluation of Academic Progress: How Much Growth Can We Expect?" 

School Psychology Review, 02796015, 1003, Vol. 22, Issue 1. Retrieved June 17, 2010 from 

http://www.studentprogress.org/. 

 

Oral Reading Fluency –Weekly Improvement Rates 

Grade Level Modest Reasonable Ambitious  

1-2 1.0 words 1.5 words 2.0 words 

3-6 0.5 words 1.0 words 1.5 words 

 

Deno, Stanley, Lembke, Erika, Anderson, Amy R. Study Group Content Module. Retrieved June 17, 2010 from 

http://www.rti4success.org/images/stories/pdfs/cbmmod1.pdf.  


